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Abstract 

The purpose of this thesis was to find out which role the iPad has taken in the ESL classroom 

since its introduction in the Norwegian classrooms in 2015 and to what extent it is used by the 

teachers when assessing oral work in connection with discussing literature. Teachers from four 

different schools answered a questionnaire and afterwards three teachers were interviewed in-

depth.   

Findings from the study show that the iPad has become a practical tool. The respondents say 

that they often use the iPad for recordings of discussions and oral presentations. In addition, the 

respondents say that the iPad allows the students to be more creative when working with oral 

tasks. The respondents also report that the iPad has helped students who struggle when they 

have to give traditional presentations in the classroom. Using the iPad, they can now make the 

presentation in their safe environment at home and upload it to the teacher. Furthermore, the 

respondents reports that the assessment has become more time efficient and more available for 

the students. The teachers can listen to recordings more than one time and that way the 

assessment becomes more accurate. The feedback given to the students is uploaded and the 

students can listen to it or read it whenever they need it. The iPad has become the tool teachers 

did not know they needed. 
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1. Introduction  

1.1 Background 

We live in a digital world where everyone is constantly online, checking their mobiles or 

watching their tablets. According to June M. Breivik (2015), the digital era has also entered 

schools and digital competence has been one of the competence aims in the English curriculum 

ñKnowledge promotionò, since 2006, from now on referred to as LK06 (Breivik, 2015, p. 11). 

Hence, Information and Communication Technology (ICT) has become an important part of 

teaching, and there is a variety of digital devices to choose from. This change into the digital 

era has happened relatively rapidly and there is a constant demand that schools keep up with 

the changes seen in the rest of Norwegian society. The challenge now is to understand how to 

use digital devices wisely. I have heard teachers say ñAs long as we let the students read or 

write on the iPad the digital competence in the ICT part of the curriculum is covered.ò Clearly, 

this is not enough. For example, there are multitudes of various ways to use the iPad when 

teaching English literature. It can be used to search for information; you can read and write 

texts, communicate with others, listen to texts, podcasts and make podcasts or make recordings 

and so on. It is up to each teacher how to use digital devices.  

During the process following the LK-06 curriculum of implementing digital devices, such as 

the iPad, into the classroom, there has been an ongoing discussion of whether the use of digital 

devices necessarily is a good thing. This discussion has taken place both among parents and 

among teachers. However, regardless of such discussions, digital devices have found their way 

into the English as a second language (ESL) classroom, and are now an important part of 

studentsô lives. This development has been welcomed by many teachers, but also deplored. In 

this context it is important to remember that there is a huge gap between studentsô daily lives 

and school. According to Breivik, half of the students who are to become teachers claim that 

their education does not expand their digital competence. The consequence is that they do not 

learn strategies and techniques for how to use digital devices in the classroom (Breivik, 2015, 

p. 11). 

As stated above, digital devices were included into the classroom some years ago and are 

becoming an important part of studentsô lives. However, teachers are often accused of being 

reluctant to change (Helleve, Almås & Bjørkelo, 2016, p. 34) and digital devices are welcomed 

differently. Having digital devices in the classroom has challenged the role of the teachers. To 
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describe this situation, Breivik refers to her friend who said she did not want to be a teacher 

unless she was in control and the most competent person in the classroom (Breivik, 2015, p. 

15). So, evidently, loss of control over the classroom situation and lack of competence (in ICT) 

are two major challenges here. 

However, LK06 did of course include other aspects than the implementation of ICT. Literature 

has traditionally taken on an important role in English teaching, and LK06 stresses its 

importance. There are different reasons for using literature in the English classroom. Literature 

opens up new worlds to the learners; it may contribute to the learnersô empathy and 

understanding of others. In addition, there is also the aspect of language learning, and 

according to Stephen Krashen, students who read in their second language will develop a better 

language understanding and improve their vocabulary, grammar, way of writing and their 

spelling ability (Krashen, 2004, pp. 1-17). Furthermore, English is a subject that is meant to 

give students a deeper personal insight, both in understanding themselves better, but also when 

it comes to understanding more of the world around them. This is where well-chosen literature 

may come in as a useful tool to reach this goal.  

In his book Efficient readers talk together Åsmund Hennig uses the expression the literary 

conversation. Hennig refers to Peterson and Eds when he defines the literary conversation 

ñLiterary conversations happen when a smaller group get together to have a thorough 

conversation about a literary textò (Peterson & Eds 1990, quoted in Hennig, 2012, p. 27, my 

translation). The purpose of a literary conversation is to talk about texts in an informed, personal 

and reflective way. In addition, the students have to gain new knowledge from the the 

discussions they have about texts (Hennig, 2012, p. 27, my translation). Furthermore, Hennig 

says that there is reason to believe that when a teacher takes part in a literary conversation, he 

or she tends to lead the students in the direction that he or she understands the text, whereas 

when the students are on their own, the conversation becomes more authentic, ñthe conversation 

becomes more complexò (Hennig, 2012, p. 127, my translation). In addition, ñthe students seem 

to ask more questions, either to fellow students or as open questions where they invite the others 

to reflect moreò (ibid). So, Hennig concludes, it may seem that in order for student discussions 

about literature to be really fruitful in the ESL classroom, teachers need to be as little intrusive 

as possible. It thus seems as also the literary conversation may be a challenge to teachers who 

want control over their classrooms. 

My thesis takes a look at some of the aspects of LK06 in retrospect. More specifically, in my 

study, I look at how the use of tablets (iPads) was included in teaching literature in the ESL 
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classroom. Further, I investigate how the tablets were used in assessment for learning during 

LK06, and whether the iPad was considered making oral activities and assessment easier when 

working with literature. To do so I have conducted a survey among a group of English teachers, 

and in addition, I have used focus group interviews to be able to go more into depth of the 

matter. More about this will follow in chapter 3, Methods and materials. 

   

1.2 Research Questions 

After 14 years of teaching in a Norwegian municipality, a municipality that embraces new 

technology, I became curious about how the teachers coped with these changes. When I started 

working there, the school was equipped with a few computers that teachers and students had to 

share. Then the teachers were given laptops, and a few years later the students also had their 

own computers, and in 2015, the students were given their own iPads. The question is how the 

teachers implemented the iPads in their ESL-teaching and whether they found them useful when 

discussing literature. Rikt AS, a provider and promoter of digital solutions for a Norwegian 

school setting, claims that the use of iPads makes the students become more motivated and 

schoolwork becomes fun (Rikt AS, 2022). Is this something the teachers see in their classroom 

as well? Has the iPad added something extra to the classroom when it comes to oral literacy 

and the way teacher assess oral literacy? Further, to what extent have iPads made oral 

assessment easier when discussing literature used in the classroom? The results of this study 

will be presented and discussed in chapter 4. 

  

1.3 The Purpose of the Thesis and its Statement 

When it comes to digital competence, teachers can roughly be divided into three groups: first; 

digital enthusiasts who embrace the use of the latest technology in the classroom, second; those 

who are not negative, but who lack the competence to use ICT in the classroom, and, third; the 

digital negatives, who see ICT as a burden in the classroom (Breivik, 2015).   

As already stated, in 2006, when K06 was launched, the role of literature in the ESL classroom 

changed. According to The Norwegian Ministry of Education and Research, it was then up to 

the teachers to decide to what degree they wanted to focus on literature. However, literature 

still played an important role in the ESL classroom. The Norwegian Ministry of Education and 

Research stated that the aim for the teaching linked to literature was that students should discuss 
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different literary texts from English speaking countries. Accordingly, this gave teachers the 

responsibility to choose which texts they wanted to work with together with their students. For 

the reason that there are no clear instructions about which texts the teachers should use, there 

is also the freedom to choose to work with, for example, political and social science texts. Some 

teachers found these kinds of texts easier to combine with other subjects, such as history.   

Furthermore, English is one of the subjects meant to give students a deeper personal insight, 

give them enjoyment and excitement, and also contribute to forming them into responsive 

citizens and participants in the world of tomorrow. Literature has the potential to contribute to 

all this. Louise Rosenblatt demonstrates this through her reader-response theory, where she sees 

the understanding of the reading process as a transaction between the reader and the text. She 

states that each transaction is ña particular event involving a particular reader and a particular 

text recursively influencing each other under particular circumstancesò (Rosenblatt, 1995, p. 

292). Rosenblatt (1995) says that the text and the reader influence each other, and through this 

the reader creates meaning. Furthermore, Rosenblatt (1995) presents two different ways of 

reading a text; an aesthetic way and an efferent way. The question is why the reader is reading 

and what the reader wants to gain from the reading process. Using the efferent way of reading 

the reader is only looking for information, whereas reading in the aesthetic way the reader reads 

to explore the text and takes a stronger part in the text (Rosenblatt, 1995). Both ways evidently 

have their place in the ESL classroom. 

In the ESL classroom, as stated above, one may see both ways of reading a text. However, it 

might be easier to work with the efferent way of reading, using control questions to check the 

learnersô understanding of a text. This is a straight-forward, hands-on approach, with easy 

instructions and straight-forward assessment of results. However, understanding may, of 

course, stretch beyond mere repetition of facts found in a text. And this is where the aesthetic 

way of reading comes in, but while this way of reading may yield more rich results, it is also 

more demanding. If students are going to share inner feelings and experiences after reading a 

text, one has to make sure the classroom environment is good and that all students can trust 

each other. In addition, the teacher has to give the students ample time. In the classroom, 

teachers will see literary discussions develop differently according to the groups they teach. 

Sometimes the use of the iPad and recording discussions or personal thoughts can help the 

teachers learn more about their students and their thoughts and ideas. The reason for this may 

be, as discussed above, that the students will talk more freely when not having to relate to a 
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teacher hovering in the background during the literary conversation. In sub-chapter 2.7 

examples of how this could be done are presented. 

My research questions are the following: 

1. Has the use of the iPad had an impact on oral activities linked to the use of literature in 

the ESL classroom? 

2. Has the use of the iPad had an impact on assessment of oral skills in the ESL classroom? 

My teacher informants for this thesis obviously constitute only a small sample of the English 

teacher population in Norway. Nevertheless, their views will yield an insight into some of the 

challenges and experiences that the introduction of the iPad following LK06 has had on their 

classroom practice when it comes to the use of literature, and the assessment of oral skills linked 

to this. 

 

1.4 Structure of the Thesis 

After the introduction follows chapter 2. Theoretical framework in which the theoretical basis 

for the thesis is explained in detail. Thereafter follows chapter 3, Method and materials 

describing the research methods used, the respondents and the material collected and analysed. 

Chapter 4 presents the results and the discussion of them, and chapter 5 concludes the thesis. 

 

 

 

 

 

 

 

 

 

  



 

6 

 

2. Theoretical Framework  

2  

2.1 ICT in Schools, the Situation Today 

The purpose of this thesis is to find out to what extent teachers found the iPad useful when first 

using it to teach literature in the ESL classroom under LK06. How did they use it and did it 

make oral assessment easier and more available? It was argued, among others by Rikt AS, a 

major provider of digital solutions to Norwegian classrooms (see above), that the iPad would 

give teachers endless possibilities when it came to working in their classrooms (Rikt AS, 2022). 

However, there is little research available when it comes to the perspectives of grade 8-10 

language teachers. Neither is there much to be found when it comes to the relation between 

fictional literature, oral activities and assessment and the use of the iPad. The emphasis seems 

to be on how to use sources wisely on the internet. Hence, there is a lack of knowledge about 

what actually happened in the wake of LK06, and it would be interesting and meaningful to 

learn about ESL-teachersô experiences regarding the use of iPads when working with, and 

assessing, orality in relation to literature in the ESL classroom.  

The three teacher groups referred to earlier, the digital enthusiasts, those lacking in ability, but 

willing to learn, and the digital negativists (Breivik, 2015, p. 7) are no doubt found in most 

schools. According to Nicola Hockly, Gavin Dudney and Mark Pegrum (2013, p. 10), it is a 

common belief that the younger generation is more technically adept than its elders (2013, p. 

10). This is reflected in terms as digital natives (Prensky, 2001) or the net generation (Tapscott, 

2009). This common belief is true, but only to a certain degree. The younger generation is open 

to the use of new technology, however empirical studies show that the notion of a 

homogeneous, digitally able generation is a myth (Hockly et al, 2013, p. 10). According to 

Hockly et al, ñyoung people vary in their personal interest in going online. While many of them 

are adept at using technology for entertainment and social purposes, they often need guidance 

in using it for educational or professional purposes, and in developing a critical understanding 

of its affordances and its pitfallsò (Hockly et al, 2013, p. 10). Therefore, the terms digital 

residents and digital visitors (White, 2008) are more accurate terms. According to David White 

ñthe Resident has a presence online which they are constantly developing while the Visitor logs 

on, performs a specific task and then logs offò (White, 2008, quoted in Hockly et al, 2013, p. 

10). 
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According to Geir Haugsbakk (2016), the teacherôs role has changed dramatically, from the 

teacher being the owner of all the facts and information to be set aside by the new technology. 

Here one may also find a reason as to why teachers may feel that they lose control over their 

classroom and their work situation. The implementations of iPads in the classrooms has, of 

course, led to teachers having to adapt to the new circumstances in order to keep up with the 

times and the new demands. These demands have been especially challenging when it comes 

to using ICT in a pedagogically sound way, because students are used to numerous different 

ICT devices at home.  However, at home they are mainly used for entertainment and not for 

educational purposes, and skills needed for entertainment are not necessarily adequate for 

educational purposes.  

As stated above, in 2006 a new national curriculum ï the knowledge promotion LK06 ï was 

introduced. For the first time digital literacy was promoted as the fifth literacy in addition to 

reading, writing, oral literacy and mathematics. As ICT played an increasingly important role 

in the rest of society at the time, this was an expected change. The subsequent use of ICT in 

schools has varied a great deal over the years, for example when it comes to the use of social 

media. Norsk lektorlag (a union for teachers with a masterôs degree) is a strong opponent to the 

use of social media in schools and they wish to ban it. One of their arguments is that this is 

something the students learn at home. Others, such as Breivik, have embraced and encouraged 

the use of them (Breivik, 2015, p. 74).    

School is generally a conservative institution and according to Monitor, 2013, analyses show 

that ICT is used more in administrating teaching than it is in the actual teaching (Monitor 13, 

found in Helleve, Almås & Bjørklo, 2016, p. 16). Furthermore, teachers have been reluctant to 

change as long as there has been an established system of teaching, the difference this time is 

that the influence of ICT has happened so rapidly. According to Breivik (2015), some teachers 

want to be in control in the classroom, and ICT, and the use of personal devices, such as the 

iPad, challenges that role.  In addition, the demand for the school system to use ICT has been 

strong from outside the school system. The reluctance from parts of the teacher cadre in Norway 

is important to take on board, and the teachersô personal points of view might be reflected in 

the interviews that provide some of the results in this thesis. 
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2.2 Concerns in Relation to iPads and Digital Devices in the ESL classroom 

Even though the curriculum LK06 clearly stated that the students were to be taught digital 

literacies and that they were to gain digital competence, some teachers and parents were still 

reluctant towards the implementation of ICT and the use of iPads in schools. In this sub-chapter, 

these worries will be presented. In addition to the sense of losing control in the classroom, there 

are also other worries for some teachers and parents, such as: what about the learnersô 

handwriting and reading skills, digital dementia, the ability to learn new words in their 

mothertongues, as well as in foreign languages, and the ability to learn new facts. Parents and 

teachers were also concerned about for what purposes the students used their iPads, for 

entertainment or for learning (Breivik, 2015, p.57)? 

The concern regarding writing in the lower classes is that students can lose their handwriting 

skills and that they will be unable to write even short notes. When the learners grow older, the 

concern is more regarding the learning outcome. In their research article, ñThe Importance of 

Cursive Handwriting Over Typewriting for Learning in the Classroom: A High-Density EEG 

Study of 12-Year-Old Children and Young Adultsò, Eva Ose Askvik, Ruud van der Weel and 

Audrey van der Meer, have discovered that a larger part of the brain is being used when students 

take notes using a pen instead of a digital device. They claim that the use of pen and paper gives 

the learners more references to remember and this makes students learn more. Furthermore, van 

der Meer says that education -teaching and learning -should consist of a combination of pen 

and tablet (van der Meer, 2020). Another argument against the sole use of tablets in the class is 

the belief that students read less efficiently and less in depth when reading on an iPad. 

According to Anne Mangen from the Reading Centre in Stavanger, there are reasons to believe 

that in-depth reading is more difficult when reading on a screen compared to reading from 

traditionally printed texts. In the text ñHva er best ï lesing p¬ skjerm eller papir?ò (What is best 

ï reading on a digital device or on paper, my translation). Mangen claims that in-depth reading 

and the ability of reading longer texts is important for the development of different competences 

such as the ability to reflect, critical thinking and exploration, the ability to stay in a text over a 

period of time, development of vocabulary and to train oneôs memory, the ability to read 

between the lines and to use former knowledge (Mangen, quoted in Nyberg, 2020).  In this 

article, Mangen states that these competences are endangered if one only reads simpler texts 

and jumps from one short text or short clip from the media to the next one. However, due to the 

complexity of reading and learnersô different needs, screens cannot be banned from schools. 

Mangen argues that the use of a digital device can also help readers who struggle, as one can 
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adapt the text to every readerôs needs by enlarging the text, or change font or size of the letters.  

Furthermore, she states that developing reading skills takes years, whether we read on iPads or 

from prints (Mangen, quoted in Nyberg, 2020). Parents of students also express worries 

regarding the use of the iPad. These worries are being presented in numerous reader posts in 

different newspapers with headlines such as ñYes to pencil and paper in school ï no to more 

screenò written by Jonas Dalheim, a father in the Norwegian city of Sarpsborg  (Sarpsborg 

Arbeiderblad, 2020), and ñPlease take the problem with the use of iPads seriouslyò written by 

Ulf Holberg, a father in the city of Lillehammer (Gudbrandsdølen Dagningen, 2019). 

Another worry is the idea of a gap between those with access to adequate hardware, software 

and internet connection, and those without such access. This is referred to as a digital divide or 

a participation gap (Hockly et al, 2013). There can be many reasons for this gap, such as socio-

economic status, education level and location, gender, ethnicity and language. In addition, 

young people vary in their personal interest in going online. Further, many of them use 

technology for entertainment and social purposes, examples would be the apps snapchat and 

tiktok, and streaming services such as Netflix. However, as discussed above, the ICT-skills 

needed for gaming and other entertainment at home, are not necessarily enough for educational 

purposes. The learners often need guidance by a teacher in using them for educational or 

professional purposes, and in developing a critical understanding of its affordances and pitfalls 

(Hockly et al, 2013). In school though, when each student is equipped with their own personal 

device, the digital divide or participation gap might be reduced because all will have, more or 

less, equal access to the necessary equipment and software.   

At school, the students are asked to use the iPad as more than a writing tool or just a device that 

can provide the means of reading texts. The iPad can also be used in a creative way, where the 

students can create films, podcasts and cartoons. Due to the fact that all students have their own 

devices, they all have equal access to the necessary infrastructure in the form of equipment. In 

sub-chapter 3.4 different ways of using the iPad creatively will be explained further. 
 

2.3 How to Succeed with the iPad in the ESL classroom 

Much has been said about the new role of the teacher after the digital devices entered the 

classroom with LK06, and how the role of the teacher has changed. What then, exactly, is it the 

English teacher is asked to do? In what follows the focus will be on my area of investigation, 
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work in the ESL classroom with fictional literature and oral skills, and, whether the iPad has 

the potential of making the teacherôs obligations easier?   

According to the curriculum LK06, the teacher had to facilitate studentsô exposure to fictional 

literature. Students were to interpret and reflect on the literature they read. Furthermore, the 

teacher also had to create situations where the students were allowed to express themselves with 

fluency and coherence using a varied vocabulary and idiomatic expressions, related to the 

purpose, listener/receiver and the situation (The Norwegian Directorate of Education and 

Training, p. 8, 2006). Using the iPad may then, according to the plan, have helped the teachers 

achieve these competence aims.  

As in all classes, good classroom management and a good teacher-student relationship are 

essential to create a good learning environment, this is also important when using the iPad. 

Thomas Nordahl claims that students who have a positive relationship with their teachers enjoy 

school more. They are inspired by teachers who respect them. There are also less behavioural 

problems (Nordahl, 2000).  Further, John Hattie, (Hattie, 2009) and Sven Erik Nordenbo, 

(Nordenbo, 2009) claim that the teacherïstudent relationship is of great importance when it 

comes to classroom management and their learning environment.  In addition, Øystein Gilje 

says variation is good for the learning environment. In the podcast Learning ñThe digital shift 

in the classroom: - it has never been more fun to be a teacherò, Gilje claims that the iPad could 

be a good tool for variation in the classroom; however, the teacher has to ask the students to 

close the iPad whenever this is necessary. This might be easier if the teacher has a clear structure 

in the classroom and a good relationship to the students (Gilje, 2022). 

 

2.4 Why Practice Oral Skills in the ESL classroom 

There are various reasons for why students need to practice their oral skills and many students 

do this outside their classroom already, through gaming and chatting on-line with people around 

the world. Practicing oral English is hardly ever questioned in the classroom. Students 

understand why they need to practice their oral skills. They might need it when they participate 

in discussions or games online in their spare time, others need it for when they are going to 

continue studying, and/or in their professional lives later on. English is todayôs Lingua franca. 

According to The Cambridge dictionary, a lingua franca is defined as «a language used for 

communication between groups of people who speak different languages» 

(dictionary.cambridge.org, 2022).  
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In her book Teaching and learning in the Language classroom Tricia Hedge (2000) presents 

different reasons for practicing oral skills in the ESL classroom. Students need to speak English 

competently to ñkeep up rapport in relationships, influence people, and win or lose negotiations. 

It is a skill by which they are judged while first impressions are being formedò (Hedge, 2000, 

p. 261). Further, she says that fluency in the language is what the students aim for.  In addition, 

she refers to the authors of Look Ahead, Andrew Hopkins and Jocelyn Potter, who claim 

ñLearners need to develop at the same time a knowledge of grammar, vocabulary, functional 

language and communicative skills. Attention to the system of language is crucial, but the 

development of fluency and contextual appropriacy are equally important goalsò (Hopkins & 

Potter, quoted in Hedge, 2000, p 261). The question then is whether the iPad could be used in 

such a way that all of these goals could be catered for and if one in addition could assess oral 

activity when using the iPad. 

 

2.5 ICT-use ï General Aspects 

As stated in the introduction, digital literacies are ñthe individual and social skills needed to 

efficiently interpret, manage, share and create meaning in the growing range of digital 

communication channelsò (Hockly et al, 2013). It has also become apparent that literacies are 

not just individual skills or competences, but social practices (Barton, 1994, quoted in Hockly 

et al, 2013, p. 3). Due to all new social media, such as Facebook, snapchat, blogs, online 

gaming, vlogs, YouTube and so on, there is a need to break down what digital literacies actually 

consist of, as these different literacies are literacies children need to learn. Clay Shirky (quoted 

in Hockly et al., 2013, p. 3) reminds us that ñReading is an unnatural act; we are no more 

evolved to read books than we are to use computers.ò In addition, he points out that ñwe spend 

a great deal of time and effort developing reading and writing skills, print literacies, in children 

and it is now time to do the same with digital literaciesò (Shirky, quoted in Hockly et al, 2013, 

p. 3). In short, this means that to cope with the future, students need to learn about digital 

literacies. Further, digital literacies are more complex than print literacy, because they 

incorporate so much more. Let us take a closer look at some of these complexities: 

According to Hockly et al, ñweôre preparing students for a future whose outlines are, at best, 

hazy. We donôt know what new jobs will exist. We donôt know what new social and political 

problems will emerge. However, we do know that governments, ministers of education, 

employers and researchers are all calling for the promotion of twenty-first-century skills, such 



 

12 

 

as creativity and innovation; critical thinking and problem-solving; collaboration and 

teamwork; autonomy and flexibility; and life-long learningò (Hockly et al, 2013, p. 2).  

Furthermore, in the blogpost ñDigital literacy in the classroom. How important is it?ò one finds 

the definition: digital literacy = digital tool knowledge + critical thinking + social engagement 

(ResourcEd.promethean, 2017). Further, there is a list of suggestions about how the teacher 

best can provide for deep learning when using a digital device. The essential components are: 

¶  collaboration (the ability to work collaboratively with others, with strong interpersonal 

and team-related skills.)  

¶ creativity (being able to weigh up opportunities in an entrepreneurial manner and ask 

the right questions to generate new ideas.) 

¶ critical thinking (being able to evaluate information and arguments, identify patterns 

and connections, and construct meaningful knowledge and apply it in the real world.)  

¶ citizenship (the ability to consider issues and solve complex problems based on a deep 

understanding of diverse values and a worldview.)  

¶ character (traits such as grit, tenacity, perseverance, and resilience; alongside a desire 

to make learning an integral part of living.)  

¶ communication (being able to communicate effectively through a variety of methods 

and tools to a range of different audiences.)  

When discussing literature some of these skills are essential. To better understand a text it is 

important to discuss the text with others and share oneôs understanding. This means that to 

collaborate and communicate are very important skills to master. Further, creativity and critical 

thinking are important skills to make the process of discussing literature move forward. When 

students ask each other questions to try to learn and understand more, new ideas are developed. 

In addition, asking questions can also trigger creativity in students and lead to new 

understanding and create new meaning for them. Character, where the idea of grit and the 

expansion of oneôs mind-set play an important role, was presented by Angela Duckworth in her 

book Grit (Duckworth, 2017) and Carol Dweck in her book Mindset (Dweck, 2007). The 

notions of both grit and mind-set could be relevant when discussing literature, because the 

underlying idea is that one needs to ñstayò in something over time. If there is a text that the 

student does not understand, the idea is that if one works with the text over a longer period of 

time, both by oneself and together with fellow students, the text will eventually make sense.  

Citizenship, finally, is the idea that through new learning students will learn new things about 

themselves and the world they live in. In conclusion, the skills needed to make learning happen, 
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are not so much about technical skills, they are more about the ability to use new information 

and develop new and meaningful understanding, and hopefully grow as a person.  

Why use literature in the ESL-classroom? Hans Henrik Møller, Henrik Poulsen and Bo 

Steffensen, who have written Litteraturundervisning ï mellom analyse og oplevelse (Teaching 

literature ï between analysis and experience)  claim that ñThrough working with texts, the 

students are going to become more aware of themselves at the same time as they are developing 

their formal knowledge ò (Møller, Poulsen & Steffensen, 2010, p. 11, my translation). The hope 

is that they will understand more of themselves and the world around them.  

Using literature in the ESL classroom can be done in different ways, it depends whether the 

teacher focus is on the text or on the studentsô meeting with the text (Møller et al, 2010, pp.14-

17). Møller et al claim that teachers need to balance between the traditional way of working 

with the text, the closed method, where the studentsô analytical skills are measured, and the 

open method, where the students and their meeting with the text is in focus. The closed method, 

where the text is in focus, demands more of the teacher. The teacher becomes the one with all 

the answers and the students are trying to find out what the teacher is thinking (ibid). When 

using the open method, the focus is on practicing the studentsô ability to express their own 

meanings and interpretations, in addition to explaining their own experiences when reading 

texts (ibid). Thomas Illum Hansen says, ñA constructive interaction between the analysis of 

literary works and the reader oriented education is the great challenge when teaching literatureò 

(Hansen 2004, quoted in Møller et al., p. 16, my translation.).       

In her reader response theory, Rosenblatt explains how literature can be interpreted differently 

by different readers due to different experiences and beliefs. The readers bring their own 

experiences into the text and these influence their interpretations of the text. The text has its 

features and when the text and the reader meet, meaning is created.  

Children who have been schooled after LK06 are so called digital natives, an expression first 

used by Mark Prensky in 2001, and the teachers were then looked upon as digital immigrants. 

Sometimes one will therefore find teachers, who are digital immigrants, teaching digital natives 

(Prensky 2001). In recent years, however, as stated above, the terms digital residents and digital 

visitors have been proposed as a more accurate description. This view takes all the users of the 

internet into account, not only the young ones. As David White puts it in Digital literacies by 

Hockly et al, ñthe Resident has a presence online which they are constantly developing while 
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the Visitors logs on, performs a specific task and then logs offò (White, quoted in Hockly et al, 

2013, p. 10). 

 

2.6 Curriculum  

The teachers who were interviewed in my study all taught under LK06 and were asked about 

their experiences in hindsight. As already stated, my thesis investigates, retrospectively, the 

way in which selected teachers experienced teaching under LK06 with its new demands of 

implementation of digital tools in the classroom to a much larger extent than ever before. A 

brief sum-up of LK06 is therefore in order. 

In 2006, the Norwegian curriculum was revised due to, among other things, mediocre results 

of Norwegian students in international studies, such as the PISA study. The Knowledge 

Promotion, LK06, came as a result of this (The Norwegian Ministry of Education and Research, 

2005, p.1). The purpose of LK06 was to make sure all students had equal opportunities to 

acquire basic skills and the competence needed to enable them to live a meaningful life 

regardless of abilities, ethnic or social backgrounds (The Norwegian Ministry of Education and 

Research, 2005, p. 3). 

In LK06 the subjects are divided into six parts: Purpose, Main subject areas, Teaching hours, 

Basic skills, Competence aims and Assessment (final assessment). The basic skills (oral skills, 

being able to express oneself in writing, being able to read, numeracy, digital skills) were to be 

seen in all subjects and were ñintegrated in the competence aims where they contribute to the 

development of competence in the subject, while also being part of this competenceò (The 

Norwegian Directorate of Education and Training, 2006, p. 4). 

According to Beate Børresen, LK06 has a strong emphasis on communication and linguistic 

awareness (Børresen, in Kverndokken, 2016, p. 90). The students are to use the language for 

different purposes in a variety of situations. The students are to talk at all grade levels. 

Furthermore, she states that there are many active verbs in LK06. The students are to ñexpress 

their own meanings in conversationsò, ñargue and debateò, ñreflectò, ñexplainò, ñdescribeò, 

ñgive reasonsò, ñevaluateò, ñphilosophizeò, ñexpress feelings, thoughts and meaningsò 

(Kverndokken, 2016, p. 90). As one can see from this, the curriculum has high ambitions for 

the learners when it comes to expressing themselves in a multitude of situations.  

Further, LK06, explicitly states that: 
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Oral skills in English means being able to listen, speak and interact using the English language. 

It means evaluating and adapting ways of expression to the purpose of the conversation, the 

recipient and the situation (The Norwegian Directorate of Education and Training, 2006, p. 

4). 

The emphasis on interaction is noteworthy, with its inherent demand of evaluation and constant 

adaptation to the communication situation. 

LK06 continues by explaining also the goals of more traditionally linguistic skills, such as 

developing an adequate vocabulary and satisfying grammatical and phonetic skills:  

The main subject area Oral communication deals with understanding and using the English 

language by listening, speaking, conversing and applying suitable communication strategies. 

The main subject area involves developing a vocabulary and using idiomatic structures and 

grammatical patterns when speaking and conversing. It also covers learning to speak clearly 

and to use the correct intonationò (The Norwegian Directorate of Education and Training, 

2006, p.3).  

In the competence aims for oral communication after year 10, LK06 states even more 

specifically what the students should be able to do when they use oral English in different 

situations.  

According to Rune Krumsvik, the implementation of ICT in schools started during the 1990s. 

However, it was not until LK06 was introduced that digital competence became one of the basic 

skills permeating all the subjects of LK06 (Krumsvik, 2007).  

In the section, about Basic skills the different skills are explained in more detail and LK06 

specifies the following:   

Digital skills in English means being able to use a varied selection of digital tools, media and 

resources to assist in language learning, to communicate in English and to acquire relevant 

knowledge in the subject of English. The use of digital resources provides opportunities to 

experience English texts in authentic situations, meaning natural and unadapted situations. The 

development of digital skills involves gathering and processing information to create different 

kinds of text. Formal requirements in digital texts means that effects, images, tables, headlines 

and bullet points are compiled to emphasise and communicate a message. This further involves 

using digital sources in written texts and oral communication and having a critical and 

independent attitude to the use of sources. Digital skills involve developing knowledge about 
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copyright and protection of personal privacy through verifiable references to sources (The 

Norwegian Directorate of Education and Training, 2006, p. 5).  

In the competence aims after year 10 digital literacy is specifically included in language 

learning. LK06 states that ñthe aims of the training are to enable the apprentice to select different 

digital resources and other aids and use them in an independent manner in own language 

learningò (The Norwegian Directorate of Education and Training, 2006, p. 9). 

In short, digital skills, and digital literacies, were a part of the curriculum, and literacy teachers 

had to include these in their teaching when teaching according to LK06. Students were 

supposed to use the technology both in research and in expressing themselves during text 

writing and in oral communication. In addition, the students were to learn how to find reliable 

sources and how to use them.   

As explained above, English is a subject where the students can learn about themselves, also 

about their own culture, and other parts of the world through literature. The purpose part of the 

curriculum LK06 states that using texts in the ESL-classroom is important because ñLanguage 

learning occurs while encountering a diversity of texts, where the concept of text is used in the 

broadest sense of the word. It involves oral and written representations in different 

combinations and a range of oral and written texts from digital mediaò (The Norwegian 

Directorate of Education and Training, 2006, p. 2). Furthermore, literature may help students 

better understand the world they are a part of. In LK06, it is stated that, ñLiterary texts in English 

can instill a lifelong joy of reading and a deeper understanding of others and of oneself. Oral, 

written and digital texts, films, music and other cultural forms of expression can further inspire 

personal expressions and creativityò (The Norwegian Directorate of Education and Training, 

2006 p. 2)ò and further that ñThe main subject area involves working with and discussing 

expository texts, literary texts and cultural forms of expression from different media. This is 

essential to develop knowledge about, understanding of and respect for the lives and cultures 

of other peopleò (The Norwegian Directorate of Education and Training, 2006, p. 4). 

The curriculum does not indicate what kind of texts the students are to read. However, it is 

stated that students should read a variety of texts. 

The subject of English shall provide insight into how English is used as an international means 

of communication. Learning about the English-speaking world and the increasing use of 

English in different international contexts will provide a good basis for understanding the world 

around us and how English developed into a world language. Literary texts in English can install 
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a lifelong joy of reading and a deeper understanding of others and of oneself. Oral, written and 

digital texts, films, music and other cultural forms of expression can further inspire personal 

expressions and creativity (The Norwegian Directorate of Education and Training, 2006, p. 1).     

As can be seen from the above quote, the focus on English as a lingua franca and the necessity 

of learning English is clear. Further, there is an emphasis on the link between reading and 

experiencing a multitude of various texts and other cultural expressions for the understanding 

of oneself and others. So, after this sum-up of LK06, let us have a look at the research and other 

factors that the curriculum drew upon. 

 

2.7 Working with Literature in the ESL classroom 

In the context of this thesis, it may be interesting to have a look at Bloomôs taxonomy. Benjamin 

Bloom created a way of looking at knowledge of subjects. His equation was arts or skills + 

knowledge = abilities. Bloom classified knowledge according to different levels and claimed 

that to have knowledge is not enough. One has to use oneôs knowledge to reflect and create new 

meaning (Bloom, 1956). After reading a text, the students need to process it in one way or 

another, in order to benefit from it. One cannot just read a text and leave it like that, and still 

hope to learn from it. The students might have unanswered questions or thoughts and feelings 

they need to discuss. The teacher has to decide whether such a literary conversation should be 

done together with the entire class, where the teacher is in charge of asking the questions, or 

whether it is more efficient in smaller groups, where the students are allowed to speak in a more 

natural manner, and perhaps, more non-threatening manner.  

Students working under the LK06 were well accustomed to taking part in discussions and giving 

presentations in all subjects. Their generation has been asked to share what they have done in 

front of smaller groups, classes and entire schools from an early age. However, not all students 

enjoy this. All students are entitled to adapted education and the use of the iPad might contribute 

to this. To build a background for the discussion of the results of my survey, and the potential 

that the use of an iPad has, I will below give a short presentation of various ways of using the 

iPad in the ESL classroom in relation to literature.  

First out will be The digital story or the iMovie. The digital story is in short telling a story using 

digital tools, such as the app iMovie. A digital story usually lasts about 2-5 minutes, and it gives 

the students the possibility to share their own experiences and perspectives after reading a text. 
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According to Joe Lambert there are seven components in the digital story: Purpose, action, 

pictures, sound, feelings, own voice and personal perspective (Lambert, 2010).  When students 

are asked to make a digital story, they are also asked to answer a question regarding the novel 

or text that they have read. This could be an open question such as: ñWhat did you learn in this 

storyò or ñWhat in the text made the strongest impression on you?ò Through these questions, 

the students have to create new meaning. It is, as Silvia Rosenthal Tolisano puts it in a 

Sketchnote, about transforming stories into something new and exciting (Tolisiano, 2015). 

Another way of presenting a text using digital tools, would be to make a podcast, which has 

some similarity to a traditional, clearly structured presentation of a text. According to the 

website, International Podcast Day the word podcast is a mixture of the words iPod and 

broadcast (internationalpodcastday.com, 2022). Furthermore, podcast is explained as an 

internet radio show that the listener can download and listen to whenever he or she wants. 

During a podcast, the listener is not disturbed by commercials or music. After reading a text, 

the students can be asked to discuss different questions and the recording is handed in to the 

teacher. This has some similarities to a traditional, well-structured presentation as the students 

are asked to discuss questions related to a text also when working with a podcast. However, the 

podcast is looser in its form. The participants are allowed to use more humour, than what is 

usually the case. Furthermore, for the traditionally structured presentation the teacher has 

prepared the questions, whereas in the podcast the students need to decide on the questions 

themselves. According to Gunvald Dversnes at the University in Stavanger, the podcast is one 

of the easiest tools to use. Furthermore, it is a tool for in depth learning, because the students 

need to decide what they want to include in their podcasts. It also gives the teachers the 

possibility to make tasks for reflection instead of reproduction (Dversnes, 2020). Dversnes 

presents three reasons for why teachers should use podcasts in their teaching. The students 

become producers of knowledge, it gives variation in the way students are allowed to work and 

it promotes the feeling of togetherness when the podcasts are shared with the rest of the class 

(Dversnes, 2020). All in all, Dversnes builds a strong case for the use of podcasts in the 

language classroom. 

Another way of using the iMovie app is to ask the students to make a film trailer after they have 

read a novel or a text. The students will be asked to act out scenes or find stills or pictures and 

comment on them. Trough pictures and words the students will tell or reflect around a text they 

have just read. This way of working allows the students to be creative and is quite engaging.  
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In all of the above activities, the students will be asked to use the target language to express 

themselves. In addition, they can be asked to use certain words that the teacher would like them 

to learn. These could be words used in an analysis such as setting, protagonist, foreshadowing 

and so on. Furthermore, the students could be asked to use words that are specific to a text for 

instance reservation, concentration camp. 

One of the things students were asked to do when working according to LK06 was to reflect 

upon the texts that they had read. Bßrresen says in her article ñSamtalen i klasseromet ï samtale 

og lÞringò (The conversation in the classroom ï conversation and learning, my translation) that 

to reflect we have to paraphrase what we already know, believe, understand and not understand. 

And we do this best through talking ï to others and with othersò (Bßrresen, 2016). Olga Dysthe 

and Torlaug Lßkensgard Hoel also describe how students ñunderstand and learn through 

support and cooperation with fellow students, through the meeting and working with each 

otherôs knowledge, thoughts and experiencesò (Dysthe & Hoel, quoted in Kverndokken, 2016, 

p. 92).  Henning states that there are some benefits of discussing literature in smaller groups 

without the teacher present, compared to conversations taking place in the classroom with 

teacher in charge of the conversation (Henning, 2012, pp. 126-127).  When the teachers take 

part in a conversation about literature the students act differently. The teachers become the most 

active participants and ask all the questions; unfortunately, the studentsô interest often 

disappears, because they believe that the teachers have the correct answers. Whereas, when the 

students are discussing the questions on their own they are equal. They might disagree, but they 

are more likely to take into consideration what the other members of the group are saying and 

through that convey new understanding and meaning (Henning, 2012). 

 

2.8 Assessment 

Assessing and giving feedback to students to make them develop is difficult. Assessment does 

however, play an important role in ESL teaching and learning. According to Tricia Hedge, 

ñassessment refers to the general process of monitoring or keeping track of the learnersô 

progressò (Hedge, 2013, p. 376). Furthermore, she refers to testing as something that is done 

ñat the end of a stage of instruction to measure student achievementò (ibid). This goes well with 

the national policy program called Assessment For Learning, AFL, which lasted from 2010-

2018 (The Norwegian Directorate of Education and Training, 2018, p. 3).  
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In the ESL classroom, there are two main situations where assessment takes place to assess oral 

performances and skills. One might assess the communication that takes place in the classroom 

during the lessons and one can assess planned presentations. Hedge refers to these situations as 

summative and formative assessment respectively (Hedge, 2000, p. 376). Summative 

assessment refers to assessment - that measures learner achievement. The focus is on the result 

of learning and summative assessment is often used to check quality, for example when schools 

are compared nationally on their examination results. Formative assessment is carried out by 

the class teacher as a routine part of teaching and learning and it is specifically related to what 

has been taught, i.e. the content is in harmony with what has been taught. Furthermore, the 

information from the assessment is used diagnostically; it is focused on the individual learnerôs 

specific strengths, weaknesses and needs (Hedge, 2000, pp. 336-377). Formative assessment is 

used to keep track of the learnersô development and progress and help them move along, 

whereas the summative assessment has the focus on the result of the learning, the product.  

In 2010, The Norwegian Directory of Education and Training started a project called 

Assessment for Learning to improve the way teachers gave feedback to students. The main 

concept behind the project was that the feedback given to the students would help them gain 

more knowledge. The teachers need to help students to understand what the competence aims 

in the curriculum aim for them to learn. Furthermore, the teachers have to guide the students in 

such a way that it helps them attain more knowledge. The work with Assessment for Learning 

was concluded in 2018, and the Norwegian Directory of Education and Training drew the 

conclusion that pupils and apprentices learn more and better when they: 

- know what they should learn and what is expected from them 

- receive feedback on the quality of their work or achievements 

- are given advice on how they can improve 

- are involved in their own learning by assessing their own work, competencies and 

academic development (Final report, The Norwegian Directory of Education, 2018 or 

The Norwegian Directorate for Education and Training, 2015, pp. 1-2. My translation). 

The question is whether the iPad could work as a tool to learn more oral English and teach 

students how to express themselves more accurately when speaking English. In addition, is the 

iPad a tool that can help teachers give more accurate feedback to help students become better 

speakers and help them move along? 
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3. Method and Materials 

In this thesis, a primarily qualitative research method was used. When collecting data, a 

questionnaire was sent to four different secondary schools and in addition, three face-to-face 

interviews were carried out at one of the schools.  In the following chapter the focus will be on 

who the participants were, why this method was chosen, how the data for this thesis was 

collected and the validity of the results.  

The results of the study will be discussed and analysed in chapter 4. 

3.1 Participants 

The participants who were asked to take part in this study were all working at secondary schools 

in the south-western part of Norway. iPads have been used in those schools for some years. The 

group of teachers was a diverse group with both very experienced teachers, but also some who 

were new to teaching. Their age varied from 24 to 69, and 5 men and 14 women answered the 

questionnaire. The largest group, from now on referred to as group 1, answered the 

questionnaire in writing (see appendix 1). Those participants who agreed to do a face-to-face 

interview, from now on referred to as group 2, were given the interview guide prior to the 

interview. These participants all came from the same school.  

The participants constituted what Sandra Lee McKay refers to as a sample of convenience 

(McKay, 2006, p. 37). The participants were the ones who agreed and were willing to take part 

in the study. Even though, this was not a random sample (McKay, 2006, p. 37), it was still a 

varied group with regard to age and teaching experiences. 

3.2 Materials 

There were one questionnaire and one interview guide given to the two different groups of 

participants. The reason for this was that one group were answering the questionnaire in writing, 

whereas the other group were interviewed. The questionnaire for group 1 consisted of 5 close-

ended questions (McKay, 2006, p. 37) where the participants needed to tick off the answers that 

corresponded to their experiences. They were given four options to choose from. This is known 

as a Likert-scale (McKay, 2006, p. 38). McKay states ñone controversy that surrounds the use 

of Likert-scale questions is whether it should be an even or odd number of options. If there is 

an odd number of options it may be that students consistently choose the middle option as a 

way to avoid taking a clear stand on a topicò (McKay, 2006, p. 38). For this reason, I chose an 
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even number to avoid the middle value. In addition, the respondents were given 6 open-ended 

question, where the participants were asked to write their own answers. 

The questionnaire for group 1 was made using Microsoft Forms. This is part of the Office 365 

package and it allows one to easily create surveys that are sent to the participants email 

addresses. Microsoft forms allows both close-ended and open-ended questions. 

Group 2 were interviewed face-to-face and asked to answer 6 open-ended questions. Krumsvik 

uses the expression semi-structured interview (Krumsvik, 2015, p. 124). When using this 

method, the participants are interviewed through an interview guide, however they might point 

out things that the interviewer has not anticipated. The semi-structured interview may thus 

deviate from the original plan and questions can appear in different orders (Krumsvik, 2015, p. 

124).  During the interview, the respondents answered in Norwegian. This was not planned for; 

however, the respondents seemed more comfortable using their mother tongue. I was taking 

notes and asking additional questions whenever this was needed.  

One difficulty when using open-ended questions is that the question might become too complex. 

ñSurvey questions should be short so that respondents can read them quickly and answer them 

easilyò (McKay, 2006, p. 39). During the interviews, some questions needed to be repeated and 

that might have been because they were too long.   

It goes without saying that ñIn all research, it is essential for researchers to strive for reliabilityò 

(McKay, 2006, p. 41). In this study, the face-to-face interviews are used to either strengthen or 

weaken the findings in the questionnaire. Further, the open-ended questions may confirm the 

findings in the close-ended questions. Hopefully, using a qualitative method together with some 

close-ended questions will give a deeper understanding of how the iPad is used when discussing 

literature in the ESL-classroom. 

One challenge in this study was to convince teachers to take part in the study. Due to the 

difficulties of recruiting respondents, a relatively small group answered the questionnaire. Even 

so, the results will yield useful insights into what these teachers experienced during the 

introduction of the iPad following LK06.  

As mentioned before, a qualitative research method was used in this research project, however, 

it was combined with a quantitative method when group 1 was asked to answer both close- 

ended and open-ended questions (Creswell, 2018, p. 213). This was done to make sure the study 

was as reliable as possible. 
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4. Results and Discussion 

The respondentsô answers have been summarized below. Firstly, the results from the 

questionnaire are presented, secondly, the results from the interviews. The outcome of the 

results from the questionnaire and the interviews will be discussed in sub-chapter 4.1 The 

Results and Discussion from the Initial and the Final Questionnaire. The first part of the 

questionnaire was carried out to gain background information about the participants and this 

information is already presented in sub-chapter 3.1 Participants. 

 

4.1 The Results and Discussion from the Initial and the Final Questionnaire 

Firstly, the participants were asked to range a number of statements relating to how the iPads 

were used in the classroom. The results are presented in figure 1. One finding is that most of 

the teachers in this survey often use the iPad when teaching literature, and nobody answered 

never. Another result is that 2 of 19 teachers do not ask students to record discussions they have 

about literature, whereas 3 say they often ask their students to record discussions and the 

remaining 13 say they use it sometimes.  

 

When the respondents are asked about whether they use the recordings for assessment, figure 

1 shows that 6 out of 19 say often, 11 say that they sometimes use recordings for assessment, 

whereas 2 say never. The answer to the question where the participants are asked about 

studentsô motivation to speak when the teacher is not present, is quite uniform and centred 

around sometimes and often, 12 respondents say sometimes and 6 say often and 1 says every 

lesson. In these cases, the iPad is used to record conversations among students and the teacher 

is available for questions, however, he or she does not take part in the conversation. The 

experience is that students seem to be more willing to speak when the teacher is absent. This 

will be discussed later in the thesis. In the last question presented in figure 1, the participants 

also agree that recordings make assessment easier, 12 say often, 5 sometimes and 2 every 

lesson.  
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Figure 1 - An overview over how the iPad is used when discussing fictional literature 

 

After the participants had ranged the statements, they were asked other in-depth questions about 

whether the iPad had an impact on their teaching. When answering these questions, they had to 

elaborate. The results from these questions will be presented and discussed one by one. 

 

1. Has the iPad changed the way you work with literature?  

 

The participants say that there are more possibilities when using the iPad compared to using 

notebooks and pencils. The iPad has provided the teachers with a new set of tools and it offers 

more possibilities than the traditional teaching and more ready access to materials. The iPad 

gives students access to digital texts and this gives the students the possibility to read and listen 

to the texts simultaneously. It is a practical tool, as more and more literary texts are available 

digitally, especially the classics. The fact that one also has access to audio recordings is 

beneficial, not only for students struggling with reading, but also for students in general. The 

iPad makes literature more accessible, and easy to use. This makes the use of literature in the 

English classroom more frequent. The respondents claim that their students read more on their 

own, instead of reading aloud to their teacher and to their class. Further, the respondents state 

that different apps also make it possible to have a more creative approach to literature. The iPad 

makes it easier to work with literature, as it has several tools to retell, analyse and express 

meaning about the content of what the students have read. 
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What the respondents say suggests a shift in the way literature is taught in the ESL-classroom, 

the iPad has clearly introduced new ways of working with literature. One of the benefits is the 

access to authentic literature, both fictional and factual. There are sites, such as https://esl-

bits.net/, that offer many free novels and short stories to choose from, whereas before students 

often had to read the same book, because that was what the school library had to offer. 

Moreover, the novels or short stories from these sites are often found as audiobooks, and this 

makes it more beneficial for students with reading disabilities. When books are digitalized, they 

are more accessible and easier to distribute. The findings here show that teachersô attitudes are 

in line with Mangen (2020), who claims that it is important that students stay in the text longer 

for them to be able to develop critical thinking and reflection. It is also in line with LK06 which 

states that students should read authentic texts and that this would help them understand the 

world better (The Norwegian Directorate of Education and Training, 2006 p. 2). As 

mentioned earlier, when using the iPad authentic fictional literature is easy to find.  

 

The respondents claim that different apps offer the possibility of retelling and analysing in 

another manner than traditional teaching does. The apps that the informants have mentioned 

are Book Creator, Keynote and Explain Everything. Book Creator is an app where students 

make their own digital books. When using this app the students are allowed to write, make 

drawings and make recordings and videos. This makes their book so much more vibrant and it 

gives the students the possibility to be creative. Another app that is mentioned is Key note, this 

app resembles Power point. It is used to make slideshows and the students can add sound files 

to it. The app Explain Everything is used to make and produce explanations in a creative way. 

In this app the students can draw, use pictures and sounds when they explain anything from 

grammar to literary works. It functions as a digital whiteboard and the students can combine 

drawings, pictures, sound and videos when they retell or analyse a fictional text. Through 

choosing which app to use, the students are given a multitude of possibilities to be creative 

when retelling or analysing the texts they have read. Considering the worry and scepticism 

towards the introduction of iPads in schools, it is interesting to see how positive the respondents 

in this survey seem positive to this way of working with fictional texts. 
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There might be a variety of reasons for why the respondents seem so positive towards using the 

iPad in the ESL-classroom. One of the aspects mentioned often is the way the iPad allows 

students to work in a creative way. Through the different apps, the students can find many 

different ways to reflect around the same topic. This way the teachers might discover different 

sides to their students and it allows them to get to know their students better. Another reason 

might be that the students who are silent in the classroom have the opportunity to show more 

of themselves when they hand in recordings where they express their own opinions without 

other people listening. All  of the respondents have some experience using the iPad, 11 of 19 

has used the iPad between 4-7 years. Through these years, one has to expect that the respondents 

have had time to try different ways of using the iPad, and through this experience, they have 

developed an understanding of how they can use the iPad in the best possible way for the 

students.   

 

2. Has the iPad changed the possibilities for oral activities? 

 

The respondents agree that there are many different possibilities to work with oral activities and 

listening with the iPad. They use multiple apps, such as Book Creator, Keynote and Explain 

Everything, that can be used when working orally. The iPad gives students the possibility to 

record many different activities, such as discussions, role-play, reading and expressing 

thoughts. Everything can be handed in on Showbie, an app that helps both the students and the 

teachers to organize their work. Showbie is a tool where teachers can share assignments with 

their students, and students can upload both oral work, such as videos and sound files, and 

written work with the teachers. In addition, it is a place where teachers can give feedback that 

is easily found by the students. Work that students have made in other apps can also be uploaded 

in Showbie. In Showbie, students also have access to their work whenever they need it and it 

might be easier for an introvert student to perform an oral task at home without the teacher 

present.  

 

Moreover, the respondents say that with the iPad the teacher can assess and evaluate the student 

without having the student perform in front of the teacher and other students. When the students 

hand in oral work, a sound file or a film, it gives the teacher the possibility to listen through the 

work more than once, and this makes it easier to give the students feedback. Oral assessments 
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have been easier to carry out and are less time consuming as not all oral presentations need to 

be carried out in the classroom. The iPad has also made assessment more available and it is 

easier to observe the studentsô development, because teachers have access to the studentsô work 

more often. Furthermore, students who earlier refused to perform in front of a class, can now 

hand in recordings.  In addition, the stress students feel when they perform in front of a class 

can be avoided. 

 

From what the respondents answer it seems like the iPad has added something extra to teaching 

in the ESL-classroom. The teachers seem to take advantage of the creative opportunities they 

find when using the different apps. They have also experienced that the possibilities of 

recording make it easier to make the silent students speak, because they can do the recordings 

at home and they can record their performances until they are satisfied with their work, and the 

teachers can listen to their studentsô work more than one time.  

 

3. Has the iPad changed the way you give feedback when working with oral activities? 

 

The respondents agree that the iPad has increased the possibilities to give students more 

comprehensive and constructive feedback. It allows the teacher to give more personal and 

accurate feedback, as one can listen to the recordings several times. One participant considers 

this to be more time-consuming, whereas most participants consider it more time-efficient. 

However, the feedback given is more detailed and in-depth. The feedback is more thorough, 

because one can listen to the studentsô oral work more than one time. It is in this respect similar 

to reading written texts. When using the iPad the teachers also have the possibility to give 

written or oral feedback. Some of the participants prefer to record their feedback and find that 

they save time doing this. The feedback is also available for both students, teachers and parents, 

and when the students want to use the feedback for their next assignment it is not lost as it might 

have been when they received their feedback on paper, or even more risky orally. The feedback 

is easily accessible on their iPads. The frequency of feedback has also changed; teachers can 

give feedback more often and on a regular basis. 

 

4. Has the iPad had an effect on student motivation? 
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When it comes to answering this question, the participants disagree. Some teachers think 

working on the iPad can be motivating, because it is easy to use and to write on. In addition, it 

is easier for the students to stay organised and to complete their work. The different apps can 

help students gain a better result on the work they do and the respondents believe this could be 

motivating. Furthermore, the immediate access to on-line dictionaries can also be motivating, 

the students do not have to struggle with looking up words in a traditional printed dictionary. 

The iPad has also given the teachers a possibility to vary the way they teach through the 

different apps on the iPad. It has also given teachers the possibility to adapt their teaching to 

the learnersô individual needs, and through this some participants experience that the students 

have become more motivated. However, 1/3 of the participants who have answered this 

question, do not agree that the iPad has an effect on student motivation. Some of the participants 

say that the iPad had a positive effect when it was introduced at schools, but only for a short 

period of time. Nevertheless, this group of respondents claim that experience has shown that so 

much time spent in front of a screen, using the same tool in all subjects, plus the time students 

spent using an iPad at home, for doing homework or playing on it. All this together, they claim, 

has made the students lose motivation to a considerable degree. This has brought about many 

other negative consequences as to the studentsô performance, learning, engagement and also a 

concern for their motor skill development. Students tend to find the tasks they are given 

monotonous and similar in many subjects. The respondents claim that in the end, it is still the 

attitude students have towards the English subject and/or the topic in question that is most 

important regarding student motivation. The teacher is still important as a motivator.  

 

Student motivation is hard to measure and this answer is based on what the respondents believe 

as the students have not been asked this question. It is however, the question where the answers 

differ the most. 1/3 of the respondents do not find that the iPad has had an effect on studentsô 

motivation. There might be different reasons for this. One reason could be the motivation of the 

teacher. If the teachers lack the ability (Breivik, 2015) to see how the iPad could be used in a 

pedagogical way to promote learning, they might find it more difficult to use. Other teachers 

might feel set aside by technology (Hausbakk, 2016) and are therefore more comfortable 

teaching in a more traditional way. One might not trust that the students will do what they are 

asked to do. If the iPad is not used in a pedagogical way, the studentsô motivation will easily 

be lost and the students can wander off to different web pages or games. The teachers who think 
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their students are more motivated believe that the iPad has made it easier for students to stay 

organized, and that apps like Showbie help them be in control of their work and they do not 

misplace work as often as before. Other apps can help students to combine different expressions 

such as drawings, pictures and sound and this can make their work look more professional. This 

could for some students be motivating. Further, the respondents believe that the possibility to 

let students choose how they want to solve a task is another thing that could make students more 

motivating. After having worked with the iPad a while both students and teachers find their 

favourite apps. Some of the respondents believe that giving students the possibility to work 

with such a creative tool as the iPad might be motivating in itself. 

  

5. If you use the iPad for oral assessment, are there particular challenges when using 

recordings as assessment? 

 

The participants who have commented on this, point out that using an iPad is not the same as 

having a student speaking face to face, and for the student to receive assessment and immediate 

feedback. On an iPad sound recording, it can also sometimes be difficult to hear whether the 

students are reading their notes or talking freely using their own vocabulary. It is therefore 

common to ask the students to use the camera and film their performances instead of using only 

a sound file. If the oral assessment includes several students together, it can be difficult to hear 

who is speaking. Some teachers also experience technical issues. The app is not working the 

way the students expect it to, and the teacher cannot open it, the sound is too low on the 

recording, or the file is too big for Showbie. 

  

Interestingly, what is brought up when answering this question is mostly related to technical 

issues with the iPad, such as the sound being too low or difficulties to hear who is talking when 

there are more than one person talking. The respondents did comment on the fact that assessing 

a recording is not the same as having a face to face conversation with a student. No one 

elaborated on what is lost, though.  

 

4.2 In-depth Interviews  
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In addition to the questionnaire, three in-depth interviews were carried out. The teachers work 

at the same school and they have used an iPad for the last 7 years. Their ages range from 30-50 

years. 

 

The personal interviews confirm the positive attitude among the teachers towards the use of 

iPads when assessing oral work in the EFL-classroom. The first respondent says that the iPad 

has given him/her access to other resources than what s/he had before. This again makes it 

easier to adjust literature and differentiate individually in relation to students. Furthermore, s/he 

finds that the iPad allows him/her and the students to be more creative. The students can now 

make multimodal texts where they combine sound, videos and writing. Students can work in 

smaller groups and act out texts they have read via an app called Puppet Pals. Puppet pals allows 

one to create animated cartoons. There are many stages and figures the students can play around 

with to fit the scene they are acting out. This way the students do not have to be exposed to the 

entire class, they can share their work in smaller groups or upload it to the teacher on Showbie. 

This makes the students feel safer and some students might surprise you, because this way one 

gets access to all the studentsô work, not only those who enjoy English and do not mind being 

exposed.  

 

Personally, the first respondent prefers to work with the app iMovie and the digital story. Earlier 

in his/her career the attention was on helping the students answering questions to a text 

correctly. Whereas now, the focus is on the studentsô understanding and their interpretation of 

the text in the light of the studentsô own experiences. S/he embraces the possibilities the iPad 

gives his/her students when it comes to expressing themselves in a creative way when they 

interpret fictional literature. In the respondents opinion, this makes the students learn more in 

terms of vocabulary, it enables them to express themselves and they learn more about society 

around them. Furthermore, s/he states that one will of course also find the students who look 

for the correct answer, and working in this creative way could be frustrating for them. Further, 

s/he says the way in which s/he gives feedback has also changed. S/he gives the students 

feedback using sound files and the students are asked to write down what they need to work 

with. The respondent sees the iPad as a tool that can help the students become more organized 

regarding their own development and progression. The feedback becomes more available and 
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is used more frequently and more actively and the students use the feedback when they start 

working on their next assessment. Furthermore, s/he believes that the iPad makes the students 

more motivated. They have the entire world in front of them and when the students read fictional 

literature it is easy for them to find out how far the main character has to walk if he has to walk 

15 miles to school, or they can look up someoneôs neighbourhood and so on. The iPad also 

makes music the main character refers to more available; further, s/he says that without the iPad 

this kind of information would not be so readily available. When the teacher shows the main 

characterôs neighbourhood or plays the music the main character listens to, students might 

understand more of the main character or the story. Moreover, the respondent says that when 

one works with the iPad one also needs to work with structure. One has to have a plan for when 

to use it and one does not have to be afraid to ask the students to close it. Finally, s/he believes 

that if teachers enjoy using the iPad this could be motivating for them as well, because the 

teaching becomes more vibrant and the teachers are given a range of possibilities to be creative. 

In the iPad, the teachers have a tool they did not know they needed.      

 

The second respondent expresses similar views. S/he sees the iPad as a practical tool in regard 

to all the resources that are found online, and s/he claims that it helps the students solve their 

tasks in a more creative manner for instance digital stories, role plays and apps where one can 

make cartoons. The teachers do no longer have to carry with them a lot of tools, because they 

are included in the iPad. The respondent says that the iPads make it easier to be more creative 

when working with literature, it is however not a must when reading literature. However, s/he 

says, the iPad has revolutionized the oral part of teaching English. The students can now work 

on their oral tasks outside the school and for some students it is beneficial to work in a safe 

environment. The traditional way of reading and translating is not in focus any longer, though 

the students need the old-fashioned way of teaching as well, s/he believes. Furthermore, s/he 

says that the possibilities of recording a discussion among students is more time efficient. The 

teacher does not have to be there to ask questions because the students are given different tasks, 

one has to introduce the topic and make sure they all take turn speaking and they all have to 

prepare their arguments before they start recording. S/he finds iThoughts to be a good tool when 

having these discussions. iThoughts resembles a brainstorming map and when using this when 

they prepare themselves for the discussion, the students might be able to speak freely in the 

discussion. This teacher claims that the students are good at giving video presentations and 

making iMovies, because these are the preferred apps. Furthermore, s/he believes that the iPad 
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has made the students more motivated, but it is hard to say why. S/he claims that giving the 

students the possibility makes them more motivated. S/he also claims that the students become 

more independent, because they choose work methods based on their preferred ways to work. 

For some students, though, doing so many recordings might be difficult because they do not 

like hearing their own voices, so when they receive feedback and are asked to change their 

recordings this could be difficult.  

 

The third respondent expresses some of the same thoughts as the two others. S/he believes that 

there has been a change in how fictional literature is discussed and worked with after the iPad 

entered the classroom. Prior to the iPad the students read the texts and answered questions to 

what they had just read, whereas now the tasks given to the students are more creative. S/he 

uses digital books and for students with reading difficulties this is very helpful. The iPad can 

also help people who have difficulties expressing themselves, because they can use pictures as 

a support when they talk. S/he finds that she often asks students to make a digital story, because 

the students seem to like this way of working with texts they have read. When using the digital 

story the students can express anything from explaining what the text is about to reflecting on 

different aspects of the story and compare or relate it to their own lives. Furthermore, s/he says 

that the iPad makes it easier to show students what you want them to do, because you have 

access to work done by former students and this makes modelling easier. This makes it easier 

for the students to understand what you want them to do. 

  

In addition, s/he talks about the advantages the iPad gives the students when it comes to working 

at home. They can rehearse and record their oral tasks until they are satisfied with the product. 

In the other in-depth interviews, the respondents have said that their students talk more freely 

when the teachers are not around. This respondent, however, says s/he experiences that the 

students can be embarrassed when they talk in front of the teacher; however, they seem more 

focused when s/he is present. Some students also need the teacher to ask them questions to 

reach their full potential. This is lost, when you do not talk to students face to face. S/he is 

positive to using the iPad when teaching, however s/he expresses a concern regarding reading 

on the iPad, because there are students who are easily disturbed or interrupted by messages on 

chats, sending pictures to others, the temptations of playing games or watching films on the 

iPad. When it comes to assessment, s/he finds that self-assessments are carried out more easily 
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when using an iPad. The students become more aware of their challenges through listening to 

themselves, and together with the feedback they get from the teacher it may help them to 

become better English students. Furthermore, this respondent believes that because the iPad 

offers so many different ways to work, this might be a source for motivation. The teacherôs job 

is to facilitate for creative ways to work with literature. Moreover, because s/he works at a 

school where they try to develop the way studentôs work is assessed, the iPad plays a great role 

in this, because it offers new and creative ways of working with literature. The challenges s/he 

sees when using the iPad in assessments is that it can be challenging to check which sources 

the students have used and if the work is actually done by the students themselves, this however, 

becomes easier when you get to know the students better. Another challenge this teacher sees, 

is that the possibility to ask in-depth questions to help the students achieve more is more 

difficult to carry out when they hand in a recording, however, you do not have that possibility 

in a written test either, s/he says. 

 

4.3 Sum-up 

The respondents in both the survey and in the interviews seem to agree that the iPad makes it 

easier to do creative tasks where students may express their own opinions and move away from 

the traditional way of teaching. There has been a shift from what Rosenblatt (1995) calls the 

efferent way of reading a text to the aesthetic way. Rosenblatt (1995) says that because students 

read texts with different backgrounds and experiences they will view the fictional texts 

differently. This way of working with a text is reflected in the experiences the respondents have 

after they started using the iPad. Through using different apps, the students are asked to be 

creative and reflect upon the fictional texts they have read. Through this meeting with the text 

and other studentsô opinions the students might see new meaning in what they read, or relate it 

to their own lives as the third respondent has experienced. 

  

The respondents say they let their students make recordings of different discussions on the iPad 

without the teacher being present. This makes the discussions more authentic. Hedge (2000) 

talks about the development of fluency and that leaving the students in smaller groups working 

like this makes the students practice their fluency. The discussion becomes more real because 

the individual student has to take more responsibility. They might have to paraphrase (Børresen, 

2016) to make their meanings come across to the others. Before the iPad entered the classroom,  
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the discussion often consisted of the teacher asking a question and the students answering and 

the focus might have been more on the efferent (Rosenblatt, 1995) way of reading a text. This 

is in line with the answers of the respondent in the first in-depth interview. S/he believes that 

during these discussions the students develop their vocabulary in addition to their understanding 

of the society around them. When the students are done recording, the teacher can listen to their 

discussions without having to miss anything, because it is possible to listen to the discussions 

several times if necessary. 

  

Another aspect the respondents seem to agree on is that recording different oral tasks on the 

iPad is time efficient. Teachers do no longer have to use time on having the students do 

presentations in front of the class, where only one student is active at the time. The iPad forces 

all students to be active and one can adjust the teaching individually.  

  

The respondents also claim that the iPad is a good tool for the silent students. In most classes, 

there are students who do not want to perform orally, the iPad seems to have a positive effect 

on this group and the respondents claim that more students did take part in these activities, than 

what the case was before. In LK06, the students were asked to use their oral skills, listening 

skills, speaking skills and interact with others. Using the iPads as described above enabled the 

teachers to do this at a larger scale than what they could before they started using the iPad. 

The respondents also have a positive view towards the way feedback is carried out using the 

iPad. The iPad has made both self-assessment and feedback more available and it is easier for 

students to find their feedback because it is all in the same place. 
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5. Conclusion 

In this thesis, I have looked at how teachers work with literature and oral assessment using the 

iPad in the ESL classroom. English teachers from four different schools were asked to fill out 

a questionnaire and three teachers were interviewed in-depth. My first research question was: 

 

Has the use of the iPad had an impact on oral activities linked to the use of literature in the ESL 

classroom? 

  

When working with the questionnaire it became obvious that the respondents found the iPad 

useful when teaching English. The respondents report that they use the iPad quite actively when 

they work with oral tasks. The iPad has given new possibilities when it comes to which activities 

one can do in class. The respondents say that different apps, such as iMovie, Explain 

Everything, Puppet Pals and Keynote allow their students to be more orally active and more 

creative. Furthermore, it allows them to do recordings and these recordings can be carried out 

at school or at home. In addition, the respondents report that the iPad has made it easier for 

students who need more time working with tasks or for different reasons have difficulties doing 

tasks at school, because they can do the recordings at home in a safe environment and the stress 

students felt before when doing a presentation in the classroom is avoided. 

      

My second research question was: 

Has the use of the iPad had an impact on assessment of oral skills in the ESL classroom?  

 

The respondents see the iPad as a practical tool and using the Ipad they can assess and evaluate 

the students without having them perform in front of the in the classroom, instead, they hand in 

sound files. The sound files makes it easier for the teachers to assess the studentsô oral works 

because they can listen to the presentations more than once. The respondents also report that 

the iPad makes the assessment and feedback more accessible for the students. The app Showbie 

helps the students organize their tasks and it is easy to find their feedback and hand in or upload 

their work in this app, according to the respondents. In addition, the respondents experience 



 

37 

 

that that the iPad has made assessments easier and it is more efficient because one does not 

have to go through all the presentations in the classroom. 

  

To sum up, the respondents were quite positive towards using the iPad in the ESL classroom in 

the questionnaire and the respondents in the three in-depth interviews confirm what is found in 

the questionnaire. The respondents see the iPad as a useful and practical tool, which allows the 

students to work in a more creative way when they do oral tasks. 

   

My respondents claim that using the iPad has made the students more motivated; thus, one 

would believe that they learn more, both in terms of vocabulary and about themselves. It would 

have been interesting to see research done in the light of motivation and learning outcome. Does 

the iPad help students stay motivated and learn more? 
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