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1. Introduction

At present, there is an on-going discussion in Ngrabout whether or not the curriculum in
English should be different for vocational studectsnpared to that of students at general
studies. It is argued that the curriculum, witkteong focus on literature, culture and other
content-related matter, makes it more difficult farcational students to succeed, and that
there should be more focus on technical Englishwéi@r, it is also argued that vocational
students need to know not just technical Englisit,need knowledge about, for instance, the
cultures of many different English-speaking cowdyilike the USA, Canada, Australia, and
India. It is safe to conclude that whatever focne chooses, it is essential to know English
well, since we become more and more globalized, evstyone in the global workplace is

expected to have a certain level of communicatifieiency in English.

My interest in this topic started when | began asardinator for the FYR-project initiated by
the Norwegian government. In addition, my own téaghn English at vocational studies
served as another source of inspiration. The isswehether or not the curriculum should be
revised is a complex one (much debated in Norwdgyh and it needs to be looked at from
different perspectives, before going to the pofraaually changing the curriculum. Many of
the students who are unable to pass the Engligedutiften have problems passing in other
subjects as well. In addition, many students ldek gufficient background in English to be
able to pass, something that adds to the compleXtyecent study of Norwegian teachers’
orientations towards the assessment of oral Enftishd that some teachers focus less on
content knowledge with vocational students thayy theewith general studies students (Bghn,
2015). Moreover, they also judge these studentsremiently, since they think it is unfair
that vocational students have to follow the samgest curriculum as the general students,

who are supposedly theoretically stronger (Beghi520

Against this background, with the present debateutlthe English curriculum, | have
developed my research question for this mastersthes
What are the attitudes to vocational English inosttand working life?

In order to answer this question, | have develoffgee sub-questions, all related to a
different group of informants.



1) What are the attitudes of English teachers?
2) What are the attitudes of vocational teachers?

3) What are the attitudes of representatives of teameindustry?

In what follows, | will first present my methodoliecgl approach. Second, there will be a
theoretical chapter, including a brief overviewtloé curriculum and, third, my results follow.

Fourth will be my discussion, and the paper endk wishort conclusion.



2. Method and materials

In general, it may be argued that there is a dimisbetween qualitative research and
guantitative research, although the differencesnatecompletely clear-cut. In this study, |

have chosen to use a qualitative approach. In doderap the situation, and to learn about
teacher attitudes, | chose to conduct individutdrinews, since interviews may be a relevant
way of capturing the “life-world” of the informant&vale, 2007). Qualitative research

generally has the following characteristics: theemdmenon being studied is typically

complex and should be investigated holisticallg, tbsearch question is arrived at inductively
and the researcher observes and formulates théiapngesMoreover, in a qualitative study,

one usually selects a limited number of participaand data is typically gathered through
field notes, interviews or written documents. Thetadcollected undergoes an interpretive
analysis, often in terms of categorization, and ldweguage used is usually descriptive
(McKay, 2006:5-7).

Interviews can serve different purposes and SabheeaMcKay divides interviews into three
categories. The first purpose is to find out abiwt background, the second is to find out
about reported behaviour and the last to find tatué opinions and attitudes (ibid:51). M.Q
Patton (1990) differentiates between three mairegypf interviews; first the informal
conversational interview, second, the general wiger guide approach and lastly the
standardized open-ended interview. | chose indalidnoterviews to explore the teachers’
attitudes and opinions towards the English subjeciparticular for students in vocational
studies. | also wanted to explore the importancErgjlish in the students’ occupations from
the perspectives of both English teachers and é&each vocational studies. Further, | wanted
to interview people in trade and industry about iaglish skills they believe is required in
their line of work, but also their opinions abobetsubject of English in school. | choose a
standardized open-ended interview which is vemycstired and in which all participants are
asked the same questions, in the same order. AanRadints out, this type of interview does
not provide any flexibility, but since every paipant is asked the same questions, all of the
data gathered are comparable and the data anphgsigss is easier (ibid:51-52). In addition,
by conducting individual interviews it would be gdde to ask follow-up questions, if any
questions or answers were unclear. In this seltdegided that it would be wise to talk to the

interviewees in person, because essential infoomaiight be lost if they were just given the



questions and asked to answer them, without theilpbty of addressing any problems

related to my questions.

| interviewed six teachers from vocational studiad six teachers of English over a period of
five months. | managed to get interviews with teashrom three different upper secondary
schools in one specific Norwegian county. It wagendifficult than | would have thought to
organize the interviews and to find suitable teexheilling to be interviewed. It would
ideally have been better to have spread the imervito more schools for better variation,
however this was not possible. In addition, | imiewed five informants from trade and
industry in the same county. | mostly interviewednagers but also people who were directly
involved with apprenticeships from the various si#ho The setting up of appointments for
interviews turned out to be a very time consumingcess, while setting up interviews with
teachers was more straight-forward. Many of therinews were conducted face-to-face, but
for some of them | had to resort to telephone unsvys for practical reasons, it just was not
possible to meet some of my informants on accodnteny busy schedules. Telephone
interviews usually lasted for a shorter periodiwiet than face-to-face talks, and it may be that
[, in some cases, missed some essential informdietn would have been able to pick up in
a regular meeting. However, interviewing by telephas still a better tool than just

distributing a questionnaire without the possibibf follow-up questions.

For my project it was important to talk to both HEsly teachers working with vocational

students, and to vocational subject teachers friidysprogrammes such as building and
construction, technical production and so forthprder to get a better understanding of the
views they have on teaching of English to studémtgocational studies. It would also be

interesting to see whether there were differenniops about the English subject between
teachers of English and teachers from the vocdtisnalies. | interviewed teachers from

different schools in the specific county, in orderensure some variation in the teacher
sample. Although it may be claimed that ideally #aenple should have included teachers
from other counties, it can be argued that theusioh of teachers from different schools at
least ensures variability to some extent, becavse within a county there can be differences
in approaches to English teaching. It is also irtgodrto have in mind that schools which only

offer vocational subjects might have different p@s when it comes to English teaching.



Each interview took approximately one hour, and tdechers themselves decided whether
they wanted to speak English or Norwegian, as Itacdnthem to feel as comfortable as
possible during the interview. Even though respoigleiere English teachers it could be that
they were more comfortable talking in their firahguage. All of the teachers started talking
in English, but later all switched to Norwegian.igmay be because they felt more
comfortable speaking Norwegian when they becameagsay by the topic, and also because

they started to talk about curriculum and learrgogls, which are in Norwegian.

According to Patton (1990) the success of an idaris closely related to the wording of the
questions, and he further claims that it is paldidy important to let the interviewees be

allowed to respond on their own terms (ibid:52-53).

The interview guide was divided into three parte(appendices 1, 2 and 3 for details); one
for the teachers of vocational studies, one for tdwchers of English and one for the
participants from trade and industry. The reasomfaking the interview forms different for
the individual groups was because they would, rikelty, have a different perspective on the
need for English in society and the information wh®nglish teaching in school. The guides
listed eight to ten questions for the differenttiggvants. Further, the guide included basically
open-ended questions to make it possible to opeforugiscussions about the respondents’
own thoughts and ideas to establish differencessandarities between the three groups and
their thoughts of school and English teaching.dditon, | was also interested in what type
of English expertise that was sought after in tradd industry, and the views of English

teaching that my interviewees from this sector oudice.

All interviewees were given written information albomy background and a short
explanation about my research project (see appefidiin addition, information about the
FYR-project was provided, as it could not be assuriat the project is generally well
known. The written information also included a sasnce of complete confidentiality and
the possibility to ask questions before the inmmwstarted. | e-mailed the information to the
participants beforehand to several of them in ofderthem to be able to prepare. Before
reporting the results of the study, I will now pFatthe theoretical background of my work.



3. Theoretical background

3.1 The English Curriculum at upper secondary schdo
3.1.1 The importance of English as a subject in Naregian school

English is an important subject in the Norwegiahost and the curriculum concludes that
students need skills in English in most areasfef The curriculum from 1997 had a stronger
focus on English as an international lingua fraraead how students, through English, could
get in touch with people from all over the worldowever, the curriculum from 2006
expanded the focus and also included the importahé®@owing how to communicate with
different cultures. Both curriculums state thatsitimportant to develop understanding and
respect for people with a different cultural baakgrd than your own. It goes without saying
that this is also important for students at vocalostudies since they too will meet people
from different cultures in an increasingly globafiizworld.

3.1.2 A need to change the curriculum for vocationatudents?

In 2011, The Ministry of Education and Researclenesd a request from teachers in the

sector for Education and Research for a reductiaine number of hours in English, and an

responses from the consultative bodies were negaicause, it was concluded, there was
certainly a great need of competence in Englishmiany of the vocational programs.
However, in 2011 the examination was changed irerotd try to separate better between
tasks for vocational students and general studentsrms of the content of the tasks. In
addition, the number of tasks to be handed in wdaaed from three to two tasks. The effect
of this was that the percentage of failing marks weduced from 15,6 percent to 8,7 percent
in the spring of 2012. There has also been areas& of students at vocational programs
gaining the grade four or five (top grade six), @itaneously as there has been a reduction of

students receiving the grade two.

With such results the Ministry of Education and &®sh does not wish to change the

curriculum of English in vocational studies. Furthere, the Ministry of Education and



Research also finds it important that vocationadgpams have a certain dimension of
common core subjects because it is part of the etanpe needed for those professions, and
also because it is important in a lifelong learnpgrspective. However, the Ministry of
Education and Research has made demands that cooum@subjects should be vocationally
oriented and therefore make the vocational studeats the relevance of what they are
learning. Further, the educational system is mdegildle with common study plans for
vocational studies and general studies as it allfavsaccess to higher education (Det
Kongelige kunnskapsdepartment (2012-2013): 129).

In addition, the curriculum includes basic skilfsall subjects. Literacy is the concept most
often used in relation to language skills, and seduin all subjects. It is important that
students write in all school subjects to realizattthe common core subjects are not
something completely separate from their choickitnire occupation. It is important that they
acknowledge this as something that they need ttipeaand use in all forms at school, and,

most importantly, that they will need literacy $kivhen they go out into working life.

3.1.3 Curriculum — vocational students and generadtudents with the same competence

aims

Irrespective of general or vocational studies, stiigl study the same common core subjects,
have the same number of lessons, and share thessdojeet curriculums. The only difference

is that vocational students are supposed to rdeeigdals over a period of two years instead
of one as is the case for the students at gerteidies. Thus, they finish on equal terms. They
also have the same written examination, somethiaghas been widely discussed since the

introduction of the subject curriculum (The KnowgedPromotion) in 2006.

According to the Ministry of Education and Reseastibjects are meant to be as relevant as
possible for all students. Furthermore, the Migistf Education and Research has taken
different measures in order to strengthen the vacalt approach towards the common core
subjects. For instance, the study plans have besmged to make the competence aims better
suited to the various vocational studies. The Raguis to the Education Act have been
changed and now stipulate that teaching shouldslvelavant as possible for the students, and
should be adapted to the different educational narog. This is also why the Ministry of
Education and Research started with the project GWiR: 128).
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3.2 Too much theory in vocational education and tiaing — a question of conflicting

objectives?European educational regimes and the Norwegian mote

3.2.1 Too much theory for vocational students

Several studies show that one student in three mlatenish upper secondary school and that
the drop-out rate is significantly higher at vooaal studies (Kristin Hegna et al. 2012:217)
One explanation offered from critics of The KnowgedPromotion (introduced in 1996) for

this high drop-out rate was that there is too miheory in vocational studies.

On the one hand, it is argued that the demandsbjests like mathematics, Norwegian and
English, are too high for students who do not hidneerequired analytical mind-set to work
with this type of theory, or lack the theoreticalckground to do so, and that this again results

in low motivation to finish or pass the generaljsots (ibid:217).

On the other hand, there is a discussion that tier@together too much theory in the

vocational subjects, and too little time in the kstrops, which again serves to demotivate
students who have chosen a less theoretical cpatler resulting in the worst case that they
leave without finishing their studies. The reas@orsstudents not finishing upper secondary
school may of course be many — however, it is atdhat a theoretical overload in vocational

studies may be one contributing factor (ibid:217).

3.2.2 Drop-outs — a common European problem

A high drop-out rate in upper secondary is not aorwegian problem. How to reduce the
drop-out rate has been discussed in the Europeanmizsion in 2010. However, the
argument about too much theory in vocational studeems to be more of a Norwegian focus
than a general European one (Hegna et al. 2013: Rib8wegian research indicates that too
much theory could be one of many reasons why stadfop out (ibid:218). However, there
Is also other Norwegian research that shows thiabih quantitative and qualitative studies of
drop-outs, the potential problem of theoreticalrtned is small (ibid:218). In the Norwegian
public debate it is, however, claimed that the thBoal aspects constitute a serious problem,

and it seems that the Norwegian politicians anceguwment agree (ibid:219).
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In order to try to understand the present Europiscussion it is important to look at the role
of the educational system in each country and hasvarganized. Let us take a look at a few
selected countries. A common aspect for all theational education systems in these
different European countries is that they have abtiorole. First, they give the students
competence and qualifications for the labour marded, second, they contribute to including

the vocational students in society and thereby iegeout social differences in society.

The French sociologist Eric Verdier states, tha #uucational systems in the different
countries in Western Europe, is determined by $@oaventions, which affect the content
and structure of the educational system. Theretbese social conventions in the different
countries can be important in order to understanblpms related to the different educational

systems but also what the solutions to these prabtzan be (Hegna et al. 2012: 219)

Having brought in the concept of “theory” severalds above, it is important to state what is
meant by the concept in this particular contextrdvés divides the Western European
educational systems into four different categortes; meritocratic system, the occupational
based system, the market based system and thersailieslucational system (ibid:220). In
this master thesis it is relevant to look at thigedént approaches to vocational education in
Europe, as they represent different political viesfseducation, and may shed light on the

ongoing debate in Norway.

3.2.3 France — the meritocratic educational system

In France the meritocratic educational system lBudd the belief that competition among
students will yield the best academic results. 8s€a@t school, or failure, will decide into
which categories the students are sorted. In thendAr system, vocational studies are
alternatives for those who have failed academicallyd students who fail to reach good
results may be guided into these. Furthermorentimeber of programs which in France lead
toward baccalauréat professional (Bac Pro). Howessaressive use of practical learning and
relatively low demands in general subjects in thesgrams have not worked as safety nets

for the weaker students, or as motivation for stiglgsho are tired of school (ibid:221-222).



3.2.4 Germany — occupational based system

In Germany we find the occupational approach whaoademic achievements and
occupational qualifications are looked upon ased#ht but equal in terms of status. For
instance, a number of students in Germany will Eter point attend higher education after
they have finished their vocational training. THa@uble qualification is seen as very attractive
for many employers in Germany. This is quite simitathe Norwegian new program where
students attend four years at school and obtaertdicate of craftsmanship, and then also get
the possibility to go apply to higher education forther studies. However, in Germany, it
becomes more and more difficult for the weaker ettsl to attend what is called Realschule,
an extended upper secondary learning, and thegiaea a possibility to attend more school
in order to improve their grades. The problem & tinany fail to do so and disappear out of
the system. This dilemma has also been discusséttimedia in Norway, and politicians
disagree on how to approach this problem (ibid:222). Is it a good idea to send
demotivated students who have not managed to filmaker secondary school into more

theoretical schooling?

3.2.5 England — market based educational system

In England, there is more of a market based edutatisystem where the offer of education
is more based upon quality and effectiveness. TiiitesIB vocational educational system has
been characterized as a low skill system with lowlemands in general subjects in
combination with little exploiting of work placemenn working life for obtaining
competence of trade. According to Verdier, in Endldhere seems to be little focus on
theoretically based teaching in vocational prograibgd:224-225). This approach gives
limited possibilities for further studies for weaks&tudents. However, there is a continuing
debate in Britain about new possibilities refertedhs Diplomas, which are supposed to be a
middle road between the Sixth Form and vocatiorthlcation. The new change in the
educational reform in Britain for vocational stutkemas been criticized for focusing too
much upon academic competence, instead of on woedtstudies. This discussion has many
similarities to the ongoing debate in Norway abth# amount of theoretical subjects in

vocational programs (ibid:224-225).
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3.2.6 Norway — universal educational system

In Norway, one of the aims of the educational systds to compensate for differences
between students with different social and econdoaickgrounds. The political goal is to
create a school system where everyone is givenofiportunity to participate. To rank
students based on results is more problematicisntype of system. In order to help students
achieve the different goals in this educationaltesys the notion of adapted education is
looked upon as an important factor in order for siystem to work as intended. Another
notion is not to focus only on academic achievesyanit also on more general competences,
such as for instance working in groups and finigtpnojects together. Norwegian youth who
have finished lower secondary has the right to ugeeondary teaching according to the
Education Act 8 3-1, irrespective of what skillstadent has, or has not, acquired at lower
secondary school (Utdanningsdirektoratet: 2009k .akeady mentioned above, since 1994
students at both general and vocational studiéswahe same teaching in general subjects,
with the aim of securing educational depth andifidgiky with the possibility for students to

change directions in their education.

The current Norwegian debate about the theoratigait has to do with the amount of theory,
with the form of the general subjects, and with tiveory in the vocational subjects. In this
system, it is believed that the teaching and net d¢brriculum should be adapted to the
students’ needs in order to avoid students beisgridninated against. The goal of a universal
education is to have the same goal for all studeartd this again contributes to the same
general subjects demand. For instance, Lars Oyes&al argues that Norwegian vocational
education is too academically oriented, with lifilcus on the possibility to gain academic
insight by using a practical approach. As opposedhe educational systems in France,
Germany and England, the Norwegian educationaésyst designed to be open to everyone.
The question of whether the present Norwegian sysietually leads to the strived-for

equality is, however, too complicated and too \astissue for the format of this master

thesis.
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3.3 Why do some students drop out from upper secoady school?

A strong wish to start working may be an importiator for students who drop out of upper
secondary school. However, while it earlier wassgme to go from lower secondary school
into working life, this is seldom possible todayow a certificate from upper secondary
school is the required minimum in order to enterkir@ life. Therefore, not finishing upper
secondary school may lead both to low employab#ityd even to dependence on social
benefits at an early age. In a survey made by NQAg, of the largest social science research
institutes in Norway in 2010, 30 percent of the Wegian youth asked, answered that they
would rather work than go to school if they wereegi the opportunity. This does not
necessarily mean that they would have droppedhuttit gives an indication of the lack of

motivation that many of them have in relation thaa (Von Simson, 2014:1).

Studies of drop-out decisions at upper secondargaaconclude that young people tend to
drop out to a lesser degree during recessions, @audpgo when the labour market is booming
(ibid:3). In official statistics, the five-year miis often referred to when discussing drop-out at
upper secondary school; meaning that when a pdrasmot finished within five years from
starting upper secondary school it is considerdukta dropout (ibid:5).

3.4 The FYR-project

3.4.1 What is FYR?

My research project takes as its point of departiieeNorwegian school project FYR: FYR
stands for common core subjects, vocational andvaelce. The Norwegian Centre for
Foreign Languages in Education has been given d@bponsibility for the English part of
FYR. The Centre, together with 19 county coordisates established a national network of

teachers who teach English in vocational educatiomarams.

FYR includes two separate, but related, compon&fasational orientation is the first aspect,
relevance is the second. It is important to be awvilaat students should not just be prepared
and educated for working life, but they must alsecdme capable of functioning as

participating citizens in a democracy. Studentsvatational programmes will not only
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become professional workers but, as all other stisdéhey will also be participating in local,
national and global societies.

Knowledge develops and changes much quicker inwbed today than only a few

generations back. Working life follows the sametgrat as it must do in order to remain
competitive. Any single workforce has to acquirekfedge, communicate this knowledge,
cooperate, and plan together with other workfor¥®erkers must report and document to a
much larger degree than earlier, and the basitssiilecified in the curriculum have been
conclusive for working life, society and the indlual human being. The demand of written
skills is new, as is the demand for planning, répgrand documentation. In addition, it is
important to be well educated when it comes to rietdgy and new, rapidly developing

information.

As a backdrop to the discussion about FYR, it ipanant to mention the NyGiv initiative
initiated by the Norwegian government in 2010,tas important to understand that FYR is a
project started in relation to NyGiv. NyGiv startasl a project to reduce the drop-out rate in
upper secondary school and help students compiete upper secondary education with a
pass grade. One of the measures introduced NyGsvtmeaprovision of extra, and adapted,
teaching to students who performed poorly in thet fsemester of 0 grade in lower
secondary school. The objective was to improve tlegiding, writing and mathematical skills
(Det Kongelige kunnskapsdepartment (2012-2013:54-3

Around 70 percent of the students finish upper sdany school within five years (ibid:42).
However, 83 percent of the students attending gérstndies passed within five years after
they started their education in 2006, whereas &blypercent of the students in vocational
studies did the same. The students attending matprograms have a much lower average
mark from lower secondary than students in the gg¢rstudies programs and therefore a
lower probability to finish and pass upper secondsthool. However, when students, in
general studies and vocational studies, with theesaverage marks from lower secondary are
compared to each other, the risk of drop-out isdéme. This is interesting and one can
conclude that the background from lower secondahoal will have a large impact on

performance at upper secondary school (ibid: 42).
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3.4.2 FYR — a motivational factor

All students in upper secondary school have thenaomcore subjects Norwegian, English,
mathematics, natural sciences, social sciencespagsdical education. The common core
subjects are meant to give the students the negdesawledge and skills to function well in

working life, and to be able to participate in amberatic society. In light of the already
mentioned substantial drop-out rates, FYR aims ¢divate the students who risk dropping
out, and to promote an understanding of the comeme subjects in order to make it

possible for these students to succeed with thedies.

In the FYR project several organizational and meitel steps are taken in order to improve
the vocational orientation of the common core sttsjeThe goal is that all schools offering
vocational educational programs should be linkegetioer in networks. These networks are
intended to develop the educational resourcesarctmmon core subjects for the students to
see the relevance of their education in a bettgr via explained above, in cooperation with
the National Centre for Foreign languages in Edaoatall counties have appointed a
junction school. Each of the junction schools hasuaject coordinator in the subjects
mathematics, Norwegian, English and natural sciewié a time resource of 5 percent each.
The main task of these coordinators is to provideptable teaching materials and to
cooperate with, and facilitate cooperation betwelea different networks in the country. The
teaching resources made will be published on ogeching platforms accessible to all

teachers in Norway (ibid: 128).

3.4.3 FYR — teaching resources

The most widely used teaching resource is the teggbiatform NDLA (Norwegian digital
learning arena) where teachers can find many ressuo use in their own teaching. The aim
is to help teachers of, for instance, English,ind felevant and useful teaching materials and
methods. This is to support teachers who needlaberéheir own subject to many different
vocational subjects that they sometimes have litlation to. The FYR coordinators also
focus upon the importance of increasing the codjperebetween common core subject

teachers and the teachers of the various vocatsutgects.
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4. Results

In what follows | will first present the resultsofn the interviews that | did with five
representatives of trade and industry. Then | pridlsent the results from the interviews with
six English teachers and lastly six teachers framowus vocational programs (see appendices
numbers 1,2 and 3.) Further, | will present all #mswers | received under each question.
Technical English and technical expressions arenofeferred to in the both questions and
answers here. This refers to English used in aifspdmne of work, e.g. the specific
vocabulary used in manuals and in particular thmesof the various tools of the different
vocational programs. These expressions are oftgndifferent from general English and a
technical dictionary is often a necessary aid tal fthe right descriptions from different

vocational programs.

4.1 Interviews with managers from the business comumity

The first three questions covered basic informasooh as age, position and field of work.
My respondents’ ages ranged from 33 to 63, the rityjof them were in their 50s. Position
and field of work will not be disclosed here duectmfidentiality restrictions. With question
number 4, the key issues began to be addressed.

Q4. How important is English for the work your employees execute?

All agreed that English was essential for their Eayges. The reasons for this were
that the company language was English for neatlpfaihe companies and English
was important in particular in terms of orderingtpacalling for assistance when
equipment broke down or communicating with colleegyin the same line of work.

However, for regular employees on the factory fladbe need for English was more
limited, but not redundant. English was very impatt for communication with

colleagues from abroad, and to be able to writesagess, for instance e-mails, and in
order to receive important messages. A coupldefitterviewees mentioned that it
was necessary to talk to people daily in English.was also necessary for the
maintenance of factory equipment, and for repainsge instructions usually are in

English. Moreover, for example, when phoning supgervices for assistance when
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machinery broke down or for assistance with momtpnew equipment, it would be
necessary to communicate in English. Another ingmtrexplanation was that good
knowledge of English is vital for the understandioigdrawings and descriptions.
English has become increasingly important in regeatrs, and some building sites
use English as a lingua franca and it is therefm@eessary to have some basic
knowledge of English in order to be able to comroate with other employees on the
building site. When Norwegian employees are ablecdomunicate with foreign
workers in English, it will make work easier ane tpuality of the work will improve,
as the risk of misunderstandings and mistakes duéariguage barriers will be
reduced. Further, the managers will be betterpgepa to quality assure the work that

has been done when they can communicate with em@gdoy English.

Q5. How important is good knowledge of English foryour employees? What type of
English is important?

A couple of the interviewees said that advancedigmgkills were not necessary, but
that it was necessary to be able to communicat loessic level. The rest stressed the
fact that it was important to have a good knowledfyeechnical terms because these
were often used and many of the instructions weitg given in English. In terms of
hiring staff, it was seen as an advantage for gliGgnt to be good at technical terms
and to have a general understanding of English,factdrs like reading and writing
skills were said to be important. An example cdoldinstance be when an employee
had to call for technical support to a helpdeskatied in India, or write an e-mail.
English skills, both written and oral were therefoimportant in order for the
workforce to function properly in their daily workn addition, some of the
interviewees mentioned that Polish also is an itgmrlanguage, in particular for
trades within building and construction as manykees originate from Poland. Polish
workers are often not fluent in English and this sametimes cause problems with
communication at the workplace. The fact that Estglmay not be enough for
communication at an international work place isiwéeer, an issue beyond the scope

of this thesis and will not be discussed further.
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Q6. What is important to focus on at school in terra of your future employees and
apprentices?

One respondent argued that schools needed to eeupdo date with a more modern
use of English. School were claimed to be very falshioned and needed to be
changed in order to meet the requirements of toBasther, schools needed to focus
much more upon what type of skills in English iméfcial for working life in the 2%
century. Another respondent believed that schoelsded to focus upon general
communication, students needed much more practisdoth oral and written
situations where the language was used. Furthemgstimportant to give the students
case-scenarios for the type of profession they dtamben with descriptions of the
different types of work, in order to prepare themttéx, but also to boost their
motivation for learning the language. When vocalostudents begin at upper
secondary school it is important the English teegls¢art with a focus upon what is
considered most important in their lines of workiisl would perhaps make the
learning situation in English easier and more natiing for those who are not very
enthusiastic about theory and struggle to see deel for subjects like English. This
respondent used himself as an example and saith¢hatis most motivated when he

was allowed to work with authentic examples from ithdustry.

Another interviewee argued that it would be benaffid the curriculum in English
would be changed to better suit students at vaaaltistudies. This respondent claimed
that students were taught many things that theydicheed, as, for instance, literature
analysis. It would be much better to focus on temdinterms since this would be
essential for their future professional careerset &nother respondent was of the
opinion that it was very important for the mediadaofficial institutions, to have a
positive focus and attitude to school and thataswnportant that the students saw the
importance of learning English. This is importairice English would not only be
necessary in their working lives, but it would aalse important in their lives outside
of school in terms of, for instance, travelling osing computers and general
participation in society as a whole. One responadmimed that what the students
learnt now was quite satisfactory, but that schebtsuld focus a bit more on technical
terms. However, it was also stressed that the teahterms were not very difficult,

and that the students learned them quickly in #ofy when they started their
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apprenticeships. Furthermore, these technical teliffered depending on what area
of expertise the students started working withheirtfactory apprenticeships. It would
evidently be very difficult for the teachers at sohto be very specific and detailed

about these different areas.

Q7. How important is knowledge of technical expressns?

One respondent said that technical terms were eyt difficult in the field where he
worked, and students learnt them quickly in thadigc However, it was seen as an
advantage if employees knew some technical terfwdéhey started working, since

the company used English frequently, and many manuere written in English.

One respondent argued that it was very importatkihtiw technical expressions, and
that it would sometimes be difficult for employetesmanage their work when, for
instance, attending meetings without proper knogéedf these expressions. Today
there is stiff competition for jobs and apprentiips. An applicant would be a
stronger candidate if English skills, in particutachnical expressions, were in place.
Another respondent also stressed the importanéaa#ing technical expressions in
English and claimed that the receiving of a cexdifé of completed apprenticeships

was essential for getting a job in the future.

The last respondent agreed with the importancenoiedge of technical expressions.
The respondent gave examples of workers who replie$” when given an
instruction, but unfortunately had not understoodatvto do. It would be more
advantageous to, for instance, hire a supervistir gaod skills in English, rather than
to hire someone with less skills, since this woladilitate many situations at work,
and there would be no problems related to langpagiglems.

Q8. How would you judge the English skills of yourapprentices? Do they have a

satisfactory knowledge of English?

One respondent said that most apprentices havelgmydedge of English. However,
according to this respondent, some workers seensetture when talking English and

tried to avoid speaking it as far as possible. Aaptespondent said that most students
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had satisfactory skills in English, but were afilable to use these skills to write well
— their logs were clear evidence of this, theiglaage was not good enough to execute
this task. They lacked the skills of expressingntkelves correctly, had many

grammatical errors and little use of idiomatic eegsions.

Yet another respondent said that most studentsai@sfactory knowledge of English
but, that there were problems at times when theswared questions and orders
without really knowing what they had answered. sTéould cause many problems;
loss of profit would be an obvious drawback. Haviogepeat a work process because
of language misunderstandings will increase cdsten worse, the workforce could
make mistakes, execute orders wrongly, fail to poedwhat is expected etc — just

because of not understanding the orders they weea.g

One respondent indicated that young people todayg waite good in English, and
much better than some years ago. The studentd leasity and knew much English
because they were used to using it, both at schroal an early age and from

television, internet, media and so on.

4.2 Interviews with English teachers

The first three questions covered basic informasioch as age, position and education. There
were a total of six respondents, four were wometh taro were men. My respondents’ ages
ranged from 28 to 65, the majority of them wereheir 30s and 40s. Position and education
will not be disclosed here due to confidentialiggtrictions. With question number 4 the key

issues began to be addressed.

Q4. Please, tell me about your views of the FYR-pject?

One respondent was very positive towards the FYdgept for both English teachers
and teachers at other programs. To cooperate mdle teachers from different

subjects is important in the FYR- project. Accoglito this respondent, the
cooperation between vocational teachers and Enggiabhers has previously been
both positive and negative. To cooperate well wdifierent subjects demands an

effort from vocational teachers and English teagheinfortunately, English teachers
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have often felt too much pressure in improving htmvwork with English with
students from vocational courses and the teacherscational courses have at times
found the cooperation with the subjects difficust handle. This respondent also
indicated that some English teachers were afraidisifig the different workshops
related to the vocational studies, because théynstcure about the profession of, for
instance, technical production or building and ¢amdion and were therefore
insecure about offering interesting, suitable lassan English based on these
vocational fields. An advantage is when an Englesdther has a personal interest in
the topics of the vocational courses, like for amste cars and car parts. To develop
relevant and motivating English lessons for thedestis is easier with background

information.

Another respondent said it is important that exetons in the subject English for
vocational students are vocationally oriented -+ ih¢hat the assignments given at the
examinations correspond to what the students hawi&ed with during the school
year. In addition, if the examinations, both oratlavritten, are linked to vocational
subjects, this will boost motivation for working tiwiEnglish throughout the school
year. One respondent indicated that FYR seemeddilgood project and that it
showed how important it is for students to seeréthevance of what they are learning.
This, however, put a lot of pressure on the Engkstther, and therefore there should
be more focus on what students and teachers atdbational programs could

contribute with as well.

Students should be given a more active role irr flearning and teachers in different
disciplines should help and contribute with vocadibtasks relevant to work with in
English. It is not only the responsibility of thenddish teacher to help motivate and
develop vocational lessons in English, it is absdunecessary with assistance from
the teachers who have the relevant competencesiditferent vocational fields to try

to meet the objectives of the FYR-project.

The last respondent argued that the FYR-projectepinwas very good. However, it
needs appropriate organization, and to last fong period of time. Projects like FYR
are time consuming and it takes time to build up tklevant competence. It is

important that the teachers involved get the pdgsilto try out different methods
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together in order to find out what is best to wauikh. Another respondent also stated
that it was important not to confuse the studentscénstantly bringing FYR into

every subject, as this would only confuse the sitsland make them demotivated. It
would simply become overwhelming. It is therefoneportant to also consider the

amount of vocational projects that is most appadprfor the students.

Q5. Should there be more cooperation between Endhlideachers and the teachers from

vocational programs?

One respondent said that cooperation was necessarybeneficial because of the
possibility to learn from each other. This is venportant for the English teacher, as
it is difficult to have hands-on information abaait the various programs. As an
English teacher one is therefore reliant upon mfmron and assistance from teachers
at the various vocational programs. It is thereforgortant to build up a good
relationship between the different teachers frora thfferent departments. One
suggestion was that teachers be placed, for ageried of several years, in the same
departments in order to get to know both the te@chad the vocational programs.
However, English teachers also find it importanth@ange vocational programs from
time to time, as some are more difficult to teacdl anotivate for than others. For
instance, building and construction has had mangesits with very limited English
skills and little motivation as to school. Suchraup is often then considered harder to
teach than for instance study groups at the depattrof electronics which tend to

have both more motivated students but also studégthidetter educational skills.

Another respondent said that there definitely netmldoe more cooperation, in
particular in light of the FYR-project. It will gm up for more flexibility, the use of
workshops, in particular in terms of oral practiceenglish, and English teachers and
teachers at the various vocational programs mawrbecmore familiar with each
other’s curriculum. According to one of the respemid, many of these curriculums
overlap, something that again will make it easorthe students to see the relevance.
This respondent mentioned that there used to bg mamne projects, and that English
teachers were those who were negative towards$yihesof cooperation at the time. A
possible explanation offered was that English teecHelt inadequate when working

with English in the different workshops and theit that they did not know enough
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about the vocational subject. According to thspendent, one can see a difference in
the use of the workshops among English teachersdbas the fact that they feel
insecure in the subject itself. The FYR- projech dhen be beneficial if English
teachers who feel insecure about teaching vocdtienglish can find assistance and

support from the teachers at the vocational program

Many English teachers, according to one of theaedents, have a tendency to work
more with subjects they already are familiar witlsueh as literature, grammar and
culture, instead of working with more vocationabgcts that they are unfamiliar
with, an additional problem is that some vocatioqabgrams may be more
challenging than others. For instance, it is easlaimed one respondent, to develop
English lessons about car parts or health rela®ees — such as child care or skin care
— that are easier to find information about, anat teacher may have some general
understanding of, than to address technical preolucr computer programming for
example. One of the respondents stressed thatnibtishat English teachers do not
want to teach differently, but that more cooperai®needed with the teachers of the
vocational programs in some areas. This responadlsot mentioned that about 20
years ago more manuals from the vocational prograsme used when teaching
English. In addition, the textbooks used before ¢hange of the curriculum were
more directly attached to each program, and beddesextbooks and the curriculum
were more closely linked together, it was also mm@atural to cooperate with teachers
at the vocational programs. Learning objectivesewaiso more clearly explained,
according to this respondent, compared to the ilegrobjectives in the curriculum of
English today. Important was also that students wihifered from severe dyslexia
often did much better when they were allowed toeh#iweir presentations in the
workshops. Further, it was stated that student®aational studies knew many more
technical expressions earlier, maybe because thassmore focus on these at the

time.

One respondent said that many teachers are irgdresimore cooperation, but sadly
enough, it only results in the exchange of curdowd and not much actual

cooperation. Information about the different voeca#l programs is also needed since
it can be difficult for English teachers to knowaeiy what to focus upon. Here the

teachers at the different vocational programs dmuti with relevant updates on the
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program, and provide pictures and magazines thalddoe interesting to use. The
same respondent also indicated that the impredgsidhat many of the vocational
teachers are not very interested in English aslgesuand that these vocational
teachers often talk about technical expressionsy Target that English is so much
more than technical expressions, and that is vepprtant to be able to read and write
properly as well in order to be able to use EngliBhis respondent indicated that
many of the vocational teachers had little infoioratand understanding of English
teaching and its content. The same respondent sai&b that it is important that
teachers from the vocational programs know thatimgeachers actually work with

many vocational subjects throughout the year.

One of the respondents, however, claimed that Emgieachers coped well with
vocational subjects on their own and did not negdnach cooperation as the other
respondents suggested. One argument against iadreasperation was that it would
take too much time. However, cooperation was gobdiraes, but the same
respondents said that there was a difference battheedifferent vocational programs

as well in relation to how much cooperation wasteee

Q6. Do you believe the curriculum and the teachinghould be different for vocational

students? What type of changes do you feel most ajgpriate?

One respondent said that many of the students éarldé curriculum quite well in its
present form. However, it is not necessarily sutteéveryone. This respondent also
claimed that many teachers from the vocationalistudre quite negative toward the
teaching of English, as they believe English teechmly focus on literature and
analysis. As teachers we need to adapt to the rgtdee have, and some of the
students who struggle the most in English tend &#erthe most noise, and therefore
get the most attention. Luckily, these studentsnatein majority, but still crave a lot
of attention. The rest of the students functionteyuvell, and the curriculum is
therefore not as difficult or irrelevant as onewddahink. The competence aims of the
study plan are quite open and therefore give thgiEinteachers much room to work

with different types of students with different ggof needs.
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This respondent also argued that there should bedmnission requirement for
entering English classes, as some students haws had English and the teacher in
guestion would have a both unfair and impossibk t® try to reach the specific
learning goals given. In addition it makes the gbldifferentiating the teaching nearly
impossible when the student group in English casstd students who lack all
background in English together with students wheehquite good competence in

English. It is unfair towards both the weaker amel $tronger students.

It is currently believed that everyone should le&mglish, even when lacking the

proper background for that type of course. Thisdse® be changed, as it is not
working as intended according to one of the respotal One of the respondents
looked at this as a waste of resources, the stsigeisbehave and are demotivated by

being put in a teaching situation they do not htreebackground to handle.

One respondent claimed that the situation of te@cht vocational programs is often
made worse by putting two classes together in EnglThen you have a situation
where you as a teacher alone can have as much stadhts at the same time. This
makes the situation harder for the teacher, asettstadents often are more
demotivated and need more support. There shouddrbaximum of fifteen students in
class since a teacher then would be able to halp sdent much better. This is
better for students at vocational programs whonofteed more help and assistance
and are perhaps not as motivated to work on thwir as for instance students are at

general studies.

According to one of the respondents, the textb@kscational studies should also be
better adapted to the various vocational progrddme respondent indicated the need
for more variation in particular for weaker studeattending vocational courses. It is
also difficult to move classes physically to th&etent workshops because of group
sizes in terms of safety. Therefore the possibtlityvork more practically is reduced

when vocational courses have classes with 30 steid@he students at vocational

studies have three hours the first year and twashtihe second year in English. This
could perhaps be made more flexible, as sometimesneeds more time the second

year because of the examinations, but over allprks quite well.
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One respondent argued that the curriculum shouldha@ged because it consists of
too many elements which are not motivating or ndefie students at vocational

programs.

Another important factor is that the study plan iddocorrespond better to the
vocational studies, and it would be easier to weaitk English as a subject if the focus
would be more on vocational English. Perhaps sucteasure could reduce the drop-
out rate in upper secondary school, in particutaxocational studies where the drop-
out is the highest. On the other hand this respund&essed that a focus upon
technical terms would not be enough, also oralantien communication in English

would be necessary.

Furthermore, there should be a more distinct divbeééveen year one of English
(VG1) and year two of English (VG2) and the curhicu should be more precise in
terms of what type of texts a teacher should usés Was particularly important in
terms of examinations, because of the added diffiai having had different teachers
over a period of the two years.

Another respondent argued that not everything taagkocational studies is relevant
for these students, but may be important in teringeoeral knowledge. The same
respondent asked for a more detailed curriculuneims of vocational subjects, and
that textbooks could be better adapted includingemechnical aspects, than for
instance Shakespeare and OIld English. It is impottaat what is taught is seen in

relation to the students’ chosen study programs.

Further, it was argued that the examinations goathe Knowledge Promotion were
better, with both written and oral tests in the saday. A majority of vocational
students struggles with a five-hour examination ianaiddition, the tasks given should
be more relevant for vocational students. The stpidyp can be changed into more
specific vocational subjects according to one @f thspondents and this respondent

claimed this to be something that many vocatioeathers would like to see.
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A couple of the respondents were worried thatef ¢arriculum was to be changed, it
would be changed into something less demandingrareé superficial, and therefore
such a change would create a sharper divide betstemglents at vocational studies
and students at general studies. In additionuplecof the respondents believed it to
be important to keep the present system, becaustheoffinal competence of

graduation, and the better possibility this givessdtudents at vocational studies who

wish to go on to study at programs that demanddbiaipetence.

Q7. Do you believe the students at vocational stug can see the use of education in
English?

One respondent claimed that through his/her expegiemany of the students at
vocational programs saw the relevance of Englisér ahey had finished school and
started working. When they started working theselestits experienced that it would
have been wise if they had paid more attentionhe English lessons. They
experienced both in working situations and othéuasions, for instance when on
vacation, that they would wish that they had knanore English. It is not until then
that they can see the use and point of working tatglish.

One respondent argued that around seventy pertére students would say that they
would see the use of learning English both on vacsatand in their working lives as
much information about tools, for example, is ingksh. One respondent said that
most of the students see English as relevant botatply and in working life. In
working life it has become more relevant due to @ennternational workforce, in
particular, building and construction. Another masgent indicated that students
would see the use because of globalisation. Fyrihesas said that English skills are
important to compete internationally with other obties in terms of work and
information, but also for more everyday tasks sastio be able to fill out forms and

information sheets, and use the Internet.
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Q8. Do you believe the teachers in the various vadganal programs are able to see the
use of education in English?

One respondent claimed that some teachers fromtigoea programs had at times
problems seeing the relevance of their studenen@ittg English lessons, and that
some of the teachers at vocational programs h#dd khowledge about what their
students learned in English. For instance, thatynwacational teachers do not see the
point of working with literature, is an attitudeathcan easily be transferred to their
students. It may be that the teachers themselwes lheed experiences with English. It
is important with good communication between teexlted a common respect for
each and everyone’s trade. Consequently, Englishsabject should also be respected

along the same lines as the vocational subjects.

One respondent argued that some of the vocatieaahers see the use of English, in
particular, those who have been out in factoriegmdy know that students need to
know English in working life today. It was argueldat the next generation will
understand this better because they are used tdiskEndrurther, some of the
vocational teachers have not worked in their tremtemany years and much has
changed during the last 20 years. One responde&httedt most teachers were able to
see the use of English skills, but that they did mecessarily agree with all the
competence aims and the different themes of th@ysplan in English. This was
particularly true for the competence aims in litera and culture. However, it was
stated that they knew little about the teachingflish and that they may not always
promote the necessity of English skills in theiasses. This may depend on these
teachers perhaps finding English a very difficah®ol subject themselves. Another
respondent indicated that many of the teachers tr@mvocational programs saw the
relevance, but that this varied from program tagpam.

Q9. How important do you believe English is in terra of participation in society?

One respondent claimed it to be very importantjtasay be used on many different
levels. Society “is in English”. It is the most dsanguage in the Western world in terms
of both culture and products and we use it as anmm@mlangue. One respondent pointed

out that it depends on one’s position in societile Tuse of English is perhaps more
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common in occupations that demand higher educa@me. respondent said that English
iIs needed in nearly all parts of modern life, gatigeinformation, using Internet, and
travelling. The necessity could perhaps depend bichwoccupation, however, it would
always be necessary to communicate with peoplengligh, further to read various
publications, to follow important debates etc, lasytoften are in English. Business life is
no exception, people move with work opportunitied ¢here is, self-evidently, a need for
English here. In addition, English is importantémms of cultural input, as in music and
film, and for the ability to follow up children ischool and society in general, by reading

and gathering information which may not necessédavailable in Norwegian.

4.3 Interviews with teachers from various vocationbprograms

The first three questions covered basic informasioch as age, position and education. There
were a total of six respondents, four men and twmen. My respondents’ ages ranged from
45 to 64, the majority of them were in their 50esiBon and education will not be disclosed

here due to confidentiality restrictions. With gues number 4 the key issues began to be

addressed.

Q4. What do you know about the teaching in Englisiior your students?

One respondent was of the impression that there ta@dittle vocational practice of
English, and that the students did not know endaghnical expressions and vocabulary.
Whether this depended on lack of competence onlfbehthe English teachers, or the
curriculum, was uncertain. This respondent wantelkave at least two hours every week
with technical guidance where the students shoutdhpe technical expressions into the

context of what they were working with in their abional classes.

Another respondent claimed to know much about gaehing of English and believed
that a proper use of the curriculum was important that the curriculum opened up for
many different possibilities. However, this depethd@ the teacher’s ability to orient the

English teaching towards the students’ interestitheir occupations.
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One respondent claimed not to know anything abbet teaching of English in the
vocational classes but believed vocabulary was rmapt The last respondent believed
things to have been better during Reform 94, thannd the Knowledge Promotion
introduced in 2006. Earlier there was much morepeaation between the English
teachers and the teachers from the vocational anogrEnglish teachers were more often
out visiting different business, and reports anckspntations were conducted in
cooperation among the various teachers. The differecational programs had also, to a
larger extent, the same English teachers each geadng the period of Reform 94,
according to one of the respondents. The same mdspb also indicated not knowing
much about the curriculum in English and its focltowever, this respondent’s

impression was that there were not many vocatisulajects in the curriculum.

Q5. What do you think about the FYR- project?

The first respondent knew little about it, but handerstood the concept, and was
positive towards the project. Further, it was seels that project needed better
structure as teachers need to have the time to vegéther on this project. There
should be more focus on FYR at the entire schaud, ot be something that only

concerned only a few teachers.

One respondent was very positive towards the FYBept and believed it to be very
important in order to help the students finish tlegrees. FYR is very important in
terms of English, Norwegian, and mathematics wiandh subjects that many of the
weaker students have problems completing. This miggh explained by lacking

motivation, but, in addition, many of the studehése very little background in these

subjects and struggle to understand them.

Further, it was claimed that many teachers, botbatfonal teachers and English
teachers, had misunderstood the entire meaningY®, by connecting it only to
vocational practice. It is utterly important to €éscupon R in FYR standing for
relevance, namely the relevance of the studentsicygtion in society as a whole,
understanding of different cultures, political pagation, reading and writing skills

for activities outside of work, etc.
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One respondent thought that the project was irtiageand contributed to make the
students more motivated because it was directede ntowards the students’
occupations of choice and therefore the subje&mgflish automatically became more
interesting.

The last respondent knew little about the projdmit had understood it to be
concerned with some form of cooperation betweereggrsubjects and vocational

subjects and between the teachers from the ditferdijects.

Q6. How important do you believe English is in term of occupations your students have

chosen?

One respondent claimed that there had been mamgekan recent years, and that the
need for adequate competence in English is higlerims of, for instance, technical
production, knowledge of technical expressions anmchbulary is very important in
order for the students to function properly in toeupation. For instance, all welding
procedures are in English and most of the manuséd tare in English. Many
computer programs are in English and about 90 peroé written material is in
English as, for instance, HSE (Health, Security &mw/ironment) and is a very
relevant and important topic for all work situatonThe working language is

becoming more and more influenced by English inethigre industrial sector.

English is also important as news, debates, hegrengd many important documents
are in English quite simply — and good Englishliskwill open up an arena in which
students may learn to see things from various pets@s. It is important to

understand what one reads, evidently, and impragading skills are necessary for
many of the students. Many of the students firdifficult to understand the content of
a text because they are poor readers. This willrally be a hindrance, both at work

and school to learn and understand new information.
One respondent believed English to be very impoftarthe students in terms of their

working lives but most of all for their personalds. English opens up new worlds,

and society expects people to understand and ableeo communicate in English.
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One respondent claimed English to be very importargarticular in relation to future
customers and colleagues. The last respondenitdaitie essential to know technical
expressions and vocabulary to cooperate well atkwand to be able to find
information about work related issues which perhagsot be found in Norwegian.

Q7. How important do you believe English is in relion to participation in society?

One respondent believed English to be more impbriantoday’s society for
participation in various areas of life, in parti@ufor communication on the Internet
and for travelling.

Another respondent believed it to be essentialttimstudents knew English and were
in favour of introducing other languages as wehisTrespondent believed that the
students would lack an important skill, demandedsbyiety, if they did not know
English and would be unable to participate fullysoriety today. It was pointed out
that it is important that English skills are notyofor students at university, but also
for students who have chosen a vocational approkoh. example, in building
construction it is of great importance that one cammunicate with the different
participants on the building sites, and a plumipainter or a carpenter needs to be
able to do the work properly. Another respondegtiad that is of utmost importance

to have an understanding of what is being commtsiciaa English in society today.

Q8. What do you think is important to focus upon inthe teaching of English?

One respondent believed it to be important to foonstechnical expressions, in
particular on those used in both computer progrikesSolidAge and other areas of
that specific occupation. Since the students Usea time with technical expressions
and the computer program SolidAge in their vocatlariasses, this would be more
recognizable in English lessons. Furthermore, itmportant to focus upon subjects
that the teacher knows the students will find ulsefutheir future occupations. It is

also important to have in mind that some of theational teachers may struggle with
the English vocabulary and it would therefore befuisfor both teachers and students

that these expressions are focused upon.
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One respondent said it was important to try to glaythe dreams for the future of the
students, and use what they dream of and wantdonfe, as a point of departure for
teaching. Further, it was pointed out by one redpanhthat it is important to try to
avoid teaching through traditional, regular actéstlike reading and doing adherent
tasks, and try to make it more engaging for thelestts by focusing upon topics that
motivate the students more. One example could bkate more teaching in the
workshops. This approach could make the same bisave very differently, and it is
therefore important that the teacher builds up sitipe atmosphere as this will have
an impact on whether the students graduate or hoaddition the curriculum gives
the teacher the possibility to be more creatived aot just strictly follow the
textbooks. It is important to stay more focusedlmcompetence aims, and how they
may be worked with outside the textbook. One redpaohsaid that it was important
that English teaching focused on vocational topied oral English skills, the students
should feel comfortable with having a conversato&nglish.

Another respondent thought it was important thateétshould be a greater focus upon
names of tools since this would be of importancemAvorking with people speaking
a different language. This respondent believed itffettidents at least knew the name
of the tools it would make communication easiethatwork place. In addition, it was
important to know English in order to assess néarmation which not necessarily is
given in Norwegian. In addition, the importancekobwing more about the various
cultures of English speaking countries in ordebéoable to understand people from
different countries better was pointed out. Moréimation about other cultures
would, according to this respondent, reduce bujjyand racism. Society today is
becoming more and more multicultural, and globébsabrings different types of
cultures into our society through media and sotorg greater extent than it used to.
In addition, understanding of cultures would helpdents in their working life as well
and it would reduce misunderstandings and couldemtethe development of poor
working environments. In addition it would help thieidents see the differences from
a different point of view and therefore know howhehave in different situations —
this would go for view of time, behaviour towardamagers and so on.
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Q9. In your opinion, is there something that shoulde different in the way the teaching
of English is today?

One respondent argued that there should be cldareands as to what the students
should learn of technical expressions and vocajputarelation to their occupations.
This respondent mentioned an example from whetealdenorked before, where they
had taken the curriculum apart, in order to oriénibwards the occupations of the
students’ choice. This respondent believed thisetwery successful and was of great
help to both students and teachers. The studetd#s sfruggle to see the connection
with English and their study program.

The Knowledge Promotion and the current curriculafrEnglish give the English
teacher various possibilities to be creative inirtheaching and it is therefore
important that English teachers try to take adwgmtaf this possibility. Another
respondent had not been able to study the Englisicalum in detail enough to give

a proper answer.

One respondent indicated that there should be a& practical English in relation to
the choice of occupation as possible. This woukb ahcrease, according to this
respondent, the general knowledge of English ardlveritten skills, since the students

see the use of English in various situations.

Another respondent indicated that English teachezsnot very creative and need to
focus upon how to use the curriculum of Englishhwiach particular vocational
group. There is now too much focus upon what isgmeed in the English textbooks,
for instanceSkills, Workshops, Targettc, instead of making English lessons based
on the competence aims of the curriculum. Thesdigngextbooks also follow the
competence aims, but it is important to have indrtimat texts and tasks presented
here are only examples and you as a teacher cagelaad do it differently as long as
the competence aims are fulfilled. The students lvaltested in the competence aims
and not the textbooks.
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Q10. Should there be more cooperation between Engfi teachers and teachers from

vocational programs?

According to one of the respondents there shoukihitkdy be more cooperation
because that would help the students see morecoh@ection between English and
the vocational subjects. It would also be easiendok on the same projects together

and it would, according to this respondent, easembrkload of all of the teachers.

Further, it was suggested that the English teasheuld be given tours around the
workshops, in order to get to know what the stuslemé working with. In addition, it
was important that there was some form of contynfot the teachers, i.e., that the
same teachers had the same classes and workethevghme teachers for some years.
This would make it easier to establish a more stdam and the results would be
better. However, this would demand some effort fiadhsides and it is unfortunately

not everyone who is positive towards this kind @bgeration among the teachers.

One respondent believed it to be essential to ksitiad good cooperation between the
different teachers and that it was important thatrhanagement of the school put this
on the agenda and made room and gave time enoughtdblish this cooperation.
Furthermore, it was important to work together m @arganized manner with the
competence aims of the different subjects in otdesee where one could find the
instances where cooperation would work the bestfoorinstance, work on the same

subject at the same time of the school year.

One respondent believed this to be very importhnt, it was a challenge to get
enough time to actually cooperate with the varimachers on the different vocational
programs. Another respondent thought it was importaith closer cooperation

among the various teachers, both English teacmeryacational teachers, throughout
the year with the same common focus areas of \@wtiopics. This respondent was
positive to having joint lessons both in the claesn and in the workshops. It is of
importance to find out how the students would likework, and what will function

throughout the school year. In addition the samspardent argued that it is important
to give the students different tools to work with arder to improve, for instance,

reading strategies, computer skills and so ors Hlso important to explain to them
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that there is a difference between school and wgrkie, mistakes made because of
workers’ lack of the necessary skills will be empee for an employer, and would

even be just cause for termination.
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5. Discussion

To sum up the results from the interviews | wilepent the most important findings. To
begin with the group of managers, it is clear tttay find the English level of their
apprentices acceptable. Some of them were als@ guipressed by the standard of the
apprentices’ English skills, and were pleased withapprentices. This may sound strange to
English teachers who often struggle with student® wave little knowledge of English.
However, in this context it is important to remembwat businesses have the opportunity to
choose their apprentices, and in most cases terggiwho receive apprenticeships are also
the best students with the best results. That mplam why some of the managers consider
the English skills to be adequate. Another intamgsaspect when analysing the results of the
interviews with this group, was that there was fessis on technical English compared to the
teachers. The managers judged it more importabetable to communicate well in English,
both orally and in writing, because of differentuastions where employees needed to
communicate in English, using it as a lingua frantle technical expressions of English
would come second, and was also something thatraewvgerviewees claimed could be
learned in the work place. One reason for thigthaias that the managers considered many
of the trade areas to be so detailed and spetitat,it would be nearly impossible to know
what type of vocabulary and expressions for thegkto focus upon. This is interesting, as
the Norwegian school system and politicians ofteyua that it is very important to focus on

technical English, in particular at vocational sésdat upper secondary school.

In terms of the FYR-project there were large ddéfewes as to what the individual teacher
knew about the project. Most teachers from the tioeal programs knew very little about

the organization of the project, but became vemhsiastic when it was explained to them

during the interviews. Both English teachers arathers from vocational programs had a
tendency to assume that the FYR-project was owetdwards vocational subjects only. In

fact, only few of the teachers actually knew thatas also related to other areas of expertise
in order to enable participation in society as aMwhHowever, most English teachers had a
tendency to focus on English teaching that takestbpr aspects than working life, and that
were not related to the FYR- project. There was aldendency that the teachers from the
various vocational programs knew very little abthé English teaching in their classes, and

many of them believed it to lack vocational origioia, without actually knowing anything
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about the content. Nearly all teachers at vocatiprarams stressed that it was important to
focus on vocational subjects when teaching Engistrder to motivate the students more for
learning English, and helping them see why theykhlmarn English in the first place. Some
English teachers also used vocational subjects @&mson for motivation when explaining

how to work with English in vocational classes.

In terms of changing the curriculum there was arctiivide between the English teachers.
Half of the respondents felt the need to changetineculum, and that there was no reason to
have the same curriculum for vocational student®@astudents at general studies. However,
the other half of the respondents believed it tanfggortant in terms of not creating a too large
divide between students from general studies amatianal students, and therefore argued

for keeping a common curriculum.

One thing that all the respondents from the thremugs agreed on, was that English is
important for all students in order to participatesociety today. Further, many respondents
stressed the ability to search for, and read ateigret information and news in the media,
and also the ability to understand various cultunguts which are also important, not
necessarily in the work place, but as an activegyaant in a democratic society. A couple of
responding teachers and one respondent from bgsiaggued that schools need up-dating

their English teaching with new technology etc.

As English is considered to be vital for all typeflsstudents, one question that must be
answered is how to create motivation for learninggllsSh among students who are not

particularly interested in theoretical studies.

There is an increasing concern about the dropataetfrom upper secondary school. There is
an ongoing debate as to why, and what to do albheuptoblem, among politicians, teachers

and parents around the country. However, the pnoldecomplex, and so are the answers.

5.1 Motivation and school

According to Einar M Skaalvik and Sidsel SkaalM#arning happens on various arenas in

life and one does not solely learn at school. Eaening that goes on in everyday activities
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often happens spontaneously with a starting painthe child’s experiences. The form of
learning which goes from experience to knowledgenswn as “inductive learning” with the

opposite being “deductive learning”, an approaderoiused at school. The deductive form
starts with the explanations and the rules. At stiiaan at times be difficult to start with the
students’ experiences depending on what they aréedm. When it comes to factual
knowledge, as, for instance, knowledge about castr abstract themes they know little or
nothing about, the teaching will by necessity hawebe from a deductive perspective
(Skaalvik and Skaalvik, 2005: 19). This is an inpot distinction to have in mind, especially

when talking about why some students struggleladac

Because the teaching at school needs to followeadgtermined curriculum for what the
students shall learn, and therefore cannot atnafig focus upon the interest and experiences

of each individual student, the school will be isitaation where motivation may be low.

The teaching of specific knowledge and skills afeero considered as the school's most
important task. This includes fundamental skillsreading, writing and arithmetic. These
skills are considered important because they agdatkin all of life’s situations, at school, in
everyday life and in working life. Knowledge tranged through the school system repeats a
selection of knowledge about society, our histditgrature and art, and the nature which
surrounds us. For some students these are amasuth familiar with, and knowledge that
their parents are preoccupied with. They have batit these themes at home. For other
students this is knowledge that is not that easbjognizable, it is not something that is
talked about at home and is not believed to baqodatly important or interesting in their

home environment (Skaalvik and Skaalvik 2005: 22).

Schools have traditionally focused on factual kremlge and little has been made of
purposeful connections. Knowledge of detail is galie hard to remember, and in addition it

can be difficult to know where and when to use tigpé of knowledge.

However, according to Skaalvik and Skaalvik, s¢hoeed to be better at providing students
with the various available tools that may be usedirder to solve tasks more easily, for
instance computer skills for students with readang writing disabilities, and techniques to

boost memorizing skills (Skaalvik and Skaalvik 2(&B).
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When talking about motivation for school it is alsaportant to mention the students’
individual self- esteem and in particular, thesedshts’ low academic self-esteem. Students
with low academic self-esteem experience more &n&ed stress in learning situations and
situations of achievement, than students who hakgyleer academic self-esteem (Bandura
1986, Covington 1992). Since students generalle lzastrong need for a positive self-esteem
(Kaplan 1980, Snugg and Combs 1949, Yamamoto 1%i@)e is often a need to defend it.
This defence may take many forms — one may be ¢ptaal fake handicap in the learning
situation (Tice 1993). The result of low-self-esteenay be that students become less
motivated for schoolwork, make less efforts to geck; and have less endurance when facing
problems. The students’ self-esteem affects bdwbir tgeneral behaviour and their

performance at school. Let us look at this in somoee detail.

Skaalvik and Skaalvik demonstrated the significaot@cademic self-esteem in a survey
from upper secondary school. They found that ssffem in the subjects Norwegian and
mathematics in the first semester at upper secgrstdrool predicted the grades to a higher
degree than the grades they had achieved at laeendary school. Skaalvik and Skaalvik
therefore conclude that students’ self-esteem imwidgian and mathematics when they
started upper secondary school was a result frewiqus experiences and also the grades
they had achieved at lower secondary school. Fyrthikile the students attended upper
secondary school, their efforts and strategieglation to Norwegian and mathematics were
to a certain degree a result of their own seké@st and their own expectations of their own
abilities and possibilities in the two subjects §8kik and Skaalvik 2005: 74). It would not
be a long stretch to assume that Skaalvik and @kaafindings are transferrable to English.
They are therefore important also for motivatiod aelf-esteem in an English context, and in
particular they are relevant for students at voceti studies because of the high drop-out rate.

In the pedagogic debate it has been claimed thretnthtivation for school decreases the
higher one reaches in the educational system.ddsiEpromoting curiosity and a willingness
to learn, it may seem as if school destroys iis Iteasonable to see this in relation to the
teaching approaches and general climate at scbeohands increase the higher one reaches
in the educational system, and for many studerdshiag becomes too bookish and too
tedious. Lack of motivation for learning is consel® to be one of the most difficult
challenges in school by teachers at lower seconsiangol. Therefore, there is an ongoing
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effort to make teaching more relevant and actisitigre interesting for all students (Ogden
2005: 156-157).

It is important to keep in mind that school achieeats are valued differently in different
social contexts. In social contexts where good schesults are highly valued, a student who
does well will meet with positive attitudes, andalboost self-esteem. In a social context
where school results are of less importance thélyhave little impact on attitudes and on
self-esteem (Skaalvik and Skaalvik 2005:79). Thera clear parallel here to attitudes to
theoretical skills vs practical skills at vocatibséudies. If theoretical skills are less valued
than practical skills, this will affect the amouwftwork that students are willing to put into
theoretical subjects such as English. These stadenther are quite instrumental in their
attitudes to learning — they need to see the imatedise they may have for learning English,
something that is difficult if the teaching conteddes not provide such an incentive. Bandura
(1981) defines self-efficacy as a person’s judgnémwhether or not he or she is capable of
planning and execute actions in order to be ablensster certain tasks (Skaalvik and
Skaalvik 2005:87).

Some of the interviewed teachers claimed that ns&ungents in vocational studies are under-
achievers, or they think that they do not needetorl certain subjects, or are unable to do
certain tasks and therefore decide not to put #fioyteénto trying, as this would be a waste of
time. Bandura states that expectations of masgtenia significant for behaviour, set of mind
and for motivation. We all have a tendency to awidations and activities which demand a
competence we believe we cannot master. In facbalfenges, students who doubt their own
competences will reduce their efforts and give UWpe also have a tendency to evaluate much
higher and appreciate more the activities we sutaeedoing (Bong 2001, Zimmermann and
Kitsantas 1999). This is seemingly a perfect dpson of how vocational students perform
when presented with tasks that are more pract8iadlvik and Skaalvik 2005:146-147).

To master what you learn is important when it conweseaching. This sense of mastering
something is often closely connected to the chofdasks. A positive process can only occur
when the student works with tasks that he or sisetl@ potential to master, and when the
teaching methods are suited to the student. Bandlarms that the expectation to master
something increases when students master thingshiree not learned before, and these

expectations increase the most after they haveffuts into achieving a good result. This is
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important and puts a lot of pressure on schoolsadapt the teaching to the students’
capabilities (Skaalvik and Skaalvik 2005: 94-99)isTis interesting in light of my interview

results, many of my respondents believed that tegaieeded up-dating to meet expectations
in society in general. Many also claimed that viocetl students needed to be taught

differently.

In Norway there is, according to Skaalvik and Ski&ala cultural pressure to achieve well in
school, and theoretical subjects are given priodty obvious danger here is that students
who fail in theoretical subjects may develop lovf-esteem in spite of doing quite well in
practical subjects. For students with reading anting disabilities, putting a high value on
theoretical subjects may lead to negative consampse(Skaalvik and Skaalvik 2005:112).
There is a clear connection between academic stdem and different goals of motivation
and motivational behaviour. Students' academicestfem, or lack thereof, is closely linked
to their interest for schoolwork. Their work eff@ad endurance, anxiety and stress at school,
the choice of tasks, activities and subjects wihewy fare given the opportunity to choose, the
use of learning strategies and the tendency to &edk or avoid it when they need it
(Skaalvik and Skaalvik 2005: 122-123).

5.2 Change the curriculum of English for vocationaktudents?

Gudmund Hernes’s Fafo report (2010) on reductiothefdrop-out rate in upper secondary
school has interesting findings. The OECD, foranse, concludes that the large numbers of
underachievers are the result of a school that doeghallenge the individual’s intellectual
capacity enough. Therefore, it is claimed, thapevat has little to do with too high demands,
but is rather a result of poor teaching methods madagement systems (Hernes, 2010:12).
Further, one of the main problems for upper secgndehool is that some students arrive
with few of the basic skills, something that maketheoretical subject like English very hard
to finish. These students have a handicap thabeatifficult both to pin-point exactly, and
also to remedy (ibid:41). Hernes appreciates thmmance of the teacher and the importance
of working together with other colleagues in a temmorder to attain the best form of
teaching (ibid: 48). This is an interesting aspastmany of the teachers interviewed focused
upon better arenas for more cooperation betweetidengpachers and vocational teachers.

Cooperation between teachers is also very impomaiation to the FYR-project.
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Hernes asks two very important questions closdited to the possible need for a change of
the curriculum in, for instance, English for vooaial students at upper secondary school. The
two questions asked are; 1) Is there a need fohrtheoretical theory in vocational education
and 2) is the drop-out problem something that & besolved by lowering the demands, or
would it be better to change the content of thehigay and practical approaches to teaching?
In addition, can the students be better preparédrde¢hey enter upper secondary school?
(ibid:47). Many of my interviewees stated that ibwdd be wise to look at how teaching is
organized at school, and that there can be diffem@thods and approaches for receiving

better results.

In the same Fafo-report, Eva Sund and Arild Raah@@09) discuss why the notion that
some students are interested in or have the abilitgarn theoretically is accepted. Students
with low expectations of their own achievementd aont used to mastering tasks at school
will more easily drop out when faced with new leagn situations based on previous
experiences. However, that does not necessarihynrttest they are unable to learn. In the
discussion between theory and practice, Sund arathd®a think that we need to look at
attitudes and ethical principles on all levelshe educational system. Further, they point out
that the discussions need to involve school leadmobticians, departments, teachers and
parents. At present there is a tendency to belibat if we only give the students enough
practically oriented teaching all problems will fa@lved. However, Sund and Raaheim claim
that it is not only about these students’ lack digesting” theoretical knowledge, but about
what knowledge and attitudes they have been expmspceviously. In all parts of working
life, theory must be founded on practical expersnand practical experiences will always
need to be based on theoretical knowledge — whaksvand what does not. Instead of
focusing upon the divide between the different stug, one should try to look for more

methods which open up for a vison that integrdtesty and practice (ibid:52).

Hernes refers to Caspar Hille, responsible for ation and training in car manufacturing.
Hille warns against reducing the amount of thearyacational classes, as it is necessary that
students need theory when they start their prddigeaning in the business. He claims that
many apprentices are shocked by how much theor&ticavledge that is actually demanded.
Hille claims that times have changed, and pracs&dls are no longer enough. He further
argues that a stronger theoretical basis would iedp apprentices (as intended by the

Knowledge Promotion) as this would free them tonspb&éme onpractical tasks (ibid:53).
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Even though this is not immediately related to theglish subject, there are obvious

connections.

Students who have struggled through lower seconsizrgol will likely struggle more when
they start upper secondary school, particularlythieoretical subjects like English. These
students may wish for more practical subjects,thist will come to nothing as they have to
catch up on theory they should have already leared simultaneously have to pay attention
in new subjects. This will most likely have an etfen the motivation for these students and
they will find themselves in a position where thigy not succeed or feel that they master the
various tasks they are given (ibid:61). Some ofEhglish teachers interviewed stressed the
fact that some students did not have enough bacgkdgrto succeed, and that these students
often struggled and became demotivated for Enghsinther, these teachers also stressed the
fact that it became difficult to teach in an enwimeent where the competence levels were so
different. Some of these teachers claimed thatg not a question about whether or not the
competence aims in English were too advanced, stnather a fact that some of the students

did not possess the required competence to ean #tiose aim, for a number of reasons.

According to Karlsenutvalget, the Norwegian eduwal system has a strong advantage
through its focus upon basic skills in the commorecsubjects, as for example, English. In
addition, by the strong focus on common content basdic skills in the common core

subjects, skilled workers receive a greater po#sikio change careers or only to attend
further education (ibid:61). According to many betbusiness managers interviewed it was
important that their skilled workers had the posisjbto communicate in English, both in

oral and written communication, because headquéateguage was English and often the
corporate common language used was English. Tdleet@ communicate was claimed by a
manager as more important than knowing technicptessions since the apprentices would

learn the technical expressions needed on the fap-

5.3 The purpose of the curriculum in English

The need to change the curriculum in English focatmnal students has been discussed
many times and is often the explanation used ferhiigh drop-out rate in upper secondary
school, and it is also said that the curriculumviocational students is too ambitious and that

vocational students do not need to have the samiewlum as general studies.
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In my interview material, the teachers differedtheir views on a change in the curriculum

for vocational students. Some teachers felt thatettwas no need to change it and that it
worked well, whereas other teachers strongly fle#t heed to change the curriculum for
vocational students. Many of the teachers intergetvirom vocational programs had little

knowledge about the content of the English curtoyland therefore assumed that it was for
instance mostly literary analysis and little vooatll English. Whereas many of the English
teachers claimed that they worked with vocatiomglids and tried to adapt the teaching
situation to vocational students as often as plesséimd that the students also liked to learn
about other topics than vocational topics. Nevéed®e some of the English teachers also
claimed that it is important for vocational studehd also have the possibility to continue
studying and that it is not necessarily true thedrg student starting a vocational education

would not be interested in further studies.

In this context a new school program is of intere§tAF (technical general studies). In this
program the students attend school for four yeadsthey start their apprenticeship the first
year with three days at school and two days in @iness every week during the first two
years, and the last two years there are two dagshool and three days in the business. The
students will at the end of the period receive difate of craftsmanship, and in addition
they are eligible for applying to higher educatidine students attending are often highly
skilled, and TAF has turned out to be a popularaditive for many students who both like to
study and to work. It is important to remember ttire is no law of nature that stipulates

that students who are practically oriented musigsfile with theoretical subjects.
Some of the English teachers and also some teafiioensvocational programs argue that

school needs to think differently in terms of teaghand, that teaching needs to be better

adapted to cater to different student groups.
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6. Conclusion

The school-system in Norway builds on a concepghefincluding school which welcomes a
diversity of students. The including school is &1 where all students, no matter what
background and expectations, can feel that thegnigend can develop both academically
and socially. It goes without saying that thigisoncept that is bound to meet challenges in
its implementation. How are students, with widel§feding interests and skills, to find
relevance in the subjects they need to completedar to be able to graduate? Further, what

constitutes “relevance” when it comes to English?

In my thesis | have mapped the status quo by irgerag a number of teachers, both English
teachers and vocational teachers. Further, | hakenta step out into the arena for which
school is to prepare the students and intervievepdesentatives of trade and industry. All

interviews were performed in one and the same Ngiamecounty.

My results show that the business managers hadca gmeater focus upon oral and written
communication than they had on technical expressem opposed to what the vocational
teachers focused upon for English teaching. Ihisresting to see that what the vocational
teachers believe to be most beneficial at schoek dwt coincide with what working life
requires or finds more important. The managers vadse satisfied with their apprentices’
level of English. However, it is important to hawvemind that the students who are offered

apprenticeships often also are the best students.

Further, many of the vocational teachers know Vigtg about the English teaching of their

students and of the content of this teaching. Itlear from the results that both English
teachers and vocational teachers would like torseee cooperation between the different
educational programs. In addition, the teachers elaimed that school must facilitate this
through organizing more appropriately. For instarice fact that student groups include both
students with a good knowledge of English and sttedeho completely lack any knowledge
of English makes teaching challenging, to say #estt Most of the interviewees were
positive toward the FYR-project but many knew ditthbout it or believed that FYR only

focused upon vocational topics. Further, the need fmore appropriate organization to work

with the FYR-project was claimed to be very impotteHowever, most of the interviewees
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believed that the FYR- project would help the shid¢o become more motivated and see the

relevance of learning English.

In my discussion | have underlined the importanéemmtivating the students, and in
particular | have focused on the role of self-astan the learning process. Motivation is
important when working with a subject and be albleubhderstand why you are learning a
subject like English will increase the motivatiar fvorking with the subject. Unfortunately,
many students struggle with their motivation fahaoretical subject like English. There can
be different reasons for why students do not feetivated or do not have the interest.
However, one important factor can be that thesaesiis fail to see the relevance of learning a
particular subject and that it is taught in a whagyt feel uncomfortable with. Self-esteem is
also important and will affect the extent to whgtliudents believe they can master a task or
not. If they do not believe they can master it ornidt feel they are good enough, this will
again affect their feelings, attitudes and how meéfiort they are willing to put into the
subject. There are numerous different approachéswoto work with English. However, in
order to raise motivation, teaching may need totdganized differently. If the curriculum of
English needs to be changed for vocational studenifficult to answer conclusively.
Maybe it does not need to be changed, but onletexecuted differently.
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APPENDIX 1

Spgrsmal til programfaglaerere

Hvor gammel er du?

Hvor lenge har du arbeidet i skolen?

Hvilken utdannelse har du?

Hva vet du om undervisningen i engelsk til dine elever?

Hva mener du om FYR-Prosjektet?

Hvor viktig mener du engelsk er i forhold til yrket som elevene har valgt?

Hvor viktig mener du engelsk er i forhold til deltakelse i samfunnet?

Hva mener du er viktig a fokusere pa i engelskundervisningen?

Er det noe som burde vaert annerledes, etter din mening, slik engelskundervisningen er i

dag?

Burde det vaere mer samarbeid mellom programfagleerere og engelsklzerere?



APPENDIX 2

Spgrsmal til naeringslivsarbeidere/ledere

Hvor gammel er du?

Hva slags stilling har du?

| hvilken bransje erdu i ?

Hvor viktig er engelsk for arbeidet ansatte skal utfgre?

Hvor viktig er det med god kompetanse i engelsk for dine ansatte? Hva slags type

kompetanse i engelsk er viktig?

Hva er det viktig at skolen fokuserer pa i forhold til dine fremtidige ansatte og leerlinger?

Hvor viktig er det & kunne tekniske uttrykk?

Hvor gode er elever i engelsk som begynner i lzere? Har de tilstrekkelig kunnskap i engelsk?



APPENDIX 3

Spgrsmal til engelsklaerere

Hvor gammel er du?

Hvor lenge har du undervist i skolen?

Hva slags utdannelse har du?

Hva mener du om FYR-Prosjektet?

Burde det vaere mer samarbeid mellom programfagleerere og engelsklzerere?

Mener du laereplanen og undervisningen burde vaert annerledes for yrkesfaglige elever? |

tilfelle hva slags forandringer mener du er hensiktsmessig?

Tror du elevene pa yrkesfag ser nytten av engelskundervisningen?

Tror du leererene pa yrkesfag ser nytten av engelskundervisningen?

Hvor viktig mener du engelsk er i forhold til deltakelse i samfunnet?



APPENDIX 4

Informasjon til informanter

1) EGEN BAKGRUNN: Marita Myhre, underviser i engelsk og samfunnsfag ved Borg
videregaende skole og holder pa med en masteroppgave i engelsk ved Hggskolen i
@stfold.

2) TEMA: for oppgaven min er engelskfaget pa yrkesfaglinjer. Jeg gnsker a se pa
behovet i samfunnet for engelskkompetanse hos noen av de relevante
yrkesgruppene, og se pa hvordan engelskundervisningen i skolen er i forhold til hva
som er forventet av kompetanse ute i naeringslivet. | tillegg vil jeg undersgke
innstillingen til engelskundervisning bland engelsklzerere respektive
programfagleerere mht yrkesfaglige elevers behov.

3) FYR: Regjeringen har initiert et program som heter FYR. FYR star for Fellesfag,
Yrkesfag og Relevans. En av grunnene til at det er blitt startet er fordi man gnsker a
gjore noe med frafallet i videregaende skole, og da med spesiell vekt pa at mange
elever stryker i fellesfag (som f eks engelsk). Man snakker her om yrkesrettet engelsk.
P3 min arbeidsplass er jeg FYR-koordinator, og jobber bland annet med a fremme
samarbeid mellom programfaglaerere og fellesfagleerere. | den anledning har jeg blitt

spesielt oppmerksom pa dette omradet.

4) ANONYMITET: Du som intervjuobjekt vil veere anonym i oppgaven som blir skrevet.
5) SP@RSMAL: Er det noe du vil spgrre om fgr vi begynner? Intervjuet vil ta cirka 45

minutter.



