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Abstract

The purpose of this thesis was to find out which role the iPad has taken in the ESioatassr
since its introduction in the Norwegian classrooms in 2015 and to what extent it is used by the
teachers when assessing oral work in connection with discussing literature. Teachers from four
different schools answered a questionnaire and afterwaeks tibachers were interviewed in
depth.

Findings from the study show that the iPad has become a practical tool. The respondents say
that they often use the iPad for recordings of discussions and oral presentations. In addition, the
respondents say thatetliPad allows the students to be more creative when working with oral
tasks. The respondents also report that the iPad has helped students who struggle when they
have to give traditional presentations in the classroom. Using the iPad, they can now make the
presentation in their safe environment at home and upload it to the teacher. Furthermore, the
respondents reports that the assessment has become more time efficient and more available for
the students. The teachers can listen to recordings more thamenard that way the
assessment becomes more accurate. The feedback given to the students is uploaded and the
students can listen to it or read it whenever they need it. The iPad has become the tool teachers

did not know they needed.

(oral assessmenRad, literature, lower secondary school)
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1. Introduction

1.1 Background

We live in a digital world where everyone is constantly online, checking their mobiles or
watching their tablets. According to June M. Breivik (2015), the digital era has also entered
schools and digital competence has been one of the competence amrisnglith curriculum
AKnowlpomdagicegd, since 2006, from now onptlpferr et
Hence,Information and Communication Technology (ICT) has become an important part of
teaching and there is a variety of digital devices to @b® from. This change into the digital

era has happened relatively rapidly and there is a constant demand that schools keep up with
the changes seen in the rest of Norwegian society. The challenge now is to understand how to
use digital devices wisely. lahve hear d teachers say fAAs |l ong
write on the iPad the digital competencgéhel CT part of the curriculu
this is not enough. For example, there are multitudes of various ways to use the iPad when
teacling English literature. It can be used to searchirftormation;you can read and write

texts, communicate with others, listen to texts, podcasts and make podcasts or make recordings

and so on. It is up to each teacher how to use digital devices.

During the process following the L6 curriculum of implementing digital devices, such as

the iPad, into the classroom, there has been an ongoing discussion of whether the use of digital
devices necessarily is a good thifdnis discussion has taken place bothoag parents and

among teachers. However, regardless of such discussions, digital devices have fowaythe

into the English as a second language (ESL) classroom, and are now an important part of
studentso6é | ives. This de wgteaghers) éutalso tepleredbre e n w
this context it is important to remember that thereisalgugep bet ween student ¢
and school. According to Breivik, half of the students who are to become teachers claim that

therr education does not expatiteir digital competence. The consequence is that they do not

learn strategies and techniques for how to use digital devices in the classroom (Breivjk, 2015

p. 11).

As stated above,igital devices were includenhto the classroom some years ago and are
becominganipmor t ant part HoWevesteaohdrs ard oftéh adcused efsbeing
reluctant to change (Helleve, Almas &aBelo, 2016, p. 34and digital devices are welcomed

differently. Having digital devices in the classroom has challengedolb of the teachers. To



describe this situation, Breivik refers to her friend who said she did not want to be a teacher
unless she was in control and the most competent person in the classroom (Breivilg. 2015
15). So, evidently, loss of control ovéie classroom situation and lack of compet€icéCT)

are two major challenges here.

However, LKO6 did of course include other aspects than the implementation of ICT. Literature
has traditionally taken on an important role in English teaching, and LK@&sss its
importance. Thre are different reasons for usiitgrature in the English classroohiterature
opens up new worlds to the |l earner s; it
understanding of otherdn addition, there is also the aspadtlanguage learningard
according to Stephen Krasheiiidents who read in their second language will develop a better
language understanding and improve their vocabulary, grammar, way tofgwand their
spelling ability(Krashen, 2004pp. 2:17). Futhermore, English is a subject that is meant to
give students a deeper personal insight, both in understanding themselvesuieiteo, Wwhen

it comes to undetanding more of the world around thefhhis is where welchosen literature
may come in as aseful tool to reach this goal.

In his bookEfficient readers talk togethefsmund Hennig uses the expresstbe literary
conversation Hennig refers to Peterson and Eds when he definebter@ry conversation

A Lerary conversations happemhen a smaller group get together to have a thorough
conversationabdu a | it er ar y Eds ¥20tquotedinMennigg 2042y p. 27&y
translation). The purposd a literary conversatiois to talk aboutextsin an informed personal

and refletive way In addition, the students have to gain new knowledge from the the
discussions they have about teitennig, 2012p. 27, my tanslation. Furthermore, Hennig
says that there is reason to believe thia¢mva teacher takes part ititarary conwersation he

or she tends to lead the students in the directionnghatr she understands the text, whereas

when the students areontheirovh e conver sation becomes mor e

becomes more complle7xmytrégesHert niog, .22 additi on,

to ask more questions, either to fellow students or as open questions where they invite the others

to reflect moredo (ibid). So, Hennig conclude

about literatured be really fruitfulin the ESL classroom, teachers need to be as little intrusive
as possiblelt thus seems as also the literary conversation may be a challenge to teachers who

want control over their classrooms.

My thesistakes a look at some of the asgts of LKOG6 in retrospect. More esifically, in my
study, Ilook at how the use of tablets (iPads) was included in teaching literature Eisthe
2



classroom. Further,ihvestigate how the tablets were used in assessment for leduring
LKO6, andwhether the iPad was considered makargl activities and assessment easier when
working with literature. To do soHave conducted a survey among a group of English teachers,
and in addition, | havesal focus group interview$o be able to go more into dépbf the
matter. Moreaboutthis will follow in chapter3, Methods and materials.

1.2 Research Qestions

After 14 years of teaching in a Norwegian municipality, a municipality that erabraew
technology, | becameurious about how the teachers coped with these changes. When | started
working there, the school was equippeith a few computers that tefaers and students had to
share. Tien the teachers were given laptops, and a few years later the students #isir had
own computers, and 2015,the students were given their own iPads. The question is how the
teachers implemeatithe iPads in thelESL-teaching and whether they fodithem usefulvhen
discussing literature. RikAS, a provider and promoter of digit solutionsfor a Norwegian
school setting, claims that the use of iPads makesstudents become more mote and
schoolwork becomes fuiiRikt AS, 2023. Is this something the teachers see in their classroom
as well? Has the iPad added something extrihe classroom when it comes to oral literacy
and the way teacher assess oral literaéy®ther, to what extent have iPads made oral
assessment easier when discussing literature used in the clas3ioom&3ults of this study

will be presented and digssed in chapter 4.

1.3 ThePurpose of the Thesis and ita&ment

When it comes to digital competence, teachers can roughly be divided into three firstyps:
digital enthusiasterho embrace the use of the latest technology in the classsecomndthose
who are not negative, but who lack the competence to use ICT in the clasanaolothird; the

digital negatives, who see ICT as a burden in the classroom (Breivik, 2015).

As already statd in 2006, when K06 was launched, the afléterature inthe ESL classroom
changed. According to The Norwegian Ministry of Education and Research, it was then up to
the teachers tdecide to what degree they wanteddous on literature. However, literature

still played an important rolm the ESL classroonThe Norwegian Ministry of Education and

Research statkthat the aim for the teachitigked to literature was that students should discuss

3



different literary texts from English speaking countridscordingly, this gave teachers the
responsibility to chose which texts they wanted to work with ttggr with their students. For
the reason thahere are no clear instructions abaetfich texts the teachers should use, there
is also the freedom to choose to work withr example, political and social scientegts. Some
teachers found these kinds of texts easier to combine with other spfijebtas history

Furthermore, English is one of the subjects meant to give students a deeper personal insight,
give them enjoyment and excitement, and also contritut®rming them into responsive

citizens and participants in the world of tomorrow. Literature has the potential to contribute to

all this. Louise Rosenblatt demonstrates this through her reasigonse theory, where she sees

the understanding of the iag process as a transaction between the reader and the text. She
states that each transaction is fa particul a
text recursively influencing each ot hgr unde
292). Rosenblatt (1995) says that the text and the reader influence eachmdrérough this

the reader creates meaning. Furthermore, Rosenblatt (1995) presents two different ways of
reading a text; an aesthetic way and an efferent way. The questidny the reader is reading

and wha the reader wants to gain from ttemadingprocessUsing the efferent way of reading

the reader is only looking for information, whereas readinge aesthetic way the reader reads

to explore the text and takesteosiger part in the text (Rosenblatt, 19959th ways evidently

have their place in the ESL classroom.

In the ESL classroonas stated above, one msge both ways of reading a text. However, it
might be easier to wonkith the efferent wayf reading usng control questions to check the
lear ner s6 under sThiais d straighforwafd, handshneapptoachwith easy
instructions and straigfforward assessment of retsul However, understanding magf
course, stretch beyond mere repetitioiaats found in a text. And this is where thesthetic

way of reading comes in, but while this way of reading may yield more rich results, it is also
more demandinglf students are going to share inner feelings and experiences after reading a
text, one las to make sure the classroom environment is good andltisatidents can trust

each otherIn addition, the teacher has to give the studantpletime. In the classroom,
teacherswill see literary discussions develop differently according to the grinayysteach.
Sometimes the use of the iPad and recording discussions or personal thoughts can help the
teachers learn more about their studeand their thoughts and ided$e reason for this may

be, as discussed above, that the students will talk meeé/fwhen not having to relate to a



teacher hovering in the background during the literary conversation. hehsipber 27

examples of howhis could be donare presented
My research questions are the following:

1. Has the use of the iPad had an impacb@ activities linked to the use of literature in
the ESL classroom?
2. Has the use of the iPad had an impact on assessment of oral skills in the ESL classroom?

My teacher informant$r this thesis obviously constitute only a small sample of the English
teacher population in Norway. Nevertheless, their views will yield an insight into some of the
challenges and experiences that the introduction of the iPad folldwi@§ has had on their
classroom practice when it comes to the use of literature, and gsseesnt of oral skills linked

to this.

1.4 Structure of theThesis

After the introduction follows chapter 2. Theoretical framework in which the theoretical basis
for the thesis is explained in detail. Thereafter follostmpter 3, Method and materials
descriling the research methods used, the respondents and the material collected and analysed.

Chapter 4 presents the results and the discussion of them, and chapter 5 concludes the thesis.



2. Theoretical Framework

2

2.1 ICT in Schoolsthe Situation Today

The purpose of this thesis is to find out to what extent teachers found the iPad useful when first
using it to teach literature in the ESL classroom under LKO6. How did they use it and did it
make oral assessment easier and raveslable? It was arguedmang others byikt AS, a

major provider of digital solutions to Norwegian classro¢seeabovs, that the iPad would

give teachers enelss possibilities when it came to workingher classrooms (Rikt AS, 2023.
However,there is little research avalide when it comes to the perspectives of grad® 8
language teacherdleitheris there much to be found when it comes to the relation between
fictional literature, oral activities and assessment and the use of th& igadmphasis seems

to be on how tause sources wisely on the internet. Herlbere is a lack of knowledge about
what actually happened in the wake of LKO6, @ndould be interestg and meaningful to

learn about ESt eacher sdé6 experiences regarding the

assessing, orality in relation to literature in the ESL classroom.

The three teacher groups referred to earlier, the digital enthusiasts, those lacking in ability, but
willing to learn, and the digital negativists (Breivik, 2036 7) are no doubt foungh most

schools. According to Nicola Hockly, Gavin Dudney and Mark Pegrum (30180), it is a

common belief that the younger generation is more technically adept than its eldetg(2013

10). This is reflected in terms dgyital nativegPrensky, 200)lorthe net generatiofiTapscott,

2009). This common belief is true, but only to a certain degree. The younger generation is open

to the use of new technology, however empirical studies show that the notion of a
homogeneous, digitally able generation imgh (Hockly et al, 2013 p. 10). According to

Hockly et al,fiyoung people vary in their personal interest in going online. While many of them

are adept at using technology for entertainment and social purposes, they often need guidance
in using it for educational or professional purposes, and in developing al enitikerstanding

of its affordances and its pit,fthe tetnsdiital( Ho c k |
residentsanddigital visitors(White, 2008)are more accurate tersnAccording to David White

At he Resident has a pconstantynevelopingwhile theeVistohlage h t h
on, performs a specific task and then | o0ogs
10).
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According to Geir Hags bak k (2016) , the teacher 6gher ol e |
teachebeing the ower of all the facts and information to be set aside by the new technology.

Here one may also find a reason as to why teachers may feel that they lose control over their
classroom and their work situatiofhe implementations of iPads in the classrodras of

course, led to teachers having to adapt to the new circumstances in order to keep up with the
times and the new demands. These demands have been especially challenging when it comes

to using ICT in a pedagogically sound way, because students aréousacherous different

ICT devices at homeHowever, at homeéhey are mainly used fagntertainment andot for

educational purposesnd skills needed for entertainment are not necessarily adequate for
educational purposes

As stated aboveni2006a newnational curriclumi the knowledge promotion L86 i was

introduced. For the first time digital literacy was promoted as the fifth literaegdition to

reading, writing, oal literacy and mathematics. As ICT playedincreasinglyimportant role

in therest of societyat the timethis was a expected change. The subsequentofid€T in

schools has varied a great dewaér the years, for example when it comes to the use of social

media Norsk lektorlagla unionfot e ac her s wi t h)isastrangaporentoshe d e g r e
use of social media in schools and they wish to ban it. One of their arguments is that this is
something the students learn at hom#he@s suchas Breivik, haveembraced and encouraged

the use of ther(Breivik, 2015, p. 74)

School is generally a conservative institution and adiw to Monitor, 2013, analyse show

that ICT is used more in administrating teachirgntit is in the actual teachirfylonitor 13,

found in Helleve, Almas &jgrklo, 2016 p. 16). Furthermore, teaclsenave been reluctant to
change as long as there has beeesablishedystem of teaching, the difference this time is
that the influence of ICT has hapehso rapidly. According tBreivik (2015), some teachers
want to be in control in the classropamd ICT, and the use of personal deviceach as the
iPad,challengs that role. In addition, the demand for the school system téQiséas been
strong from outside the school system. Tdlactance from parts of the teacher cadre in Norway

is importantto take on board, andh e t e ac h e r s vigweniglst benrefléctegim i n t

the interviews thaprovide some of the results in this thesis.



2.2 Concerns in Relation to iPads and Digital Devices in the E&ismom

Even though the curriculurbK06 clearly stated that the students were to be taught digital
literacies andhatthey were to gain digital competence, some teachers and parents were still
reluctant towards the implementation of ICT and the ugeaufs in schools. In this suhapter

thee worries will be presented. In addition to the seridesing control in the classroom, there

are also other worries for some teachers and marent such as: wha't abot
handwriting and reading skills, digital dementia, the ability to leaew mvords in their
mothertongug as well as in foreign languages, and the ability to learn new facts. Parents and
teaclers were also concerned about for what purpothes students used their iPadsr fo
entertainment or for learnin@reivik, 2015, p.57)

The concern regarding writing in the lower classes is that students can lose their handwriting
skills and that they wilbe unable to writeeven short notes. When the learngmsw older, the

concern ignoreregardingthe learning outcomdn their researcla r t i c | e, AThe | mp
Cursive Handwriting Over Typewriting for Learning in the Classroom: A Higimsity EEG

Study of 12YearOl d Chi | dr en a Bvd Osé AskukgRuudl dan bevegl and

Audrey van der Meehave discovered that a largertpa the brain is being used when students

take notes using ap instead of a digital device. They claim that the use of pen and paper gives

the learners more references to remember and this makes student®learfRurthenore, van

der Meer says thaducationteaching and learningshould consist of a combination ofrpe

and tablet (va der Meer, 2020 Another argument against teeleuse of tablets in the class is

the belief that students read less efficiently and less in depth when reading Badan i
Accordingto Anne Mangen from the Reading Centr&tavanger, there@reasons to believe

that indepth reading is more difficult when reading a screen compared to reading from
traditionally printedtextd n t he t e Xitesimgiv as lejr e b m fWHhatlisdbest papi r
T reading ora digital deviceor on papermy translatiop Mangen claimshatin-depth reading

and the ability of reading longer texts is important for the development of different competences
such as the ability teeflect, critical thinking and exploration, the ability to stay in a text over a

period of time, development of vocabylar and t o memoayj the abilitygodread

between the lines and to use former knowledgangen, quoted in Nyber@020). In tis

article, Mangen states that these competences are endarnfjeredonly reads simpler texts

and jumps fom one short text or short clippm the media to the next one. However, due to the
comdexity of readingpand | ear ner s 6 di froebe banrted fiora scdosls. s cr

Mangen arguethat the use of a digital device can also hekders who strugglas onecan
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adapt the text to every reades  nbg enldrging the texor change font or size tfe letters.
Furthermore, she states that eleping reading skills takes yeavehether we read on iPads or
from prints (Mangen, quoted in Nyber@020). Parents of students also express worries
regarding the use of the iPad. These worries are being presented in numerous reaher posts
different nevspapersvi t h  h e a d | Yes ® penilsandcphperanssch@dl no to more
screed wr i tlanasrDalleiyna father inthe Norwegian city oSarpsborg (Sarpsborg
Arbeiderblad, 202Q)andfPlease take the problem with the use of iPads seribuslyen by

Ulf Holberg, a father irthe city ofLillehammer(Gudbrandsdglen Dagningen, 2019)

Another worry is the idea of a gap between those with access to adequate hardware, software
and internet connection, and those without such access. This is referred to as a digtalrdivid

a participation gap (Hocklgt al, 2013). There can be many reasons for this gap, such as socio
economic status, education level and location, gender,céthaind language. In addition,

young people vary in their personal interest in going online. Further, many of them use
technology for entertainment and social purposes, examples would be the apps snapchat and
tiktok, and streaming services such as Netflbowever,as discussed above, the KsSKills

needed for gaming and other entertainment at home, are not necessarily enough for educational
purposes. The learnemdten need guidance by teacher in using theror educational or
professional purposes, aimddeveloping a critical understanding oféffordances and pitfalls
(Hockly et al, 2013). In school though, when each student is equipped with their own personal
device,the digital divide or participatiogap might be reduced becawdewill have, moe or

less, equal access to the necessary equipment and software.

At school, the studés are asked to use the iPad as more than a writing tool argestce that
canprovide the means of reading text$e iPad can also be used in a creative way, eviiner
students can create films, podcasts antboas. Due to the fact that atudents have their own
devices, they all have equal access to the necessary infrastructure in the form of equipment.

subchapter 3.4 different ways of using the iPad dvedt will be explained further.

2.3 How to Succeed with the iPad in the ESlassroom

Much has been saidbout thenew role of theteacher aftethe digital devices entered the
classroonwith LK06, and how theole of the teacher has changedatthen,exactly is it the

Englishteacher is asked to do? In what follows theuswill be on my area of investigation,



work in the ESL classroomwith fictional literature ad oral skills, and, whethehe iPadhas
the potential of making he t eacher 6s obligations easier?

According to thecurriculum LKOG6, the teacherhado f aci | it ate students?o
literature. Students were to interpret and reflect on the literature they read. Furthermore, the
teacher also had to creaituations where the students were allowed to express themselves with
fluency and coherence using a varied vocabulary and idiomatic expressions, related to the
purpose, listener/receiver and the situatfdhe Norwegian Directorate of Education and
Training, p. 8 20069. Using the iPad may then, accordingheplan, have helped the teacker

achieve these competence aims.

As in all classes, good classroom management and a good teadakemt relationship are
essential to create a good learning enviromimthis is also important when using the iPad.
Thomas Nordhl claims that students who have a positive relationshiptigihteachers enjoy

school more. They are inspired by teachers who respect them. There are dishdegsural
problems(Nordahl, D00). Further, John Hatti¢Hattie, 2009 and Sven Erik Nordenbo,
(Nordenbo, 2009) clainthat the teachéstudent relationship is of great importance when it
comes to classroom management and their learning environment. In addition, @ystein Gilje
saysari ation is good for the |l earning environ
inthe classroomti t has never been QGieclaamsthatme iPadcoulle a t
be a good tool for variation in the classroom; however, the tehelseto ask the students to

close the iPad whenever this is necessary. This might be easier if the teacher has a clear structure

in the classroom and a good relationship to the stud@iiis, 2022)

2.4 Why Practice Oral ElIs in the ESL classroom

There arevarious reasons for why students need to practice their oral skills and many students
do this outside their classroom alregiiyough gaming and chattirgline with people around

the world. Practicing oral English is hardly ever questioned in thero@ss Students
understand why they need to practice their oralssKithey mightneed it when they participate

in discussions or games online in their spare time, others need it for when they are going to
continuestudying, and/or in their professionalllie s | at er o n.Linfuafjahca.s h i s
According toThe Cambridge dictionarya lingua franca is defined as «a language used for
communication between groups of people who speak different languages»

(dictionary.cambridge.or2022.
10



In her bookTeaching and leaning in the Language classroomricia Hedge(2000 presents

different reasons for practicing oral skills in the ESL classroom. Students need to sgkstk E
competentlytsik eep up rapport in relati enegotatigns, i nf
It is a skill by which they are judged whiledirimpressions are being fornagggHedge, 2000,

p. 261). Further, she says that fluency in the language is what the students almdddition,

she refers to the authors bbok Aheag Andrew Hopkins and Jocelyn Potter, who claim
ALearners need to develop at the same ti me :
language and communicative skills. Attention to the system of language is crucial, but the
development of fluency and contaxa | appr opri acy ar eHopgkmuéa |l |y i
Potter, quoted itedge, 2000, p 261). The question then is whether the iPad lm®uised in

such a way that all of these goatsuld be catered for and if ome additioncould assess oral

activity when using the iPad.

2.5 ICT-usei General Apects

As staed in the intoduction, digital literacies ar@t he i ndi vi dual and soc
efficiently interpret, manage, share and create meaning in the growing ranggitaf di
communi cat i élocklyethah 2003 It la® als¢ become apparent that literacies are

not just individual skills or competences, but social practices (Barton, §@6ted in Hockly

et al, 2013 p. 3). Due to all new social media, such adbook, snapchat, blogs, online

gaming, vlogsyouTubeand so on, there is a need to brdakn what digital literacies actually

consist of, as thegdifferent literacies are literacies children need tore@tay Shirky(quoted

in Hockly et al., 2013p. 3) reminds ushati Readi ng i s an unnatur al
evolvedtoreadbosk t han we ar e Intaddiiaimnbke pompuseponsit 0t hat
a great deal of time and effort developing reading and writing skills, print literacies, ireahild

and it is now time to do the same with digital literacigshirky, quoted irHockly et al, 2013

p. 3). In short, this means that to cope with the futstedents need to learn about digital
literacies. Further, digital literacies arenore complex tan print literacy because they

incorporateso much morelet us take a closer look at some of these complexities:

According to Hockly et al, Awe 6r sargatbestar i ng
hazy. \Wenodw mbhtat new jobs wild./ exist. We don
problems will emerge. However, we do know that governments, ministers of education,

employers and researchers are all calling for the promotion of tMiesttgentury skills, such

11



as creativity and innovation; critical thinking and probleaiving; collaboration and
teamwork; autonomy and flexibility; and Heong | ear ni nlg2013(pHY).c k|l y ¢
Furthermore, in the Ictlasgoor. sldw inipOrtaigiti?tboa lonlei f é nd
the definition: digital literacy = digital tool knowledge + critical thinking + social engagement
(ResourcEd.prometheaB017. Further, there is &st of suggestions aboutow the teacher

best can provide for deep learning when usinggéal device. The essential components are:

1 collaboration the ability to work collaboratively with others, with strong interpersonal
and teanrelated skills)

1 creativity peing able to weigh up opportunities in an entrepreneurial manner and ask
the rght questions to generate new idgas.

T critical thinking (eing able to evaluate information and arguments, identify patterns
and connections, and construct meaningful knowledge and apply it in the rea) world.

1 citizenship the ability to consider issuesdsolve complex problems based on a deep
understanding of diverse values and a worldjew.

1 charactertfaits such as grit, tenacity, perseverance, and resilience; alongside a desire
to make learning an integral part of livihg.

1 communicationbeing ableto communicate effectively through a variety of methods

and tools to a range of different audienges.

When discussing literature some of these skills are essential. To better understand a text it is
important to discuss theext with others and share dn@ under st andi nog . Thi
collaborate and communicate are vienportantskills to masterFurther creativity and critical
thinking are important skills to make the process of discussing literature move forward. When
students ask each othgrestions tary to learn andinderstand more, new ideas are developed.

In addition, asking questionscan also trigger creativity in students and lead to new
understanding and create new meaning for them. Character, where the idea of gré¢ and
expansioro f  oming-gesplay an important @] was presented #yngela Duckworth in her

book Grit (Duckworth, 2017) and Carol Dweck in her bobkndset (Dweck, 2007). The
notions of both grit and mindet could be relevant when discussing literature, because t
underlying idea is that oneeed to fistayd in something over time. If there is a text that the
student does not uadstand, the idea is that if omerks with the text over a longer periad

time, both by ongelf and ogether with fellow students, thext will eventually make sense.
Citizenship finally, is the idea that through new learning students will learn new things about

themselves and the world they live in. In conclusion, the skills needed to make learning happen,
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arenot so meh about technal skills, they aranore about the ability to use new infiaation

and develomew and meaningful understandj@ad hopefully grow as a person.

Why use literature in the EStlassroom? Hans Henrik Mgller, Hén Poulsen and Bo
Steffensen, who have wr Litteraturundervisning mellom andyse ogoplevelsgTeaching

literaturei between analysis and experience)l ai m t hat AThrough work
students are going to become more aware of themselves at the same time as they are developing
theirf or mal k nMwolet, Rodisee &Steffer{sen, 2010, p. 1ty translatioh The hope

is that they will understand more of themselves and the world around them.

Using literature in the ESL classroazan be done in different ways, it depends whether th
teacher focus is on the text or on the studentame et i n g (Mailet dt al, 20di@pp.14e x t

17). Mgller et al clainthat teachers need to balance between the traditional way of working
with the text, the closed met hod, where the
open method, where the students and their meeting with the text is in focus. The closel] meth
where the text isnifocus, demandsiore of the teacher. The teacher becomes the one with all

the answers and the students are trying to find out what the teacher is thinking (ibid). When
using the open met hod, t h e abflitp to express therown pr ac
meanings and interpretations, in addition to exptgirtheir own experiences when reading
texts (ibid). Thomas Il lum Hansen says, n A
literary works and the reader oriented ediacais the great challenge when teaching literature

(Hansen 2004quoted in Mgller et alp. 16,my translation.)

In her reader response theory, Rosenblatt explains how literature can be interpreted differently
by different readers due to differeexperiencesand belie§. The readers bring theiwn
experiences into the text and thes#uence their interpretati@of the text. The text has its

features and when the text and the reader meet, meaning is created.

Children who have been schooldtea LKO6 are so called digital natives, an expression first
used by Mark Prensky in 200dndthe teachers were then looked upon as digital immigrants.
Sometimes one will therefore find teachers, who are digital immigrants, teaching digital natives
(Prengy 2001). In recent years, howevas, stated abovthe terms digital residents and digital
visitors have been proposed as a more accurate description. This view takes all the users of the
internet into account, not only the young ones. As David Whitg ipirt Digital literaciesby

Hocklyet al , A t haepreserce ontihe which they @re constantly developing while
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the Msitors logs on, performs aspecifca s k and t hen | ogs odtdél,o ( Whi
2013, p. 10).

2.6 Curriculum

Theteachers who wenaterviewedin my study all taught under LKO6 and weeasked about
their experiences in hindsight. As already stated, my thesis investigates, retrospectively, the
way in which selected teachers experienced teaching under LKO6 svitievitdemands of
implementation of digital tools in the classroom to a much larger extent than ever before. A

brief sumup of LKO6 is therefore in order.

In 2006, the Norwegian curriculum was revised dyeataong other thingsnediocre results

of Norwegian stdents in international studies, such the PISA study. The Knowledge
Promotion, LK06, came as a result of this (The Norwegian Ministry of EducatidRes®irch,

2005, p.1). The purpose of LKO6 was to make sure all students had equal opportunities to
acquire basic skills and the competence needed to enable them to live a meaningful life
regardless of abilities, ethnic or social backgraufidhe Norwegian Ministry of Bucation and
Research2005,p. 3).

In LKO6 the subjects are divided into six parts: PggdViain subject areas, Teaching hours,

Basic skills, Competence aims and Assessment (final assessment). The basic skills (oral skills,
being able to express oneself in writing, being able to read, numeracy, digital skills) were to be
seeninallsubjecend wer e fAintegrated in the competen
development of competence in the subject, while also being part of this compe(fEnee

Norwegian Directorate of Education and Traini@g0g p. 4).

According to Beate Bgrresen, LB(as a strong emphasis on communication and linguistic
awarenes$Bgrresenjn Kverndokken, 2016, p. 90The students are to use the language for
different purposes in a variety of situations. The students are to talk at all grade levels.
Furthermoreshe states that theage manyactive vebs in LKO6. The studentsae t 0 fAex pr €
t heir own meanings in conversationso, Afar gu
Agi ve reasonsao, feval uat eo, Aphi lmesampg Migzsedo ,
(Kverndoklen, 2016, p. 90). As one can see from this, the curriculum has high ambitions for

the learners when it comes to expressing themselves in a multitude of situations.
Further, LKOG6, explicitly states that
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Oral skillsin English means beg able to listen, speak and interact using the English language.
It means evaluating and adapting ways of expression to the purposecohtiesationthe
recipient ad the situatior{The Norwegian Directorate of Education and Trainidg06,p.

4).

Theemphasis on interaction is noteworthy, with its inherent demand of evaluation and constant

adapation to the communication situation.

LKO6 continues by explaining also the goals of more traditionaityuistic skills, such as

developing an adequate vocddry and satisfying grammatical and phonetic skills:

The main subject area Oral communication deals with understanding and using the English
language by listening, speaking, conversing and applying suitable communication strategies.
The main subject areavolves developing a vocabulary and using idiomatic structures and
grammatical patterns when speaking and conversing. It also covers learning to speak clearly
andtos e t he c or r Ehe Norwegian ®ineatorateoai Bdudation and Training,
2006,p.3).

In the competence aims for oral communication after yearLKO6 stateseven more
specfically what the students shoultk able to do when they use oral English in different

situations.

According to Rune Krumsvik, thenplementation ofCT in schools started during the 1990s.
However it was not untiLK06 wasintroducedhatdigital competence becamaeaof the basic

skills permeatingll the subjects of LKO6 (Krumsvji007).

In the sectionabout Basic skills the different skills are explaingd more detailand LKO6

specifies the following:

Digital skills in English means being able to use a varied selection of digital tools, media and
resources to assist in language learning, to communicate in English and to acquire relevant
knowledge in tk subject of English. The use of digital resources provides opportuiaities
experience English texts in authentic situations, meaning natural and unadapted situations. The
development of digital skills involves gathering and processing information tie ciéf@rent

kinds of text. Formal requirements in digital texts means that effects, images, tables, headlines
and bullet points are compiled to emphasise and communicate a message. This further involves
using digital sources in written texts and oral camination and having a critical and

independent attitude to the use of sources. Digital skills involve developing knowledge about
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copyright and protection of personal privacy through verifiable references to s¢lihees
Norwegian Directoratef Educatiorand Training2006,p. 5).

In the competence aims after year 10 digital literacgpecifically included in language
learning. LKOGstates thafithe aims of the trainingre to enable the apprenticestdect different
digital resources and other aids and use them in an independent manner in own language

learning (The Norwegian Dectorate of Education and Trainir2)06,p. 9).

In short, digital skills, and digital literacies, wexgpart of the curculum, and literacy teachers
had to include thes@én their teaching when teaching according UK06. Students were
supposed to use the technology both in research and in expressing themselves during text
writing and in oral communicatio In addition, thestudents weré learn how to find reliable

sources and how to use them.

As explained above, English assubject where the students can learn about themsalses

about their own culture, arather parts of the world through literature. The purposegsdhe
curriculum LKOG6 states that using textsinthe ESL as sr oom i s ilLanguaget an't
learning occurs while encountering a diversity of texts, where the concept of text is used in the
broadest sense of the word. It involves oral and writtepresentations in different
combinations and a range of oral andtten texts from digital med@ The Norwegian
Directorate of Education and TrainingQ06,p. 2. Furthermore, literature may help students
betterunderstand thevorld they are a part oiin LKOG, it is stated that Litérary texts in English
caninstill a lifelong joy of reading and a deeper understanding of others and of oneself. Oral,
written and digital texts, films, music and other cultural forms of expnessia further inspire
personal expressions and creatiwifyhe Norwegian Directorate of Education and Training,
2006 p. 20  afurtder thatAiThe main subject area involves working with and discussing
expository texts, literary texts and cultural formsegpression from different media. This is
essential to develop knowledge about, understanding of and respect for the livefiaed c

of other people(The Norwegian Directorate of Education and Trainid@06,p. 4).

The curiculum does not indicatevhat kind of texts the students are to read. However, it is

statecthat students should read a variety ofsext

The subject of English shall provide insight into how English is used as an international means
of communication. Learning about the Englgieaking world and the increasing use of
English in different international contexts will provide a good basis for understanding the world

around us and how English developed into a world language. Literary texts in English can install
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a lifelong joy of reding and a deeper understanding of others and of oneself. Oral, written and
digital texts, films, music and other cultural forms of expression can further inspire personal

expressions and creativifyfhe Norwegian Directorate of Education and Train2@Q6, p. 1)

As can be seen from the above quote, the focus on English as a lingua franca and the necessity
of learning English is clear. Further, there is an emphasis on the link between reading and
experiencing a multitude of various texts and othetucal expressions for the understanding

of oneself and others. So, after this sumofLKOG6, let us have a look at the research and other

factors that the curriculum drew upon.

2.7 Working with Literature in the EStlassroom

In the context of this thesid,nayb e i nt eresting to have a | ook
Bloom createda way of looking at knowledge @ubjectsHis equation was arts or skilts
knowledge = abilities. Bloom classified knowledge according to different levelslamded

thatto have knowledges ot enough. Orkeowlédgesto réflect andsceateonave 6 s
meaning (Bloom, 1956)After reading a text, the wilents need to process it ineoway or

another, in order to benefit from it. One cannot just read a text anel iteléle that, and still

hope to learn from it. The students might have unanswered questions or thoughts and feelings
they need to discuss. The teacher has to decide whether such a literary conversation should be
done together with the entire class, whire teacher is in charge of asking the questions, or
whether it is more efficient in smaller groups, where the students are allowed to speak in a more

natural manner, and perhaps, more-timeatening manner.

Students working under the LKO6 were wellastomed to taking part in discussions and giving
presentations in all subjects. Their generation has been asked to share what they have done in
front of smaller groups, classes and entire schools from an early age. However, not all students
enjoy this. Allstudents are entitled to adapted education and the use of the iPad might contribute
to this. To build a background for tlkéscussion of theesults of my survey, and the potential

that the use of an iPad has, | will below give a short presentatiariofis ways of using the

iPad in the ESL classroom in relation to literature.

First out will be The digital stry or the iMovie. The digitaltery is in short telling a story using
digital tools, such as the app iMovie. A digital stosually lasts abo@®5 minutesand it gives

the students the possibility to share their own experiences and perspectives after reading a text.
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According to Joe Lambert there are seven components in the digital story: Purpose, action,
pictures, sound, feelings, own voice goesonal perspective (Lambert, 2010). When students

are asked to make a digital story, they are also asked to answer a question regarding the novel

or text that they have read. This coulddpeopen questiomu c h  a s : AWhat did vy
storyg@whatr in the text made the strongest i mp
the students have to create new meaning. It is, as Silvia Rosenthal Tolisano puts it in a

Sketchnote, about transforming stories into something new and exciting (TolRiE®h,

Another way of presenting a text using ithdjtools, would be to make agdcast, which has

some similarity toa traditional, clearly structured presentation of a.téxtcording to the
website, International Podcast Day the word podcast is a mixtiréhe words iPod and
broadcast(internationalpodcastday.com, 20Q2Zurthermore, podcast is explained as an
internet radio show that the listener can download and listen to whenever he or she wants.
During a podcast, the listener is not disturbed by ceromals or music. After reading a text,

the students can be asked to discuss different questions and the recording is handed in to the
teacher. This has some similariio a traditionalwell-structured presentatias the students
areasked to discuss questions related to adlsgtwhen working with a podcastowever, the
podcast is looser in its fornt.he participants are allowed to use more humour, than what is
usually the case. Furthermore, for the traditionally structymeseration the teachehas
prepared the questignehereas in the podcast the students need to decide on the questions
themselvesAccording to Gunvald Dversnes at the University in Stavanger, the podcast is one
of the easiest tools to use. Furthermore, & isol for in depth learning, because the students
need to decide what they want to include in their podcasts. It also gives the teachers the
possibility to make tasks for reflection instead of reproducfidversnes, 2020)Dversnes
presents three reasofts why teachers should use podcasts in their teaching. The students
become producers of knowledge, it gives variation in the way students are allowed to work and
it promotes the feeling of togetherness when the podcastsaaszi shith the rest of theads
(Dversnes, 2020)All in all, Dversnes builds a strong case for the use of podcasts in the

language classroom.

Another way of using the iMovie app is to ask the students to make a film trailer after they have
read a novel or a text. The students walldsked to act out scenes or find stilf pictures and
comment on them. Trough pictures and words the students will tell or reflect around a text they

have justread. This way of working allows the students to be creative and is quite engaging.
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In all of the above activitiesthe students will be asked to use the target language to express
themselves. In addition, they can be asked to use certain words that the teacher would like them
to learn. These could be words used in an analysis such as setitagpopist, foreshadowing

and so on. Furthermore, the students could be asked to use words that are specific to a text for

instance reservation, concentration camp.

One of the things students were asked to do when working according to LKO6 was to reflect
uponthe textsthattheyhadread BRr r esen says in herisantaki cl e |
o g | KHThe comvérsation in the classrodroonversation and learning, my translatitdmgt

to reflect we have to paraphrase what we already know, beliederstand and not understand.

And we do this best through talking o ot hers and with otherso (B
and Torlaug LRBRkensgard Hoel al so describe F
support and cooperation with fellow stutienthrough the meeting and working with each

ot herds knowl edge, t ho &¢ldel guotea im Kveradokkenr2016,nc e s 0
p. 92. Henning states that there are some benefits of discussing literature in smaller groups
without the teacher prest, compared to conversations taking place in the classroom with
teacher in charge of trmnversation (Henning, 2012, pfl26127). When the teachers take

part in a conversation about literature the students act differently. The teachers become the most
active parcipantsand ask all the questions; unfortu
disappears, because they believe that the teachers have the correct answers. Whereas, when the
students are discussing the questiongheim own they are equal. €might disagree, buhey

are more likely to take into consideration what the other members of the group are saying and

through that convey new understanding and meaning (Henning, 2012).

2.8 Assessment

Assessing and giving feedback to studentmase them develop is difficult. #sessment does

howeve, play an important role iESL teaching and learning. According to Tricia Hedge,
Afassessment refers to the gener al process O
progr esso ,p.B®dEughermdd) sh refers to testing as something that is done

Aat the end of a stage of i a(bit).rThicgbeswallwitho me a
the national policy program called Assessment For Learning, ARich lasted from 2010

2018(The Norwegian Directorate of Education and Training, 2018).p. 3
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In the ESL classroom, there are two main situations where assessment takes place to assess oral
performanes and skills. One might assess the communicttatrtakes place in thdassr@m

during the lessons and one can asp&smed presentations. Hedge refers to these situations as
summative and formative assessmeaspectively (Hedge, 2000, p. 376). Summative
assessment refers agsessmentthatmeasurslearner achievementhe focus is on the result

of learning and summative assessment is oftentoseteck quality, for example when schools

are compared nationally on their exaation results.Formative assessment is carried out by

the class teacher as a routine part of teachiglearning and it is specifically related to what

has been taught, i.e. the content is in harmony with what has been taught. Furthermore, the
information from the assessment is used diag
specific stregths, weaknesses and needs (Hedge, 2@033p-377). Formative assessment is

used to keep track of the Il earnersod develop

whereas the summative assessment has the focus on the result of the learning, the product.

In 2010, The Norwegian Directory of Educati@md Training started a project called
Assessment for Learning to improve the way teachers gave feedback to students. The main
concept behind the project was that the feedback given to the students wouliehelpain

more knowledge. The teachers need to help students to understand what the competence aims
in the curriculum aim for them to learn. Furthermore, the teachers have to guide the students in
such a way that it helps them attain more knowledge. Thik with Assessment for Learning

was concluded in 2018, and the Norwegian Directory of EducatichTrainingdrew the

conclusion that pupils and apprentices learn more and better when they:

- know what they should learn and what is expected from them

- receivefeedback on the quality of their work or achievements

- are given advice on how they can improve

- are involved in their own learning by assessing their own work, competencies and
academic developme(Einal report, The Norwegian Directory of Education, 2018

The Norwegian Directorate for Education and Training, 20151420 My translatioi

The question is whether the iPad could work as a toaddmImore oral English and teach
studenthow to expresghemselves more accurately when speakinglish. Inaddition, is the
iPad a tool that can help teachers give more accurate feedback to help students become better

speakers and help them move along?
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3. Method and Materials

In this thesis, a primarily qualitative research method was used. When collectinga data
guestionnaire was sent to four different secondary schools and in addition, thrée fésee
interviews were carried out at one of the schools. In the following chapter the focus will be on
who the participants were, why this method was chosen, thewdata for this thesis was
collected and the validity of the results.

The results of the study will be disssed and analysed in chapter 4
3.1 Participants

The participants who were asked to take part in this study were all working at secondary schools
in the southwestern part of Norway. iPads have been used in those schools for some years. The
group of teachers was a diverse group with both very experienced teachers, but also some who
were new to teaching. Their age varied from 24 to 69, and 5 men amonign answered the
guestionnaire. The largest group, from now on referred to as group 1, answered the
guestionnaire in writingsee appendix)1 Those participants who agreed to do a-factace
interview, from now on referred to as group 2, were givenihterview guide prior to the

interview. These participants all came from the same school.

The participants constituted what Sandra Lee McKay refers to as a sample of convenience
(McKay, 2006, p37). The participants were the ones who agreed and wiirggwo take part
in the study. Even though, this was not a random sample (McKay, 2006, p. 37), it was still a

varied group with regard to age and teaching experiences.
3.2 Materials

There were one quegtinaire and one interview guidgven to the two diffeent groups of
participants. The reason for this was that one group were answering the questionnaire in writing,
whereas the other group were interviewed. The questionnaire for group 1 consisted of 5 close
ended questions (McKay, 200& 37) where the ptcipants needed to tick off the answrat
corresponded to their experiences. They were given four options to choose from. This is known
asalLikert-scale (McKay, 20060 . 3 8) . Mc Kay verdy that susounid®thesusec ont r
of Likert-scalequestionss whether it should be an even or odd number of options. If there is

an odd number of options it may be that students consistently choose the middle option as a

way to avoid taking a cl| gpa38). Frtthesmedsofchnsean t opi ¢
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even number to avoid the middle vallre addition, the respondentgere given 6 opeended

guestion, where the participants were asked to write their own answers.

The questionnaire for group 1 was made using Microsoft Forms. This is plaet Office 365
package and it allows one to easily create surveys that are sent to the participants email

addresses. Microsoft forms allows both cleseled and opeended questions.

Group 2 were interviewed fade-face and asked to answer ie;ended qustions.Krumsvik

uses the expression sestructured interview (Krumsvik, 2015, p. 124). When using this
method the participants are interviewed through an interview guideekier they might point

out things that the interviewer has not anticipated. $émistructured interview may thus
deviate from the original plan and questions can appear in different orders (Krumsvik, 2015, p.
124). During the interview, the respondents answered in Norwegian. This was not planned for;
however, the respondents seemeare confortable using their mother ngue. | was taking

notes and asking additional questions whenever this was needed.

One difficulty when using opeended questions is that the question might become too complex.
ASurvey quest i onatrespondemts chn rbad thesrhqaickly and answerthem
easil yo ( M&%K.Dwring tte hi@rgiews, gome questions needed to be repeated and

that might have been because they were too long.

It goes without sayingthéitl n al | reseatdla,l iftori s esearchers
(McKay, 2006, p41). In this study, the fae®-face interviews are used to either strengthen or
weaken the findings in the questionnaire. Further, the-epded questions may confirm the

findings in he closeended questions. Hopefully, using a qualitative method together with some
closeended questions will give a deeper understanding of how the iPad is used when discussing

literature in the ESiclassroom.

One chdlenge in this study was to convinteachergo take part in the study. Due to the
difficulties of recruiting respondenta relatively small group answered the questionngien
so, the results will yield useful insights into what these teachers experienced during the

introduction of thePad following LKOG6.

As mentioned before, a qualitative research method was used in this research project, however,
it was combined with a quantitative method when group 1 was asked to answer both close
ended and opeanded questions (Creswell, 2018, p3R This was done to make sure the study

was as reliable as possible.
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4. Results and Discussion

The r e s p o nah®vers dave been summarized below. Firstly, the results from the
guestionnaire are presented, secondly, the results from the interviews. Thmeuif the
results from the questionnaire and the intama will be discussed in siudhapter 41 The
Results and Discussion from the Initial and the Final Questionnaire. The first part of the
guestionnaire was carried out to gain background informabontahe participants and this
information is already presged in sukchapter 3.1 Participants

4.1 The Results and Discussion from the Initial and the Final Questionnaire

Firstly, the participants were asked to range a numbstatéments relating to how the iPads
were used in the classroom. The results are presented in figure 1. One finding is that most of
the teachers in this survey often use the iPad when teaching literature, and nobody answered
never. Another result is thatof 19 teachers do not ask students to record discussions they have
about literature, whereas 3 say they often ask their students to record discussions and the

remaining 13 say they use it sometimes.

When the respondents are askddutwhether they usthe recordings for assessmefigure

1 shows that 6 out of 19 say often, 11 say that they sometimes use recordings for assessment,
whereas 2 say never. The answer to the question where the participants are asked about
student s6 mot i v d&d teacher istnot prespie guike umfdrra and tentred

around sometimes and often, 12 respondents say sometimes and 6 say often and 1 says every
lesson. In these cases, the iPad is used to record conversations among students and the teacher
is available ér questions, howevehe or shedoes not take part in the conversation. The
experience is that students seem to be more willing to speak when the teacher is absent. This
will be discussed later in the thedin.the last question presented in figure & plarticipants

also agree that recordings make assessment easier, 12 say often, 5 sometimes and 2 every

lesson.
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B Never M Sometimes M Often M Every lesson

| use the iPad when teaching literature _

| use the iPads for recordings of my students
discussing literature

| use recordings of my students discussing literature

for assessment

literature without me present

The recordings make assessment easier

My students are more motivated when discussing _
0%

100% 100%

Figure 1 - An overview over how the iPad is used when discussing fictional literature

After the participants hagnged the statesnts, they were asked otherdapth questions about
whether the iPad had an impact on their teaching. When answering these questions, they had to

elaborate. The results from these questions will be presented and discussed one by one.
1. Hasthe iPad changed the way you work with literature?

The participants say that there are more possibilities when using the iPad compared to using
notebooks and pencils. The iPad has provided the teachers with a new set of tools and it offers
more possibities than the traditional teaching and more ready access to materials. The iPad
gives students access to digital texts and this gives the students the possibility to read and listen
to the texts simultaneously. It is a practical tool, as more and meraryittexts are available
digitally, especially the classics. The fact that one also has access to audio recordings is
beneficial, not only for students struggling with reading, but also for students in general. The
iPad makes literature more accessibiel easy to use. This makes the use of literature in the
English classroom moreequent. The respondents claim ttair students read more on their

own, instead of reading aloud to their teacher and to their class. Further, the respondents state
that different apps also make it possible to have a more creative approach to literature. The iPad
makes it easier to work with literature, as it has several tools to retell, analyse and express

meaning about the content of what the students have read.
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What the espondents say suggeatshift in the way literature is taught in the E&assroom,

the iPad has clearly introduced new ways of working with literature. One of the benefits is the
access to authentic literature, both fictional and factual. There are sites, such as https://esl
bits.net/, that offer many free novels and short stories to choose from, whereas before students
often had to read the same book, because that was what the school library had to offer.
Moreover, the novels or short stories from these sites are often désusaldiobooksand this

makes it more beneficial for students with reading disabilities. When books are digitalized, they
are more accessible and easier to distribute
in line with Mangen (2020), who clais that it is important that students stay in the text longer

for them to be able to develapitical thinking and reflection. It islgo in line with LKO6 which
statesthat students should read authentic gextd that this would help them understand the
world better (The Norwegian Directorate of Education and Trainir206 p. 2. As

mentioned earlier, when using the iPad authentic fiatibterature is easy to find.

The respondents claim that different apps offer the possibility of retelling and analysing in
another manner than traditional teaching does. The apps that the informants have mentioned
are Book Creator, Keynote and Explain Everything. Book Creator is @nvbpre students

make their own digital books. When using this app the students are allowed to write, make
drawings and make recordings and videos. This makes their book so much more vibrant and it
gives the students the possibility to be creative. Anahprthat is mentioned is Key note, this

app resembles Power point. It is used to make slideshows and the students can add sound files
to it. The app Explain Everything is used to make and produce explanations in a creative way.
In this app the studentsrcaraw, use pictures and sounds when they explain anything from
grammar to literary works. It functions as a digital whiteboard and the students can combine
drawings, pictures, sound and videos when they retell or analyse a fictional text. Through
choosingwhich app to use, the students are given a multitude of possibilities to be creative
when retelling or analysing the texts they have read. Considering the worry and scepticism
towards the introduction of iPads in schools, it is interesting to see haiv@bise respondest

in this survey seem positive this way of working with fictional texts.
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There might be a variety of reasons for why the respondents seem so positive towards using the
iPad in the ESiclassroom. One of the aspects mentioned ofteheisvay the iPad allows
students to work in a creative way. Through the different apps, the students can find many
different ways to reflect around the same topic. This way the teachers might discover different
sides to their students and it allows thengéb to know their students better. Another reason
might be that the students whee silent in the classroom hate opportunity to show more

of themselves when they hand in recordings where they express their own ®piititout

other people listenindAll of the respondents have some experience using the iPad, 11 of 19
has used the iPad betweeid §ears. Through these years, one has to expect that the respondents
have had time to try different ways of using the iPad, and through this experienckavbey
developed an understanding of how they can use the iPad in the best possible way for the

students.

2. Has the iPad changed the possibilities for oral activities?

The respondents agree that there are many different possibilities to work with eitéaend

listening with the iPadThey usemultiple apps such as Book Creator, Keynote and Explain
Everything, that can be used when working orally. The iPad gives students the possibility to
record many different activities, such as discussions,-plalg reading and expressing
thoughts. Everything can be handed in on Showbie, an app that helps both the students and the
teachers to organize their work. Showbie is a tool where teachers can share assignments with
their students, and students can uploathloral work, such as videos and sound files, and
written work with the teachers. In addition, it is a place where teachers can give feedback that
is easily found by the students. Work that students have made in other apps can also be uploaded
in Showbie.In Showbie, students also have access to their work whenever they need it and it
might be easier for an introvert student to perform an oral task at home without the teacher

present.

Moreover, the respondents say that with the iPad the teacher canagtsesaluate the student
without having the student perform in front of the teacher and other students. When the students
handin oral work,asound file orafilm, it gives the teacher the possibility to listen through the

work more than once, and this makes it easier to give the students feedback. Oral assessments
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have been easier to carry out and are less time consuming as not all oral presentations need to
be carried out in the classroom. The iPad has also made assessment more available and it is
easier to observe the studentsd devel opment,
more often. Furthermore, students who earlier refused to perfomanndf a class, can now

hand in recordings. In addition, the stress students feel when they perform in front of a class

can be avoided.

From what the respondents answer it seems like the iPad has added something extra to teaching
in the ESl-classroom. The teachers seem to take advantage of the creative opportunities they
find when using the different apps. They have also experienced that the possibilities of
recording make it easier to make the silent students speak, because they can do the recordings
athome and they can record their performances until they are satisfied with their work, and the

teachers can | isten to their student sd6 wor k

3. Has the iPad changed the way you give feedback when working with oral activities?

The respondds agree that the iPad has increased the possibilities to give students more
comprehensive and constructive feedback. It allows the teacher to give more personal and
accurate feedback, as one can listen to the recordings several times. One particgidertscon

this to be more timeonsuming, whereas most participants consider it moredffi@ent.
However, the feedback given is more detailed andejoth. The feedback is more thorough,
because one can | isten to t hleisisthisuespmed sisil@ or al
to reading written texts. When using the iPad the teachers also have the possibility to give
written or oral feedback. Some of the participants prefer to record their feedback and find that
they save time doing this. The tHmack is also available for both students, teachers and parents,
and when the students want to use the feedback for their next assignment it is not lost as it might
have been when they received their feedback on paper, or even more risky orally. Trekfeedba

is easily accessible on their iPads. The frequency of feedback has also changed; teachers can

give feedback mar often and on a regular basis.

4. Has the iPad had an effect on student motivation?
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When it comes to answering this question, the participdisisgree. Some teachers think
working on the iPad can be motivating, because it is easy to use and to write on. In addition, it

is easier for the students to stay organisedtarmbmplete theiwork. The different apps can

help students gain a betteru#n the work they do and the respondents belirigecould be
motivating. Furthermore, the immediate access tdnendictionaries can also be motivating,

the students do not have to struggle with lookipgwordsin a traditional printed dictionary.

The iPad has also given the teachers a possibility to vary the way they teach through the
different apps on the iPad. It has also given teachers the possibility to adapt their teaching to
the |l earnersoé individual n e gpdrience tlaantie studentso u g h
have become more motivated. However, 1/3 of the participants who have answered this
guestion, do not agree that the iPad has an effect on student motivation. Some of the participants
say that the iPad had a positive effect witemas introduced at schools, but only for a short
period of time. Nevertheless, this group of respondents claim that experience has shown that so
much time spent in front of a screen, using the same tool in all subjects, plus the time students
spent usingn iPad at home, fatoing homework or playing on it. All this together, they claim,

has made the students lose motivation to a considerable degree. This has brought about many
ot her negative consequences as t entandasoat uden
concern for their motor skill development. Students tend to find the tasks they are given
monotonous and similar in many subjects. The respondents claim that in the end, it is still the
attitude students have towards the English subjecoarlé topic in question that is most

important regarding student motivation. The teacher is still important as a motivator.

Student motivation is hard to measure and this answer is based ahevrepondents believe
asthe students have not been akkas questin. It is however, the questiovhere the answers
di ffer the most. 1/ 3 of the respondents do n
motivation. There might be different reasons for this. One reason could be the motivation of the
teacher. If the teachers lack the ability (Breivik, 2015) to see how the iPad could be used in a
pedagogical way to promote learning, they might find it more difficult to use. Other teachers
might feel set aside by technology (Hausbakk, 2016) and arefahermore comfortable
teaching in a more traditional way. One might not trust that the students will do what they are
asked to do. |l f the i Pad is not used I n a pe¢
be lost and the students can wanderadfitferent web pages or games. The teachers who think
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their students are more motivated believe that the iPad has made it easier for students to stay
organized andthat apps like Showbie help them be in control of their work and they do not
misplace worlas often as before. Other apps can help students to combine different expressions
such as drawings, pictures and sound and this can make their work look more professional. This
could for some students be motivating. Further, the respondents believeetpatssibility to

let students choose how they want to solve a task is another thing that could make students more
motivating. After having worked with the iPad a while both students and teachers find their
favourite apps. Some of the respondents belibae giving students the possibility to work

with such a creative tool as the iPad might be motivating in itself.

5. If you use the iPad for oral assessment, are there particular challenges when using

recordings as assessment?

The participants who have corented on this, point out that using an iPad is not the same as
having a student speaking face to face, and for the student to receive assessment and immediate
feedback. On an iPad sound recording, it can also sometimes be difficult to hear whether the
stucents are reading their notes or talkingelly using their own vocabularyt is therefore

common to ask the students to use the camera and film their performances insteacofysing

a sound file. If the oral assessment includes sesandents togetheit can be difficult to hear

who is speaking. Some teachers also experience technical issues. The app is not working the
way the students expect it to, and the teacher cannot open it, the sound is too low on the

recording, or the file is too big for Showe.

Interestingly, what is brought up when answering this question is mostly related to technical

issues with the iPad, such as the sound being too low or difficulties to hear who is talking when
there are more than one person talking. The responddrisrdment on the fact that assessing

a recording is not the same as having a face to face conversation with a student. No one

elaborated on what is lost, though.

4.2 In-depth Interviews
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In addition to the questionnaire, threedepth interviews werearried out. The teachers work
at the same school and they have used an iPad for the last 7 years. Hrainggé&om 360

years.

The personal interviews confirm the positive attitude among the teachers towards the use of
iPads when assessing oral wam the EFl-classroom. The first respondent says that the iPad

has givenhim/her access to other resources than whet bad before. This again makes it

easier to adjust literature and differentiate individuilselationto students. Furthermoréhe

finds that the iPad allowlsim/her and the students to be more creative. The students can now
make multimodal texts where they combine sound, videos and writing. Students can work in
smaller groups and act out texts they have read via an app called PaispBuppet pals allows

one to create animated cartoons. There are many stages and figures the students can play around
with to fit the scene they are acting out. This way the students do not have to be exposed to the
entire class, they can share thearwin smaller groups or upload it to the teacher on Showbie.

This makes the students feel safer and some students might surprise you, because this way one
gets access to all the studentsdé wor k, not o

expose.

Personally, the first respondent prefers to work with the app iMovie and the digital story. Earlier

in his/her career thattention was on helping the students answering questions to a text
correctly. Whereas now, tahding dndtbeir siterpretatiomnf t he
the text in the | ight ¢heentbraces tetpassbdires tkeGPad wn €
giveshis/her students when it comes to expressing themselves in a creative way when they
interpret fictional literature. Ithe respondentspinion, this makes the students learn more in
terms of vocabulary, it enables them to express themselves and they learn more about society
around them. Furthermorehs states that one will of course also find the students who look

for the correct answer, and working in this creative way could be frustrating for them. Further,
ghe says the wain which ghe gives feedback has also changeftie §jives the students
feedback using sound files and the students are asked to write down eshatéd to work

with. The respondent sees the iPad as a tool that can help the students become more organized

regarding their own development and progression. The feedback becomes more available and
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is used more frequently and more actively and the stades# the feedback when they start
working on their next assessment. Furthermates believes that the iPad makes the students
more motivated. They have the entire world in front of them and when the students read fictional
literature it is easy for theto find out how far the main character has to walk if he has to walk

15 miles to school, or they can I ook up som
makes music the main character refers to more available; futiesas/s that without the iPad

this kind of information would not be seadilyavailable. When the teacher ststlie main
character 6 s ne bthehrusiaithehnmio dharacter ligiehsaaty, students might
understand more of the main character or the story. Moreover, the despsays that when

one works with the iPad one also needs to work with structure. One has to have a plan for when
to use it and one does not have to be afraid to ask the students to close it. Anealiglisves

that if teachers enjoy using the iPadstbould be motivating for them as well, because the
teaching becomes more vibrant and the teachers are given a range of possibilities to be creative.
In the iPad, the teachers have a tool they did not know they needed.

The second respoent expressesimilar views. Sk sees the iPad as a practical tool irardg

to all the resources that are found onlinads/he claims thait helps the students solve their

tasks in a more creative manner for instance digital stories, role plays and apps where one can
make cartoons. The teachers do no longer have to carry with them a lot of tools, because they
are included in the iPad. Thespondent says that the iPads make it easier to be more creative
when working with literature, it is however not a must when reading literdtiongever, s/he

says, the iPad hasvolutionized the oral part of teaching English. The students can now work
ontheir oral tasks outside the school and for some students it is beneficial to work in a safe
environment. The traditional way of reading and translating is not in focus any longer, though
the students need the dlshioned way of teaching as wedlhe kelieves. Furthermoreshe

says that the possibilities of recording a discussion among students is more time efficient. The
teacher does not have to be there to ask questions because the students are given different tasks,
one has to introduce the topicdamake sure they all take turn speaking and they all have to
prepare their argumenbefore they start recording. 8Ands iThoughts to be a good tool when
having these discussions. iThoughts resembles a brainstorming map and when using this when
they pepare themselves for the discussion, the students might be able to speak freely in the
discussion. This teacher claims that the students are good at giving video presentations and

making iMovies, because these are the preferred apps. Furtheshereeleves that the iPad
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has made the students more mowdhatbut it is hard to say why. ®/lclaims that giving the
students the possiltf makes them more motivated. 8/also claims that the students become
more independent, because they choose work metiasesl on their preferred ways to work.

For some students, thougioing so many recordings might be difficult because they do not
like hearing their own voices, so when they receive feedback and are asked to change their
recordings this could be difficult

The third respondergxpresss some of the same thoughtglaes two others. Be believes that

there has been a change in how fictional literature is discussed and worked with after the iPad
entered the classroom. Prior to the iPad the students reaextls and answered questions to
what they had just read, whereas now the tasks given to the students are more cfieative. S
uses digital books and for students with reading difficulties this is very helpful. The iPad can
also help people who have diffities expressing themselves, because they can use pictures as
a support when they talk/I® finds that she often asks students to make a digital story, because
the students seem to like this way of working with texts they have read. When using the digita
story the students can express anything from explaining what the text is about to reflecting on
different aspects of the story and conapar relate it to their own livegurthermore,/be says

that the iPad makes it easier to show students what youttwm to do, because you have
access to work done by former students and this makes modelling easier. This makes it easier

for the students to understand what you want them to do.

In addition, #he talks about the advantages the iPad gives the studw®rist comes to working

at home. They can rehearse and record their oral tasks until they are satifige wroduct.

In the other irdepth interviews, the respondents have said that their students talk more freely
when the teachers are not aroundisTrespondenthowever, says/Be experiences that the
students can be embarrassed when they talk in front of the teacher; however, they seem more
focused when/ke is present. Some students also need the teacher to ask them questions to
reach their full ptential. This is lost, when you do not talk to students face to fdbe.i$
positiveto using the iPad when teaching, howeuvgiesxpresses a concern regarding reading
onthe iPad, because there atadentsvho are easily disturbed or interrupted bgssages on

chats, sending pictures to others, the temptations of playing games or watching films on the

iPad. When it comes to assessmefhie §inds that selhssessments are carried out more easily
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when using an iPad. The students become more awareiothiallenges through listening to
themselvesand together with the feedback they get from the teacher it may help them to
become better English students. Furthermore, this respondent believes that because the iPad
offers so many different waystowotk,hi s mi ght be a source for m
is to facilitate for creative ways to work with literature. Moreover, becallievgorks at a
school where they try to develop the way stu
in this, because it offers new and creative ways of working with literature. The challéhges s

sees when using the iPad in assessments is that it can be challenging to check which sources
the students have used and if the work is actually done by the studenselves, this however,

becomes easier when you get to know thdestts better. Another challentes teacher sees,

is that the possibility to ask -tepth questions to help the students achieve more is more
difficult to carry out when they hand in a ceding, however, you do not have that possibility

in awritten test either, s/he says.

4.3 Sumup

The respadents in both the survend in the interviews seem to agree that the iPad makes it
easierto do creative tasks where students mgyress their own opinions and move away from

the traditional way of teaching. Thetes been a shift from what Rosenblatt (1995) calls the
efferent way of reading a text to the aesthetic way. Rosenblatt (1995) says that because students
read texts with ifferent backgrounds and experiences they will view the fictional texts
differently. This way of working with a text is reflected in the experiences the respondents have
after they started using the iPad. Through using different apps, the students dr&o dske

creative and reflect upon the fictional texts they have read. Through this meeting with the text
and other studentsdé opinions the d&drreldieint s mi

to their own livesas the third respondent has experezh

The respondents say they let their students make recordings of different discussions on the iPad
without the teacher being present. This makes the discussions more authentic. Hedge (2000)
talks about the development of fluency and that leavingttitests in smaller groups working

like this maka the students practice their fluency. The discussion becomes more real because
the individual student has to take more responsibility. They might have to paraphrase (Barresen,

2016) to make their meaningsme across to the others. Before the iPad entered the classroom
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the discussion often consisted of the teacher asking a question and the students answering and
the focus might have been more on the efferent (Rosenblatt, 1995) way of reading a text. This
is in line with theanswers of the respondantthe first indepth interview. e believes that

during these discussions the students develop their vocabulary in addition to their understanding
of the society around them. When the students areréenedng, the teacher can listen to their
discussions without having to miss anything, because it is possible to listen to the discussions

several times if necessary.

Another aspect the respondents seem to agree on is that recording different oral tasks on the
iPad is time efficient. Teachers do no longer have to use time on having the students do
presentations in front of the class, where only one student is active at the time. The iPad forces

all students to be active and one can adjust the teaching indiyidua

The respondents also claim that the iPad is a good tool for the silent students. In most classes,
there are students who do not want to perform orally, the iPad seems to have a positive effect
on this group and the respondents claim that more dwd&htake part in these activities, than

what the case was before. In LKO6, the students were asked to use their oral skills, listening

skills, speaking skills and interact with others. Using the iRadgscribed above enabled the

teachers to do thid a larger scale than what they could before they started using the iPad.

The respondents also have a positive view towards the way feedback is carried out using the
iPad. The iPad has made both-sefessment and feedback more available and it is éasier

students to find their feedback because it is all in the same place.
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5. Conclusion

In this thesisl have looked at how teachers work with literature and oral assessment using the
iPad in the ESL classroom. English teactiers four different schools were asked to fill out

a questionnaire and three teachers were interviewddpth. My first research question was

Has the use of the iPad had an impact on oral activities linked to the use of literature in the ESL

classroom?

When working with the questionnaire it became obvious that the respondents found the iPad
useful when teaching English. The respondents report that they use the iPad quite actively when
they work with oral tasks. The iPad has given new pds&biwhen it comes to which activities

one can do in class. The respondents say that different apps, such as iMovie, Explain
Everything Puppet Pals and Keynote alldgieir students to be more orally active and more
creative. Furthermore, it allows theémdo recordings and these recordings can be carried out

at school or at homén addition, he respondents report that the iPad has made it easier f
students who need matiene working with tasks or for different reasons have difficulties doing
tasks aschool, because they can do the recordings at home in a safe environment and the stress

students felt before when doing a presentation in the classroom is avoided.

My second research question was

Has the use of the iPad had an impact on assessinanatl skills in the ESL classroom?

Therespondents see the iPad as a practical tool and using the Ipad they can assess and evaluate
the students without having them perform in front of the in the classroom, instgakatiakein

sound files. Thesourldi | es makes it easier for the teac
because they can listen to the presentations more than once. The respondents also report that
the iPad makes the assessment and feedback more accessible for the students. Thd@pp Sho
helps the students organize their tasks and it is easy to find their feediodend in or upload

their workin this app according to the respondents addition, the respondents experience
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that that the iPad has made assessments easier amdoiteiefficient because one etnot
have togo through all the presentations in the classroom.

To sum upthe respondentsere quitepositive towards using the iPad in the ESL classroom
the questionnaire and the respondents in the thvéegth interviews confirm what is found in
the questionnaire. The respondents see the iPad as a useful and poadtiadlichallows the
students to work in a more creative way when they do asékt

My respondents claim that using theaiPhas madéhe students mormotivated; thus, one
would believe that they learn more, both in terms of vocabulary and about themietiesdd
have been interesting to see resedatein the light of motvation and learning outcombBoes
the iPad help students stay motivated and learn more?
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The use of iPads in English as a second
language classes

Dear participant.

I am doing a research project about how the iPad was used in the ESL-classroom when teaching
literature and assessing oral performances during the course of the Knowledge Promotion 06.
Please answer the questions as precisely as you can.

| am very grateful for your contribution to this research project.

1.Gender
O Male
O Female

2.Age

3. Years teaching English

4. Years teaching English using an iPad
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9. Has the iPad had an effect on student motivation? If yes, in what way?

10. If you use the iPad for oral assessment, are there any particular challenges when
using recordings as assessment? If yes, in what way?

11. Anything you would like to add?

Dette innholdet er verken opprettet elier godkjent av Microsoft. Dataene du sender, sendes til skjemaeieren.

@ Microsoft Forms

5/13/2022
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The use of iPads in English as a second language classes

19 106:23 Aktivt

Svar Gjennomsnittlig tid for a fullfere Status

1. Gender
@ Male 5 .
@ Female 14
2. Age
Siste svar
19 il
g7
Svar d
ngon

2 respondenter (11%) svarte 47 pa dette spgrsmalet.

45
524 47 A8 29 20

6143~ ¢
38 100
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3. Years teaching English

Siste svar
1 9 g3
Svar é
oo

2 respondenter (11%) svarte 23 pa dette sparsmalet.

+18 16
7

L1566 237 , 820

o 13 * 22

4. Years teaching English using an iPad

Siste svar
19 P
Svar 4
oG

4 respondenter (21%) svarte 4 pa dette spgrsmalet.

555247615"i

pa stangeland hatt har
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5. Question

W Never M Sometimes M Often M Every lesson

1 use the iPad when teaching literature —

| use the iPads for recordings of my students
discussing literature

| use recordings of my students discussing literature
for assessment

My students are more motivated when discussing _

literature without me present

The recordings make assessment easier

100% 0% 100%

6. Has the iPad changed the way you work with literature? If yes, in what way?
Siste svar
1 5 "Yes. Easier access to all sorts of literature, and that makes the use of li...

o

Svar
"The iPad has several tools to work with literature; to retell, analyse an...

5 respondenter (33%) svarte iPad pa dette sparsmélet.

pa framferinger
easier mer texts for reading
Det

selection of texts
general student

literary texts " Students lPad texts
t
det kommer " literature — reading

texts are available
use of literature

literature more assessable sorts of literature



7. Has the iPad changed the possibilities for oral activities? If yes, in what way?

Siste svar

1 7 "Yes! The students can record oral activities, and that gives me the pos...

Svar

"IPaden har gjort at det er lettere G fa hore elevene snakke engelsk. De...

"Yes, they can record more oral activities, such as discussions, acting, e...

7 respondenter (41%) svarte students pa dette spersmalet.

hargjon introvert student o students have the possibility

Stl.ld entS eaSier oral skills

oral task

muntlige presentasjoner time

muntlige gvelser muntlige

Oral assessments medh:"r oral presentation oral activities

oral exam hore elevene students can have access

8. Has the iPad changed the way you give feedback when working with oral activities? If yes, in

what way?
Siste svar

1 8 "I can record oral feedback, and that saves me a lot of time. I can then ...

Svar
"Yes, | can record oral feedback in addition to written feedback.”

4 respondenter (22%) svarte oral feedback pa dette sparsmalet.

assessment and feedback .. hor har gjort

flere og e
iPad
ke “‘oral feedback

for P9
arbeid som Jeg det har times StUdentS
feedback traditions kan

muntlig arbeid arbeid

"Ndr du fér innlevert et muntlig arbeid via iPad opplever jeg at jeg har...
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9. Has the iPad had an effect on student motivation? If yes, in what way?
Siste svar
1 8 "l like to believe so. "
"Jeg fikk et verktay til é gjere engelskundervisningen mer variert med ...

Svar
"Yes, mostly due to varied activities."

5 respondenter (28%) svarte iPads pa dette sparsmalet.

a snakke Mer -
e o
Students J I a s é som kan a delta
a
har jeg det muntlige
ble storre use of iPads

10. If you use the iPad for oral assessment, are there any particular challenges when using
recordings as assessment? If yes, in what way?

Siste svar
17 i
Svar "It’s a challenge to discover if or when pupils are reading from the net ...

5 respondenter (29%) svarte students pa dette sparsmalet.

monolog kan i becaih vil vise

P r ssment g
som ikke oral asse hare sin

kan ofte challenging

assessment
group assessment det St u d e n tS

face to face bare leser
right student  vanskeligere

immediate assessment

assessment and feedback ’
hand out recordings véere vanskeligere

48



11. Anything you would like to add?
12 Siste svar

Svar

4 respondenter (33%) svarte Ipad pa dette sparsmalet.

use of iPads  har undervist muntlig engelsk limitless access

Jeg Det engelsk learning process

w00a Petipad eng

og har meg det gjelder  health issues
veert den med tanke . oo av

sources on the internet

"Reading is still best on paper. Producing is best on the iPad."
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The use of iPads in English as a second
language classes

Dear participant.

| am doing a research project about how the iPad was used in the ESL-classroom when teaching
literature and assessing oral performances during the course of the Knowledge Promotion 06.
Please answer the questions as precisely as you can.

| am very grateful for your contribution to this research project.

1.Gender
O Male
O Female

2.Age

3. Years teaching English

4. Years teaching English using an iPad

S/12/2022
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9. Has the iPad had an effect on student motivation? If yes, in what way?

10. If you use the iPad for oral assessment, are there any particular challenges when
using recordings as assessment? If yes, in what way?

11. Anything you would like to add?

Dette innholdet er verken opprettet eller godkjent av Microsoft. Dataene du sender, sendes til skjemaeieren.

@ Microsoft Forms

571372022
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Respondent

< 1 Anonym

1.Gender
Male

Female

2.Age

100

3. Years teaching English

4. Years teaching English using an iPad

5. Question

Never Sometimes

| use the iPad when
teaching literature

00:21

Tid til & fullfere

Often

Every lesson
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Never Sometimes Often Every lesson

| use the iPads for
recordings of my
students discussing
literature

| use recordings of my
students discussing
literature for
assessment

My students are more
motivated when
discussing literature

without me present

The recordings make
assessment easier

6. Has the iPad changed the way you work with literature? If yes, in what way?

7.Has the iPad changed the possibilities for oral activities? If yes, in what way?

8.Has the iPad changed the way you give feedback when working with oral
activities? If yes, in what way?

9. Has the iPad had an effect on student motivation? If yes, in what way?
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10. If you use the iPad for oral assessment, are there any particular challenges
when using recordings as assessment? If yes, in what way?

11. Anything you would like to add?
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Respondent

< 3 Anonym

1. Gender
Male

Female

2.Age

EN

3. Years teaching English

16

4. Years teaching English using an iPad

6

5. Question

| use the iPad when
teaching literature

13:58

Tid til a fullfere

Often

Every lesson
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Never Sometimes Often Every lesson

| use the iPads for
recordings of my
students discussing
literature

I use recordings of my
students discussing
literature for
assessment

My students are more
motivated when
discussing literature

without me present

The recordings make
assessment easier

6. Has the iPad changed the way you work with literature? If yes, in what way?

Ja. Det er et verktay som er vanskelig & erstatte nar det kommer til bruk som & levere inn
arbeid muntlig og kommunisere med elevene underveis med god tilbakemeldinger.

7. Has the iPad changed the possibilities for oral activities? If yes, in what way?

Ja. Jeg bruker forskjellige apper til bruke av muntlige innleveringer (book creator, key note,
explain) i Showbie, bade som video og lydfil.

8.Has the iPad changed the way you give feedback when working with oral
activities? If yes, in what way?

Ja. Mulighetene for & gi underveis og sluttvurderingen, og kunne bruker disse i videre arbeid
som vi ikke hadde far pd samme méte...dette gir elevene bedre sjans til & forberede seg og
ha struktur i tilbakemeldinger pa arbeidet sitt.

9.Has the iPad had an effect on student motivation? If yes, in what way?



Ja, det tror jeg..det vilje bli en stgrre variasjon i undervisningen som er viktig

10. If you use the iPad for oral assessment, are there any particular challenges
when using recordings as assessment? If yes, in what way?

Nei...

11. Anything you would like to add?

Jeg har undervist i engelsk fgr iPad og med iPad, og for meg er det blitt et verktay som jeg
ikke kan klare meg uten- og det er ferst og fremt med tanke pa muntlige innleveringer og
kommunikasjonen med elevene.
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Respondent

< 2 Anonym

1.Gender
Male

Female

2.Age

48

3. Years teaching English

20

4. Years teaching English using an iPad

5. Question

Never Sometimes

I use the iPad when
teaching literature

16:34

Tid til & fullfere

Often

Every lesson

>
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Never

| use the iPads for
recordings of my
students discussing
literature

| use recordings of my
students discussing
literature for
assessment

My students are more
motivated when
discussing literature
without me present

The recordings make
assessment easier

Often

Every lesson

6. Has the iPad changed the way you work with literature? If yes, in what way?

Elevene leser mer tekster pa egen hand, mens elevene tidligere leste hvert sitt utdrag av

teksten heyt til meg i klasserommet.

7.Has the iPad changed the possibilities for oral activities? If yes, in what way?

Det forenkler muligheten for at de kan lese inn tekst oftere.

8. Has the iPad changed the way you give feedback when working with oral

activities? If yes, in what way?

Nei.

9.Has the iPad had an effect on student motivation? If yes, in what way?

Ja, i forhold til at videoer og annet kan brukes, men de syns det blir litt ensformig nar vi kun

holder oss til et digitalt lzereverk der alle leeringsoppdrag er lagt opp likt.
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10. If you use the iPad for oral assessment, are there any particular challenges
when using recordings as assessment? If yes, in what way?

Nei, det fungerer greit.

11. Anything you would like to add?

Muligheten for innlesing av engelsk har veert veldig nyttig ved introdukson av Ipad. Det har
. gjerne vaert den sterste fordelen, nar det gjelder engelskfaget.
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Respondent

< ) Anonym

1.Gender
Male

Female

2.Age

48

3. Years teaching English

23

4. Years teaching English using an iPad

5. Question

Never Sometimes

| use the iPad when
teaching literature

06:03

Tid til a fullfare

Often

Every lesson

>
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Never

| use the iPads for
recordings of my
students discussing
literature

I use recordings of my
students discussing
literature for
assessment

My students are more
motivated when
discussing literature
without me present

The recordings make
assessment easier

Often

Every lesson

6. Has the iPad changed the way you work with literature? If yes, in what way?

; Arbeidet blir lagt opp mer indiviiduet enn felles, og det brukes mindre tid pa framfaringer.

i jeg harer pa deres svar hjiemme.

7.Has the iPad changed the possibilities for oral activities? If yes, in what way?

Far flere med, kan gjere muntlige gvelser med vurderinger oftere

8. Has the iPad changed the way you give feedback when working with oral

activities? If yes, in what way?

Far flere vurderingssituasjoner, sa derfor tettere oppfalging.

9. Has the iPad had an effect on student motivation? If yes, in what way?

lettere for mange a delta muntlig, ikke bare de 4- 5 ivrigste som svarer
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10.1f you use the iPad for oral assessment, are there any particular challenges
when using recordings as assessment? If yes, in what way?

Av og til vanskeligere a skille de som bare leser opp og ikke snakker uten statte

11. Anything you would like to add?

Stort sett positive erfaringer i. Forhold til muntlig engelsk
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Respondent

< 4 Anonym

1. Gender
Male

Female

2.Age

28

3. Years teaching English

4. Years teaching English using an iPad

5. Question

Never Sometimes

I use the iPad when
teaching literature

1F71:50

Tid til a fullfgre

Often

Every lesson

>
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Never Sometimes Often Every lesson

| use the iPads for
recordings of my
students discussing
literature

| use recordings of my
students discussing
literature for
assessment

My students are more
motivated when
discussing literature

without me present

The recordings make
assessment easier

6.Has the iPad changed the way you work with literature? If yes, in what way?

| have always used iPad

7.Has the iPad changed the possibilities for oral activities? If yes, in what way?

Yes, we have more options, and it's easier to assess when the students have the possibility to
record themselves.

8.Has the iPad changed the way you give feedback when working with oral
activities? If yes, in what way?

| have the possibility to give them an oral feedback and explain better to the students.

9.Has the iPad had an effect on student motivation? If yes, in what way?

| think the students are so used to it, they don't even think about it.



10. If you use the iPad for oral assessment, are there any particular challenges
when using recordings as assessment? If yes, in what way?

No

11. Anything you would like to add?

no
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Respondent

< 6 Anonym

1.Gender
Male

Female

2. Age

38

3. Years teaching English

+18

4. Years teaching English using an iPad

5. Question

Never Sometimes

1 use the iPad when
teaching literature

41:39

Tid til & fullfere

Often

Every lesson

>

67
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