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Abstract

This mastero6s thesis aimed at examining ho
discussing picturebooks in literary circlesapractical teaching approach to increase
environmental awareness. The analytical figure Nature in Culture Matrix was used to
ecocritically analyse the two picturebodk ni a 6 s Ruadirhe SderetofBmdRock

With a basis in these results, quiess were designed, and four gremperviews were

conducted to examine how, the total of 62, upper primary pupils responded and reflected
upon the questions addressing the representations of nature in the picturebooks. Participants
also filled out a qué®nnaire about their experience of discussing picturebmothe literary
circles. The qualitative analysis of the two picturebooks indicated that all anthropocentric,
ecocentric, problematising and celebrating views were found in both picturebooks. The
guditative groupinterview analysis indicated unexpected results of participants not only

being able to discuss their different interpretation of the portrayal of characters in the
picturebooks, but also engaging in fruitful conversations about problengatisins of

nature. Results from the questionnaire also showed that participants overall enjoyed the

approach of the literary circle, and the discussions of the picturebooks.

Denne masteroppgaven hadde som mal & utforske hvordan gkokritisk teori kunneckembi
med diskusjon av bildebgker i litteraere sirkler, som en tilneerming for & gke miljgbevissthet.
Den analytiske figuren Nature in Culture Matrix ble brukt for & gkokritisk analysere de to
bildebgken&Z o ni a 6 s RuadiThe SederetofdBRadk Raddedgrunnlag i resultatene

ble det laget spgrsmal, og fire grugipgervju ble gjennomfart, for & utforske hvordan de

totalt 62 elevene pa mellomtrinnet responderte og reflekterte rundt spgrsmalenes fremstilling
av natur i bildebgkene. Deltakerne fylte ogs@mspgrreundersgkelse om deres opplevelse
av a diskutere bildebgker i litteraere sirkler. Den kvalitative analysen av de to bildebgkene
antyder at alle de antroposentriske, gkosentriske, feirende og problematiserende
fremstillingene ble funnet i begge tdbgker. Den kvalitative analysen av grupgervjuene
indikerte uforventede resultater av deltakere som ikke bare hadde diskusjoner rundt deres
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tolkning av fremstillingen av karakterer i bildebgkene, men ogsa givende samtaler om
problematiserende fremiitager av natur. Resulter fra spgrreundersgkelsen viste ogsa at
helhetsinntrykket til deltakerne av litteraere sirkler var bra og at de ogsa likte & diskutere
bildebgker i sirkelen.

Key words Ecocriticism Nature in Culture Matx; Literary circles;Joe ToddStanta;
JuanaMartinezNeal
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1. Introduction
In thisintroductionchapterthe opening sectiopresentghe research ainendhowthey are

related taheNorwegianCurriculumof 202Q followed up by gresentatiomf the research
guestios. Thereafter coras abrief interpretation of the cugulumin relationto
sustainability an@nvironmenthawarenessas wellas how thigelates tobooks in the
English sulgct. A brief introductionto the field ofecocriticismandthe Nature in Culture
Matrix is then followed up by eelating the field topicturebods, and how it mayoe brought
into the classroom through literary circles. The chagpienfinishes up with a structural

overview of thestudy.

Ecocritical reading of picturebooks involves reading the story from several viewpoints, that
may challenge our perception of a literary work. Whenailge discusses a literary work

with others, dferent viewpointswill arise, as our perception of the world is as unique as we
are. Picturebooks also have the interplay between text and illustration, which makes room for
interpretation from text and illusttion alone, but also the message of the two combined. The
Norwegian Ministry of Education has included Sustainable development as an
interdisciplinary topic in the renewed curriculum from 2020, with the aim of pupils becoming
more environmentally awar&his thesidooks intohow picturebooks with environmental
messages may be discussed in literary circles with upper primary pupils, and why it may lead

to pupils becoming more environmentally aware.

In this thesis, | have explored how upper primary pumlsverse in literary circles about
ecocentric perspectives in picturebooks. | have analysed two picturebooks with ecocentric
messages, interviewed four groups of upper primary pupils with questions based on the
Nature in Culture Matrix, and followed uptivia short questionnaire about thexperience

of participating in a literary circleThe Norwegian Ministry of Education writes in the Core
Curriculum about the interdisciplinary top
working with this topic theupils shall develop competence which enables them to make
responsi ble choices and to act ethically a
(Kunnskapsdepartementet, 2017, p. 15). WithinGbee Values of the Education and
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Training, subsectiori.5Respector Nature and Environmental Awarenegissays that
AThroughout their s cHknovedge angdeyelopreéspest formatsre a c
( é global climate changes, pollution and loss of biological diversity are some of the greatest
environmental threats ithe world (Kunnskapsdepartementet, 20178).In this thesis there

has been discussed why a combination of literary circles and picturebooks may be a good
approach for pupils to discuss ecocriticism, and how it may develop an environmental
awarenesslhe aim of the study ihusto examine how aombination otheseelements

fosters fruitful discussiongndreflecionsand how partici pants | ear
previous inherent knowledgt contribute tkknowledge aboutature,and how to develop

respecfor nature and how it may be an applicable approach for teachers to use.

1.1 Researclguestions
The mainresearch question for this thesis examines how upper primary pupils converse in

literary circles about ecocentric perspectives in picturebooks, and has been divided into three

subordinate research questions:

- How does the Nature in Culture Matrix helpattalyseZ o ni a6 s FRuwadiThe For e g
Secret of Black Ro&k

- Howdoupper primary pupils reflect and respandnthropocentricecocentri¢
celebrating and problematisinggwsinZ o ni a 0 s Ruadirhe SderetnfBmak
Rock?

- Do uppemprimary pupilsexperience literary circles as a useful apprdaatiscuss

picturebooks?

1.2. Constructiorof the curriculum
Many aims in the subject curriculum are méldeible for the individual teacher to adjust the

aims of each subject to their own method and approach. As many teachers, schools and
municipalities haverariedand complg classes of pupils, adjustmeteessential to
accommodate all individuals. The schoddteyn as an educational institution naturally

pursues societal values, but in addition, it should mirror the changes and progression of new

values in which our society embraces.

The regulations appointed by the Norwegian Ministry of Education state that the
interdisciplinary topic of sustainable developmisttall help the pupils to understand basic
dilemmas and development in society, and how they may be deait with

(Kunnskapsdepartementet, 2017, p. 15). However, sustainable development as an
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interdisciplirary topic is included, amongst other subjects, in the Norwegian subject
curriculum, but not in the English subject curriculum, as the main relevance and central
values in the English subject i s -abuadut fAcu
educa i on and identity developmento (Utdannin
referred to as UdirAll these elements, however, can be taught in relation to sustainability

and the environmengustainability as a value in youth culture has become nroraipent

over the last decade, with role models such as Greta Thunberg leading the way for the youth
to be more sustainable in their everyday lives. From a literary perspective, books with
sustainable messages written with an ecocentric perspectiegroa/n in popularity
corresponding with sustainability in youth culture. These values and perspectives are thus
present in many newly published picturebooks, both in English and Norwegian. As the world
becomes more globalisegcocentrc English picturebookand other textsan draw attention

to the importance of sustainability for the future of the world.

Sustainable development is one of the interdisciplinary topics in the renewed Norwegian
curriculum and is based on the understanding that social, econangdienvironmental
conditions are interconnectedo (Udir, 2020
English subjectHowever as sustainability is a global matter, Norwegian pupils should have

the opportunity to read and discissstainability in the English subject as well, as they are

global citizens. Kvamme, Saether and @degard wrote in an article from Acta Didactica Norge
from 2019 about environmental education, commenting that the Ministry of Education and
Research had requedtthe Norwegian Directorate for Education and Training to omit
sustainable development from a number of subjects, included English (Kvamme et al, 2019,
p.3). Ronaes and Buxton, who work in the Norwegian Directorate for Education and Training,
explained thasince sustainable development it is not seen as an integral element in English,
it should not be the English teacheroés res
about marine pollution in English 2018, t hey
p.6). I believehoweverthat Englishalsoshould bea subjecivhere pupilsalso may develop

an environmentawarenesdirough literatureas well as howlifferentcultures around the

world uses th&nglishlanguagdo promote lheir understandingf whatsustainabilityis.

1.3. Books in the English subject
During my time as a practise placemta@cher| have encounteredariousteachers and

their use of English texts in classrooms. With some exceptions, most of the teachers | have

met use the English textbook as their main source of material, and several have even
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compl etely copied the text bothotexts,aggae ar |l y sc

percentage of the follow up quest-upas in t

guestions, where the answers are found when searching through the text. The renewed
Curriculum for English from 2020 states that different types ostetall facilitate language

|l earning and knowledge when Arefl ecting on

(Utdanningsdirektoratet, 2020, p. 3). When teachers strictly use textbooks, do they fully meet
the aims for the English subject? The EnglishriCulum gives no instruction as to which
type of texts or textbook one should use in the classroom, it also suggests that a variety of

texts is essential for completing all the aims in the curriculum.

The use of textbooks in the English classroom has deentral element in all my courses at
@stfold University College, no matter the main subject. Many of the teachers and professors
have opinions about which materials to use in the English classroom. While both exploring
and teaching with a lot of differematerials, such as picturebooks, graphic novels, novels,
films and more, in my experience, none of them advise against using textbooks. However,
there is a clear emphasise on minimising the use and reliance on textbooks@titkus as

a supporting marial, rather than the main resource. In addition to a wider variety of

material, the teachers have taught us numerous activities while working with texts and other
parts of the English subjeduthentic picturebooks written by authors/ may not have the
same target audience in mind asphe b | | makimgtegtli@ooks for school children.
Textbooks made for classrooms are based on following the course curriculum, whilst
individual authors creating picturebooks follow their own intuiti@othenticpicturelnoks,

in addition being compriseaf languagenfluenced by cultureare created by the author with

a specific theme and audiernioemind. Picturebooks likZ o ni a 6 s Rudirhe Sderetr e s t

of Black Roclare made by authors from English speaking countries, with sustainability as a
main theme, for a young audience. These picturebooks are stories about how sustainability
impacts andnfluence the sociatlorms andalign with the UN World Commission on
Envimnment and Developmentdos definition of

is development that meets the needs of the present without compromising the ability of future
generati ons t o (UERASustaimability, 2022)T here rare ifetlest dvays

to interpretsustainability in literaturea field of study called ecocriticism, which examines

literature from an ecological viewpoint.
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1.4. Ecocriticism and the Nature in Culture Matrix
Glotfelty explains thatécocriticism is the study of threlationship between literature and the

physical environment(Glotfelty, 1996, p.xviii). Instead of only looking through the lens of
human, ecocriticism may ask questions as how nature and animals are being represented in
the story, or is nature animatexlbecome more familiar instead of separate from humans. A
research group based at the Western Norway University of Applied Sciences, called The
Nature in Childrends Lgreuvupaduré@mapd@sfubuur
representationsofhaur e i n chil drenb6és and young adult
Vestlandet, 2021). The research groupdesigned a Matrix, describ&more detail in the
theory chapter, in which | have chosen to use as a main component in this thesis. At the
beginnirg however, | had decided to only focus on parts of the matrix, ecocentric and
ant hropocentric, due to this being a smal/l
the other elements naturally became a part of the research, as all of the eleznents a
intertwined.

1.4.1. Novelty in the field of ecocriticism
The field of ecocriticism is fairly novel,
literatureare ofterc ent r ed around | iterary works such
(Potter, 1901a nd Dr . Se u Seuidss Gelsad, 197 hreseare great literary works
of art, but there is a need to include the
well. In addition, there is common knowledge that many Norwegian teachers use the
textbooks as their primary teaching aid, which isanbad thing, they are very well made. On
the other hand, the teaching materasisb ased wupon the publisher s
curriculum, and many schools might use the same materials for years and years, which makes

agap in whichthe schoolmirr s a fidatedod soci ety.

1.5. Picturebooks
The reason for choosing picturebooks instead of novels and films, is the unlimited

possibilities of one may read not only texi
bet ween picture and text wor ksatohdfthe nby, 2
dynamic between text and picture is very individual as to is they are for example
complementary or symmetric. If a reader experiences difficulty due to a language barrier, he
may still construct meaning out of the pictures, connecting thgrarsmnal experiences,

which leaves each reader with his/her unique conclusion if the story. These conclusions may

be very interesting to discuss. As already stated, the way we interpret text and pictures is very
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individual, which may generate fruitful comssations when discussing picturebooks, as each

reader has their own unique experience of the story.

ThefirstbookisZoni a 0 s Rvatieman fustratedsby Juana MartinBeal,where
we meet Zonia, and follows along her day where she meets rhlvgyanimals living in the
forest. However, Zonia also discovers that her beloved forest is under deforestation and
encouragend challenge the readers sense of responsililityh picturebooks are vividly
illustrated with vibrant colours, and joyful, strong leading characters, wiling to protect their
immediate environment. The illustrations embody realistic and beautiful portrayals of
animals, from the deep sea and deep folattinezNeal does not mention any of the
animals by name in thetory buthas included an overview at the end of the book, where all
animals in the story amamed inbothscientifically and irEnglish Thesecondook isThe
Secret of Black Rockritten and illustrated by Joe To&lantonOne of the main characters,
Erin, discovers that the old legendRifick Rock is far from reality when she herself
encounters with Black Rock, and recognising it &Bd, and living ecosystem. Through
Er i n 0 de tosexplain thegtrust of Black Rock to villagers, the stefiects upon how the
world is perceived quite differentlyy different peoplgportraying the difficulties ofrying to
understand the unfamiliar, rather than to just assume it being dangerous.

1.6. Literary Circles
The literary circle is a didacticatethod which in thi theds wasincludedwith an am to
creat a sée learningenvironmentwhere theparticipantscoulddiscusssomething newvith
thear previousknowledgereflections,and ideasAlthoughthe discussion was structured
around the serguided questionghe conversatiorwasencompassearoundwhat the
participantgdiscussedWheninterpreing the pictureboks, participarns noticel mary
different elementsand their discussion of these elentsain relation tanthropocentric
ecocentric, celebratg and problematising vievgave important datd.he literary circlealso
functiored asan approach tthis gather qualitative datahich was then transcrideard
analysedAlthough acouple d literary circlesmight nd necessarilyrovideanimmediate
development in environnrgal awareess andquestionnairevasalso prowedfor the
participantsto get anindication of their thouglstontheapproachanda fewother
circumstantiafactors Otherpossibldimitationsarethetime, sampling issug andbeginner

mistakes.
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1.7. Overview of the study
In chapterone the researchims,and questions have @&e outlined and the laion between

sustainability and the Norwegi&urriculum has beeaddressedrherehas alsdeen
addressetiow theelemens of ecocriticism picturébooksand literary circles add be a
methodologyfor bringing environmental awareness into Erglish classroonin chapter
two, ecocriti@al theorywill be introduced byexemplifyingkey terms anghroughan
introductionof influential voices in the fieldThere is als@ thorough review of the Narein
Culture Matrk, which s me of the mairomponents in this thesis, used to analyse both the
chosen picturebooks atiee results othegroupinterviews. After representinghe key
literary devices for theliterary analysis and themethodology oftheliterary circle approach
the chapter ends with section reviewig sone formerresearchin chapterthree the method
is presentedexplaining howthe datafor the different researafuestiondave beewgathered
as well agircumstantiafactorsto explainmethodologicatlecisionsin chapter fourthe
results andnalysisare presentedtructured i thesequentiabrderof the research
guestionsA findings sectioris includedaftereachpresentation of resulend analysisto
conclude some of the masgnificantfindings.In chapter fivea disaission iscarried out
where resultsrbm the preious chapters discusseth accordancevith the research
guestions and presented in the sequential order of the research guAssiommary of tle
key findings is presented at the esfdhe dapter. Inchapter sixthe cornclusiondescrilesthe
contributionsandlimitations of the study, as well as sonmfecommendationfor future
research and @oncludingsummary othe chapterFinally, alist of the ®urces used irhts
thesis is provided, as well as the appeniigludingthe approvaldrm approved by NSD
the interviewguidesfor Zoniats Rain ForesandTheSecret 6 BlackRock as well aghe

original design of thewpstionnaire and &ehing plan

2. Theory

This chapter begins with a section in which clarifies soemral terms, and then focuses on
some influential voices in the field of ecocriticism. After this, | explain the Nature in Culture
Matrix, which is the primary analytical model used in this thesis. Subsequéetlyy on
picturebook analysis is presentgdh an emphasis on narrative perspectives, setting and
iconotext. Thirdlythe approach of literary circle is clarified with different theoretical terms,

and the chapter ends with a section presenting some previous research.
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2.1 Central terms
Anthropocentric, sustainability, and ecocentrism are some terms that will be used extensively

throughout this thesis. The Encyclopaedia Britannica defiaeghropocentrism as

Aphil osophical viewpoint argui ngifitamtat huma
entities in the worldo (Boslaugh, 2016).

the top of the food chain, and all other species subservient. However, human beings have also
a need take care of the world, acting mindfully with thheand if we only think about

humans, the rest of the earth may not survive, and that the concept of sustainability seeks to
address this. S u st a i-terma\babilityiot aycommanitydsetfofi ne d a
social institutions, or societalpta¢ ce o6 ( Meadowcroft, 2022). Ho
of sustainability, human beings still view human beings as the centre of the world, the only
difference is that future generations are taken into consideration. Using sustainability as a
term to talkabout how humans may take care of the earth, is not necessarily bad for all other
species, but it may give more importance to species that are vital for human survival. The
third term introduced however, haoldsahatdi f f e
ecological collections such as ecosystems, habitats, species, and populations are the central
objects for environmental concerno (DesJar
way they are interconnected are essential for the environmarjust the ones that are vital

for human beings.

2.2. Influential voices
Norway, professor in philosophy Arne Naess published in 1974 a book about environmental

philosophywhich has had a great impact on environmental movement groups in Norway and
which stl | i nfluences our political Peepi ety tod
Ecology which in short emphasises the importance of seeing all things as interconnected,
also in literature The way in which ecocriticism is written about and may be interpreted

through literature and is the theoretical basis for this thesis, and one of the most influential

voices in this literary field is Cheryll Glotfelty.

The Ecocriticism Readewritten by Cheryll Glotfelty and Harold Fromm is an important

work within the feld ofecocriticism, and is frequently cited (Dobrin & Kidd, 2004; Garrard,
2014; Goga et al, 2018; Goga & Pujédlls, 2020; GuanidJluru, 2021; Axelson & Opset,
2021). In this book, an academic named William Rueckert is cited as one of the first to coin
the termecocriticism based on the two terms literature and ecology. Glotfelty sheds light on
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the time prior to Rueckert in hértroduction,writing that for a long time, there were no

collective of studies or research on the environment in the litBeddy Some of the

reasoning for this was that the researchers who write about the environment in literature were
not organised, and thain"a sense, each critic was inventing an environmental approach to
literature in isolation’(Glotfelty, 1996, p.xxvij. Some of the literary terms used wgreen

cultural studiesandenvironmental literary criticismAs discussed above, the difference

between ecocentrism and sustainability, is that the latter implies humans at the center.
Glotfelty makes a similar arguent toecoandenviroe mp hasi si ngist hat fden
ant hropocentric and dvualistic, implying th
p.xx). Glotfelty defines ecocriticism as #f
the physical envi 0 n me n (and)(takés an earttenteredapproach to literary studies"

(Glotfelty, 1996 p.xvii). Along with this definition, Glotfelty describes three phases of
ecocriticism-i nspired by EIl aine Showalterds isnodel
examining how nature is represented in literature, the second is to examine the environmental
conditions of authors, the places they have been and lived, and the third phase is to examine
how species are symbolically constructed in literary works (Eltgtf1996, p.xxHxxiv). The

third phase is closely linked to the Nature in Culture Matrix, which will be discussed in the

next subchapter.

Another well cited scholar in this field is Greg Garrard, who in 2014 Wita¢eOxford
Handbook of Ecocriticism Gar r ard writes that fAecocritic
debates about problems in ecology, but it can help to define, explore and eWen reso

ecol ogi cal problems in this wider senseo (
ecocriticism is a tool one may use to explore ecology from other perspectives, compare and
discuss what ecology is from outside the box. Both Glotfelty and @araphasise that one

of the main elements is the ecological perspective, and that the ecological perspective sees

the earth as the central element.

Combining the two definitions, ecocriticism offers an important tool to examine the ways in
which ecologt a | guestions are addressed in popul a
literature. More and more authors and illustrators make picturebooks with a focus on ecology
and discussing ecology in picturebooks for children is a growing field in literigigism. In

the Nordic countries for example, there is a team of researchers called the Nagtbupt
which focuses some of their research on ma
nature in childrends and Ly 2022).dhetedudf t ( YA)
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researchers has also written a booktiled o cr i t i c al Perspectives o
Cultures(Goga, GuanidJluru, Hallas, & Nyrnes, 2018) which will be the main source for

the literary model used in this thesis.

2.3. The Naturen Culture Matrix
I n a collection on ecocritical research in

GuanieUluru, Hallds and Nyrnes, develop a tool named The Nature in Culture Matrix
(Nat/Cul Matrix) (Goga et al, 2018, p.12). The Matrix syatem of axes with two

coordinates representing opposing approaches, anthropocentric and ecocentric, demonstrating
that there are different ways of treating and viewing the environment. There are also the
opposing elements of celebrating nature and pradéifizing nature. Celebrating and
problematizing nature is a way of approaching the relationship between humans and nature
if nature is viewed as something wonderful to be in or if it just makes life dangerous and
causes hardship. Surrounding these, tlsetlee dimension of Techne, which calls for the
awareness that culture and literature are already crafted representations of nature, thus not
being objective, but including the authors perspectives on nature as well. These terms will be
further elaboratedhortly.

Celebrating nature

Techne

Anthropocentric Ecocentric
horizon horizon

auyo2l

Problematizing nature

FHgure1-The Nature in Culture Matrix. (NaChiLit group, 2018)

The Nat/Cul Matrix will be used in this thesis as an analytic tool when analysing the two
picturebooks. It is not always possible to place a book at onénsihet Matrix, as the
different coordinates may all be found in the same literary text. Rgskeland comes to this

conclusion when examining the picturebddkings thatare (Nyhus, 2010Wwhen she says:
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(it) conveys both an anthropocentric positigm which the human is the privileged creator

and master of nature, and an ecocentric one, in which the child or human is an animal
FY2y3 20KSNJ FYyAYFfas LISNOSAGAY3I yIFidz2NBQa | ¥
interests (Raskeland, 2018, p.35).

Finding elements in a text which suggest an anthropocentric view, does not mean that it
excludes elements of ecocentrism in the same work. However, | believe that even though
elements of ecocentrism are present in a picturebook, if the reader only Ibokssfo

familiar with an anthropocentric position, they can be overlooked. Thus, when analysing the
picturebooks chosen for this thesis, when elements from each of the four coordinates in the
matrix takes are found, they will be incorporated in the desiguestions of the literary

circle. Literary works may have elements from all concepts and discussing them in opposition
towards each other may help but get a clearer picture of the story in its entirety.

2.3.1. Anthropocentrism
The NaChiLitgroup statesthath ey fiunder st and Bumanhr opocentr

centeredness'(Goga et al, 2018, p.13). Further, one of the researchers in the NaChiLit

group, GuanieUluru, stated thatthe anthropocentric position in the matrix is understood as
"humancentred; or as coferring intrinsic value only to humarfGuanicUIluru, 2021, p.4).
However, placing a literary work at the exact anthropocentric position is a challenge, as one
may find examples of ecocentric elements in the same exact literary work. Anthropocentrism
mayle i nterpreted through both i mageeteand t ex
Rabbit where Copeland writes that #APotter mak
see from his point of view. Anthropomorphic touches like clothes, speech, and household
furnishings serve as a shorthand to suggest that in termssifdnd care oyoung, rabbits

are not unli ke humanso (Copel and, 2004, p .
would never dress in clothes, it makes them more similar to humans and we see the animals
in a different way. In addition, an anthropocentric view cdaddllustrated in how the

characters in a story may perceive the world around them. Rgskeland writes about Ely
experiencing the world around her, primarily on her terms, in the picturéidoogs That

Are, where Rgskeland states thiii$ is a story abdunastering naturéRgskeland, 2018,

p.33. This viewis located on the oppdsi horizon of theecocentricview, as tlese two

representsature fromopposingviews.
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2.3.2. Ecocentrism
RBskeland embroidered her understanding of

naturecentered, but is a position to in which the dualistic separation of the human and nature
is soughteliminated, and all species are regarded as equally valuable" (Rgskeland, 2018,
p.28). In an article written by Goga about ecocritical literature conversations, she conducted
research on how the connection between children and trees was portrayedasdias cl

Heidi (Spyri, 2006)andAnne with an EMontgomery, 2014)Goga states that the characters

feel a sort of connection to nature and also gives nature a point of departure for how they
Aexperience and under st andon (tegmE9I, p.6sAnas h
ecocentric view is seeing something as part of an ecosystem, where everything is equal and

connected to its surroundings.

2.3.3. Celebrating Nature
The NaCiLitgroup states thathe celebrating position implies an idea of tparé clid" or

"child of nature;' as a key figure in the cultural and pedagogical traditi@dya et al, 2018,

p.12). A perspective of celebrating nature refers to the way the character perceives nature,
that the world is their oyster, nature is at the charaste d e mand, but al so i
(Goga & PujoiValls, 2020, p.12). One of the picturebooks included in this thEses Secret

of Black Rockhas also been analysed by Melanie Duckworth, alongside the picturBh®ok

Snail and the Whal@onaldson, 203) by Julia Donaldson and illustrated by Alex Scheffler.
Duckworth describes children of nature in
wonder, and deep engagement, which enliven
(Duckworth, D22, p.178). However, children of nature might also experience that nature not

always is as idyllic as they sought it out to be.

2.3.4. Problematsing Nature
The NaChiLit group defines the problemsitin g per specti ve as a pos

of the esclation environmental challenges and the growing engagement of ecocritical

chil drendés Il iterature, whi zngawhemssofadtureat e a
(Goga et al, 2018, p.123). Reading stories which thematise nature in a way that cannot be
controlled by humans, like rain falling or the loss of a pet or friend, is natural, and it may
Aconflictod our vi,goodworldpdutitisijusta pag of ifenThat algpe r f e
means that we see ourselves as a part of the world. In a study conducted by Goga-and Pujol

Valls, participants reflected upon the pictureb@ka Magical DeNothing Day(Alemagna,
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2017)aboutaboyget i ng to know nature. They found t
of ferd came up as a discussion point sever
anthropocentric and not aware of the possibility that humans may have something to offer to

nature ora responsibility towards natwéGoga & PujoiValls, 2020, p.13). Thus, also it is

i mportant to also read stories that HAconve)
and the relationship of humans t 92018ip,36),l i k e
i's just as natwural as children being fipure

autonomy of nature.

2.3.5. Techne
The NatChiLitgroup defines techne athé art of shaping... The dimension of techne signals

the fact that all childres'andYA texts and cultures are already mediated, hence crafted,
representations of natur@Goga et al, 2018, p.13) | understand that techne is a description of
the fact that all things that are made, are made by someone, who has interpreted nature in
their ownway. Thus, stories about nature are never completely objective because someone
interpreted nature and shaped it into a story. Ever since the beginning of time, stories, and the
way we write something are influenced by our own beliefs and perspectivase Nat
represented in childrenés I|iterature is inf

ideas about nature.

2.4. Picturebook analysis
When analysing the two picturebooks, | used the coordinates from the Nature in Culture

Matrix as a basis when selecting which literary devices to focus on. However, the elements
included in the paratext were mostly excluded, due to the pupils watchite) dagisions of
the stories. Therefore, the primary focus in the literary analysis of the picturebooks is

centered around the narrative perspectives, setting, and iconotext.

2.4.1. Narrativeperspectives
The narrative perspective may be both problematisinghialag, anthropocentric and

ecocentric. The narrative perspective is d
narrative voice (Awho speakso)o (Nikolajev
be divided into firsperson narrator, thirgersam and omniscient thirperson perspective,

this often applies most to the verbal text
conveyed by facial expression, position on
(Nikolajeva & Scott, 2006, p1B). However, the illustrations may also influence the text as,

the point of view may be open for interpretation. It is also interesting to look closely and
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Anotice if the characters are perceived fr
inannf erior position, or neutral, on an equa
As reades and viewers of the same book, some might interpret the narrative voice being
anthropocentric while others might think ecocentric, and some might selstr@ations as
celebrating nature and other might see the illustrations problematising ffdtedeoraxby

Dr.Seuss is well known as being about sustainability. However, the Lorax character has been
debated over actually being ecocentric with all of hisue r i ngs o fandfiamyino, A mi
charge of} although this also questionsdw we are in relationship with the earth”

(Henderson, Kennedy & Chamberling, 2004, p.132). The Lorax might not be very ecocentric

in his utterings about how the forest andnaals belong to him. However, as the viewer is

seeing pictures of nature being destroyed bythe@neer , The Loraxods way
the ecosystem is by keeping all its inhabitants for himself. Thus, one must examine what one
sees along with what omeads to discuss whether the narrative voice and point of view is

ecocentric or not.

2.4.2. Setting
Setting in picturebooks may be described by both pictures and texts (Birketveit, 2013, p.29.

Some common changes in setting are that the narrative changes fmamcdhaway, form the
city to the pastoral, war or disaster and
bet ween diegesis (telling) and mimesis (sh
picturebooksGa r ma n n 6 gGasnanssommeand Yesob and NocobJakob og

Neikobh), the terms pastoral and pollution are presenteleasdreas in which the nature,
surroundings and situations are being described (my translation) (Habler & Elisenberg, 2021,
p.130). The terms pastoral and pollution cardr@nected to the coordinates celebrating and
problematising nature. In addition, Habler and Elisenberg writes that reading these types of
picturebooks engages a felling of retg@onsi
pastoral'to "pollution™ in a way even the youngest may understand, can from different
perspectives seem both awareness raising and inspire action {@ynganslation) (Habler

& Elisenberg, 2021, p.134). The setting in picturebooks is thus very important for situation
thestory both in text and i mage, catching the
home/away and city/pastoral, but also in the feelings it brings forth when looking at the

dynamic in between text and illustration.

Sidel8av71

NS

D W

r




Julie Mortvedt173233 LMBENG40517 ENG405

2.4.3. lconotext
The dynamic in between ulstration and text is highly creative. When text is used to

compl ement il lustrations, anchorage occurs
and both text and i mage work together to e
and Scott sta that iconotext in picturebooks could be complementary picturebooks, where

the illustrations and text complement each other, enhancing picturebooks, where illustrations
functions as the primary narrative, and counterpointing picturebooks, where tHeanigua

textual narrative work independently (Nikolajeva & Scott, 2006, p.12). To inform, there were
many other types of picturebooks listedHow Picturebooks Worlbut the authors

themsel ves state that At he v asotthisoeegooyrand v o1
can be | abelled symmetrical, consonant or
p.14). In other words, picturebooks and the dynamics between text and illustration, can be put
in the categories of complementary, enhancing,cauthterpointing, by examining the

anchorage or relay that occur in the doublespreads. The author may write what she or he
wants you to read, but the interpretation of the image is for the reader to decide what means.
In the chapterWhose book is it”?Nikolajeva and Scott uses Beatrix Potter and her books

about Peter Rabbit to use as an example when writing about delay and anchorage. On the
very first doublespread we are introduced to the family of rabbits, but the number of rabbits
written, and the numbef rabbits illustrated seems to be unequal. However, Nikolajeva and
Scott proceed to explain that when one is aware of the author and illustrator is the same
person, e know that this appeared discrepancy is intended. When we read the book next
time, we know that it is probably Peter who is checking out his surroundings underground
instead of taking his cue from what his mother is looking afNi&blajeva & Scott, 2006,

p.31). Both picturebooks chosen in this thesis are created by authors who ilthsirate/n
textZoni ads Rsavritten aRdiliustrated by Juana MartiAdeal andThe Secret of

Black Rocks written and illustrated by Joe To&anton. In these picturebooks, the plot is

set in and about natural elements.

In relation to the q@resentations of plants in picturebooks Guddioru states thatgicture
books (é) have numerous ways of configurin
representation, which may work together or in counterpoints; a factor potentially
complicatingthe rhetorical role played by plants in any given tef@anicUluru, 2021, p.

7). On that note, how elements are represented in picturebooks and the dynamic in between

them, may be connected to the coWhedi nat eds
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children read picturebooks, they wséordanceo make meaning of the story. In relation to

the protagonist detecting a tree in the picturebbukgs That AreRgskeland states that

"since affordance is closely linked to knowledge, experience and expectations, a child would
probably say that the danger here is either that you climb the tree and fall down, or that the
rotten branch could fall on your hea@Rasleland, 2018, p.34) Interpreting how the story

first may look from an anthropocentric view and subsequently an ecocentric view, may
uncover our own perceptions of nature and
affordance of the same stoigdbler ad Elisenberg describe how we as readers are

welcomed into the story @ a r ma n n 6 svhes thareader is put into the position of
observing the story like the characters does angeriencing the nature like Garmann
experiences it{my translation) (Haler & Elisenberg, 2021, p.131. The story, mimetically, is

told and experienced through the eyes of the characters, the celebration of nature, but also
problematising of nature becomes evident when we connect the text to the pictures and
interpret the mesga on the double spread. Thus, the dynamic in between text an illustration
has a lot to say for how a reader interprets a story, and the same story may be interpreted very
differently when the readers may have different ideas about how things work. Hoeasayec

and relay in doublespreads elicit meanings together, different from what they do on their

own. Furthermore, as pictures are open for interpretation, a picturebook may be interpreted
numer ous ways. Being expl or aetation,ene maydindi nt e nt
both ecocentric, anthropocentric, celebrating and problematising elements in doublespreads

as well.

2.5. Literary circles
The methodological tools used in this study included the Nate@ulture Matrix and

literary circles. Goga writeabout the difference of literary conversations and literary circles,
as she emphasises that within the practices in the field of literary didactics, literary circles are
carried out with participants having reading roles. In this thesis, the participenetsiot

asked to have readifrgles, as it was intentional for everyone to be at the same basis, in
addition to the groups of participants being varied in number. The correct term would thus be
literary conversations. However, the approach for the fifearanversations were inspired by

an approach called Circl&ifkel), in which | was a participant, and really enjoyed the
methodology and motivations of the learning environment thdémain aim. The book

Circle (Sirke), by Follestad and Wroldsen, enggises that a safe learning environment,

good relations between all participants and good dialogues are the most important elements in
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a classroom (Follestad & Wroldsen, 2017). In the methodology, when one carries out a Circle
approach, Follestad and Wrskh call it a Circle Dialogue. A Circle Dialoglesson plan

should contain an agenda, which the pupils may read on a black board, -an¢kédukh

could be an activity where functioning as an icebreaker, the main activity, and a summary at
the end (Follstad & Wroldsen, 2017, p.21). In addition, there is emphasis on the Circle

Di alogue setting being an actual round cir
community and passes on basic values | i ke ¢
(Follestad & Wroldsen, 2017, p.19). Combining all of these elements, in my method, |
combined the element of literary circles without the reading roles and used the

methodological elements from the circle approach of the elmetke main activity and a

summay at the end.

2.6. Former research
While searching for former research, there was not much data on the combination of elements

and methods used in this thesis, however, | was able to find research on some of the elements.
There has been done research on eticgrengagement in literary circlesth student

teachers, where findings suggest that the approach of literary circles increases understanding
of a subject, due to shared interpretations in discussions (Guamig, 2019, p.16; Goga
&Pujol-Valls, 2020,p.13). Goga and Pujialls researched how student teachers used their
ecocritical competencies when discussion the picture@ool Magical DeNothing Day

and found thain relation to takinganearthe nt er ed appr oac lstudertshat A
did not adopt this -\(aksr2620,e.63). However, tlie Partgipant® P u |

ddishow an awareness of ecocritical <concepts

with and negotiation of representations of nature and ecaldgic wi sdomo - Goga &
Valls, 2020, p.14). However, Goga and Pyjalls also encouraged future studies to

implement more than one picturebook, which may lead to the exploration of how nature is
represented differently in different picturebooks. Thahéreason why | chose to implement
bothZoni ads RadThe SderetofdBmak Rookthis thesis. In relation to Black

Rock and The Snail and the Whale, Duckworth states that these types of picturebooks
represent ecosystems in nature as also beimg creaturesi As  madenti¢ beings who

are also home to communities of animals, the whale and Black rock invite readers to expand
their own conceptions and experiences of h
if the participants alscecognise the Black Rock and the Rain Forest as living ecosystems,

and if they are able to differentiate between a celebrating and problematising view of them.
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2.7. Summary
The theory chaptantroducedcentral terms used this thesis, as wéks some of the

influential voices inthefield of ecocriticism After thoroughlyreviewing theslementsn the
Naturein Culture matrx, and howtheymay beused to analysearrative vice, setting and
iconotext in picturebooks brief introduction to the didacticahethodologyof the literary
circlewas presented, as ivas somereviousresearch. The méchapter exg@lins how this
theorywas carried outo gather datathrougha qualitativeliterary analsis, a qualitatie
analysis othe results othe group-interviews, as well as a statis#il analysiof the

guestionnaire

3. Method

This chapter pigents thehltreechosen métodsof this thess. The first section gsentdow
theNature in QltureMatrix have beemised to analyse the two picturebodke Secret of
Black RockandZ o ni a 6 s tRfalowedup withtkeesircumstantialimitationsof time
andlack of previousknowledgeto participantsEnglishproficiency, which resulted in the
choice of using digitalersions of thg@icturebooksandinstructng participants to ustheir
firstlanguagen the literay circles The last section presertge design of the questionnaire
as well ageasoningso include the questi@and the chapter is concluded with a review of

how theresults form the data gatheringsreorganisedstructured and analysed.

3.1. Picturebook analysis
The Naturan Culture Matrix (Goga et al, 2018, p.12) made by the NaClgitatip is the

model chosen as a base for analydihg Secret of Black RoekdZ oni aés Rloe n Fof
coordinates in the model, anthropocentric, ecocentric, celebrating nature and prebigmati
nature, were used as main points of discussion and as framings for the preparation of the
guestions for the literary circle. As the framework of this thesis is a certain number of pages,
| chose to focus on the literary devices of narrative voicengetnd iconotext. | used a
combination of the literary devices and terms in the Matrix to conduct the analysis,
commenting on how differeniews could be ecocentric, anthropocentric, a celebration of
nature or a problematising of nature. However, | purposely waitigish the complete
thoroughliterary analysis until the grodipterviews were carriedut As the interview

questions were desigth¢o be open and explorative, | would not want to put myself in a
position to unconsciously ask leading questions, resultibgaseddata. The purpose of

using two picturebooks asto make the lesson plan applicable to more than one story, and

apply theterminology of the matrix in a wider sense.
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3.2. Literary Circle
The method of literary circle is an explorative approach, where all participants sit on chairs in

a roundcircle andareguided by a moderator through an activity or a set of questions. The
aimis to create a space for open and fruitful conversations. The interviews in these literary
circles were recorded and analysed as qualitative data. The school where the literary circle
and questionnaire were conducted was one of where | had been a fraotieeplacement
teacherThe school is a locatedsaburban area and participants were culturally divetse

of the participating grades was already familiar with me, due to me previously being a student
teacher for their class, which may have affédtesir level of interaction in the literary circle

due to nervousness or interest, but also the lack thereof. The other teacher and her classes
were new for me, which could have made the pupils left feeling that the situation was a bit
staged, thus alstie¢ir level of involvement. However, the arrangement was carrieih dogt

as similar as possible.

The contextual factors of the literary circles were aimed at being situated as similar to the
participants everyday surroundings as possible. This meant that the literary circles took place
in the participants everyday classrooms, with the only alterafitme chairs being arranged

in a round circle, as opposed to their usual pladBictaphonewvas placed in the middle of

the circle to achieve optimal recorded sound. The ghotgoviews were, as stated above,
recorded, thus a form had been given ®ghrticipants to bring home for guardians to sign. |
collected a total of 30 signatures from all groups, and participants who did not want to attend,

were omitted in the transcriptions.

All four groups followed the same lesson plan, which lasted a fboan The complete

lesson plan is attached in the appendix. Prior to this lesson, the participants were to prepare
for the lesson by watching a digital story of the picturebooks. This will be elaborated on
shortly. Each grade consisted of two classest@odit age as a factor, one class in each

graderead oni a 6 s Ruadithe otleltwoeclasses reldtke Secret of Black Rock.
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Literary

Circle Grade Picturebook Recorded talk
Nr.1 6th Black Rock 39 min, 25 sec
Nr.2 6th Zonia 31 min, 18 sec
Nr.3 5th Black Rock 36 min,24 sec
Nr.4 5th Zonia 32 min, 40 sec

Figure 2- Overview of groups

After introducing myself, I quickly went through the main points on the lesson plan. All
lessons began with an activity functioning as arbieaker, which lasted for 50 minutes.

The purpose of the activity was for both the participants to get useel beimg in their
surroundings, and to the approach of literary circle. Thereafter, the-oreungpew began,

and it was emphasised that the purpose was not to get correct answers, but for this lesson to
be a place for reflection and sharing of ideas. Jueestions for the interview were designed

to be used as a framework, but with room for natural flow. Some questions were designed as
ice-breakers, where | asked all pupils in rotation, to for example reply with an animal or
colour they saw | in the book.ter questions were more open, and open for response. The
average conversation lasted for about 35 minutésr gis the questionnaire was handed

out and the questions and answers were looked over with the pupils, before they filled them

out.

3.2.1. Digitalstory
Due to not having the resources to buy 30 copies of each book or the conscience to illegally

copy one for each participant, | settled for a digital solution. After looking through a lot of
different videos recorded by different people on YouTubeuhél one video for each of the
picturebooks, which were very well made. | could of course have made these videos myself,
but when there are so many talented storytellers and video creators which already have made
great videos, | found them to be a greabrece to use for this project. In addition, the
storytellers who created these videos had English as their mother tongue, making the
experience of watching the video more authentic. Links to digital versich®afi i a 6 s Ra i
Forest(PLYMC, 2021)andThe Seret of Black Rockcawcawbooks, 2020) were sent for the
teachers the week prior to the lessons and were given as homework for the participants to
watch on YouTube. Links to the videos are listed with the sources. This was the enly pre

work the participarst were asked to do. | wanted the participants to watch the video at least
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two times, firstly to get to know the story, and secondly to experience the story again once
they knew how it ended. At least in my experience, the interpretation of stories samewha
different when knowing how they end, as perhaps different details were noticed the second
time. It also gives the participants the same starting point when everyone watched the video
assigned to their group at least two times. However, as shown indstogqumaire, only 50 %

of the pupils had watched the video. Some did not have appliances to watch the videos
available and others had forgotten or been sick. Thus, as this already affected the first group,
| decided to do a quick read of the pictureboodlofeestarting with the questions, and

included a quick read in the other groups as well, to prevent it to be a varying factor.

3.2.2. Language in literary circle
The participants watched the digital stories in English, but in the literary circles | wanted

them b use their mother tongue, which for most was Norwegian. The aim for the literary
circle was to gather as much of the participants ideas, reflections, and thdbhghapproach
of literary circle was an uncommon learning situatiomfiaistparicipants,andmany of the
participants were not familiar with me as a teacher. To create a more familiar teaching

situati on, [ decided to conduct the | itera

For many people language may cause a barrier for ssipgthemselves ibne feels that one

does not have the proper language. In addition, the participants are in upper primary school,
aged 10 to 11, and have English as their second language. Linguist professor Stephen
Krashen writes about the Affectivelter Hypothesis in his book The Natural Approach,

about the importance of subconscious motivation to learn language. Krashen states that it is
important to have a low affective filter to be more receptive for learning. In order to motivate
participantstd ear n, one must also think about the
that our pedagogical goals should not only include supplying optimal input, but also creating

a situation that promotes a | ow fiéalewr 6 (K
stress language environment, | decided to have the participants speak Norwegian. The
teachers were also told to communicate that to the participants prior to them watching the
digital stories, that the literary circle conversations would be in Hgian. However, the

essential findings in the transcriptions were translated before it was analysed. The
transcriptions were analysed by thematical coding, with themes related to the four terms in
the Matrix, to see if the participants, when given the tipres, were able to reflect upon the

terms in relation to the picturebooks.
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The recordings from each group interview were transcribed and names were anonymised.
The first two groups were somewhat difficult to transcribe, due to an unfortunate amount of
noise and clowning. Consequently, some answers were omitted. Thereafter, the transcriptions
were transferred into excel and results from the two groupsreading i a6 s Rvare n F o
compounded into one spread sheet, and the transcriptions form the tpe gradingd he

Secret of Black Rockere compounded into another.

3.3. Questionnaire
The guestionnaire was designed to be anonymous, and a total of 62 sheets of paper were

collected after the lesson. The original questionnaire is attached in the appendix. The
guestionnaire consisted of 8 questions, the first and second question had two alternatives,
being yes and no, and the remaining six questions had four alternatives. The alternatives were
limited to four different ones, with answers ranging from agreeintpletely somewhata

little to not at all off course adapted to suit the different questions. The choice of using four
alternatives was based on the assumption t
challenging variable to discuss with the limited number of pages. This waydl staul

gather circumstantial results, combined with the choice of using the additional two separate
methods. The main intention of creating this questionnaire was to get feedback from the
participants on their experience being a part of a literary canldtheir interest in
sustainability. As both interest and state
literary circle, questions about state of mind and interest in picturebooks were also included.
The final question was made to find d@iuhe pupils thought they had a better understanding

of the picturebook after the literary circle. However, in retrospect, asking them to answer

what they had a better understanding of would be beneficial, as the results could vary from a
better understathing of the story, of the illustrations, of sustainability or the English text in

the picturebooks. On the other hand, the question illustrates the ability pupils have to reflect
and inform each other with their thoughts and ideas. When analysing the ofshé

guestionnaire, answers were illustrated with pie diagrams, to get a clear overview.

3.4. Summary
Thecombinedresults an@nalysissecionis organised and structurseéquentiallyin the

order of the research questsoifihe firstpart is aqualitative literary analysisf Zoniats Rain
ForestandThe Secret of Black Rqakhereead picturebook analysedeparatelyThe
literary device of narrativevoice, settingand iconotext aranalysed andiscusses tohow

they aign with an anthopocentri¢ ecocentric, elebratingandor problematising viewThe
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second part is also a qualitative analygiBae resilts form the groupnterviews were
sequentiallypresented anishductivelyanal/sed tocategorisaitterings,and thereafter
discussed as to whethyeyaligned with @ anthiopocentri¢ecocentric, elebratingandor
problematising viewThethird part 5 a statisticalquantitative analysis of the resultsrh the
guestionnaireto whichthe expectatios and resultsrerecommented orEach of these parts

has dindings sedbn at the end, summarising tkey findings.

4. Results and Analysis
This chapter covers a combination of results and analysis of all three methods used in this

thesis.The purpose of this thesis was to reseaimh the two picturebookE oni ads Rai n
ForestandThe Secret of Black Rochkuld be used in literary circles oretopper primary

level,and why it may help develop environmental awareness. The focus was on using the
Nature in Culture Matrix as a tool to analyse both the picturebooks and the results from the
group interviews, to gwhich anthropocentric, ecocentiecpblematising and celebrating

views and elements the picturebooks contain, and which elements participants reflected upon
in the literary circleThe results and analysis are structurethensamerderasthe three

research questiorstated in the intrduction.

Firstly, to answer the question of which elements in picturebooks may be ecocentric views,

an analysis of the two picturebooks are presented, complemented with illustrations from the
books.The analysis of the two books has been carried out separatdlyeaefibre also

presented separatelyhroughout analysing the different literary devices of narrative voice,
setting and iconotext, discussion points were made to include how these devices may be
interpreted towards the elements in the matrix. The prifiraaing in theresults and analysis
suggest that all elements from the matrix may be viewed, however ecocentric and celebratory
views are found more frequently in text and illustratiodio ni a6s FRwedi n For est
anthropocentric and problematising views mi@e frequently found imhe Secret of Black

Rock.

Secondly, the question of how upper primary pupils reflect and respond to ecocentric views
in picturebooks, was sequentially analysed, with an inductive thematical approach. In other
words, answers to el question were coded with different labels, and these labels was then
discussed and categorised to align with one or more of the elements in the Matrix. Some
answers in the group interviews have been grouped together, with a slash dividing the

individual utterings. Results indicate that some questions lead to fruitful discussions with
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participants being able to reflect from views in thatrix. Moreover, overall results show
that participants discussed many different viewpoints, which may align witleméets

from the matrix.

Thirdly, the question of how literary circles may be a good approach for upper primary pupils
to discuss ecocentric views in picturebooks was statistically analysed and discussed (up
against) the theory of literary circles. Resuhdicate that the participants felt divided in
whether they liked the picturebooks or not, their level of engagement in sustainability and
their state of mind of the of the group interviews. However, findings suggest that the majority
of participants aswered that they also understood the picturebook better after the literary
circle, and that the majority of participants both felt seen and heard during the literary circle

and overall liked the approach.

4.1. Picturebook analysis
To answer the researgieston, thetwo picturebooks have been analysed in relation to the

Nature in Culture MatrixThe narrative perspective, setting and iconotext in the two
picturebooksare presented as being ecocentric, anthropocentric, problematising and
celebrating views. As mewtned in the theory chapter, a literary work may ngpiein a
specific area in the Matrix, as all elements may be found in the same work. Discussing all
findings, both inllustrations and textnay create a clearer picture of the whole story

411. %2y Al Q& wl Ay C2NBal
In all doublespreadsiio ni a 6 s Rtlererms a preseneesot a blue morpho butterfly.
The butterfly is never mentioned in the actigxit butis often situated closer to the text than
other elements in the illustration. As thery is written from an omniscient thigerson
perspective, and as the butterfly is never written about, it could be the narrative voice in the
story. One could say that giving the narrator voice to a butterfly is anthropocentric, as the
butterfly therwould becapable of telling a story. On the other hand, it is ecocentric that the
butterfly has the narrative voice, which
forest and in the story.he narrative voice references Zonia in an omniseferd-person

saying things |like: AEvery morning, Zoni a
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homeo ( Maal202)ne z

Figure 3- Zonias Rain Fores{MartinezNeal, 202) doublespread nr. 3

The forest has the point of view in the stagy,it sometimes sees Zonia up cldggife 3

and other times form abovegure 6). The reader sees what the forest sees, and the
illustrations are drawn in a pastoral manner, green and idyllic, with Zonia appearing as a
child of nature, highly alignedith the view of celebrating nature in the Matrbhe colours
inZoni abds Rueprimarify bapmy,sstrong colours of green, blue and yellow,
adorning almost all doublespreads but the one where Zonia discovers the deforestation.
However, in thallustrationsat the end of the picturebook, the tone changes when Zonia sees
that her beloved forest is under deforestation. When the story takes the sudden change, the
narrative voice does not explain what is happening, as if it itself does not knew €lik

point of view situates Zonia as a small, scared child, changing the position to a

problematising one, showing the damage and death where it once was vibrant and full of life.
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Figure 4- Zonias Rain Fores{MartinezNeal, 202}, doublespreadm 14

The lack of colour on this page problematises the established view of the forest as a happy,
and safe place. Throughout all tHastrationsin the picturebook, Zonia is always in the

forest, which is her home. In the turning point of the storypi@experiences that her home

is exposed to disaster, deforestation, and runs frightened back to her family. The disaster in
this story is not something the protagonist may fix and then go home afteriMaeds.

di sheartened | ook ocolouZaodlifeeachwagds thereadextod | ac k
sympathise with andiant to help ZoniaThe disaster takes place in her home, and the

setting may be used as a literary device to show that environmental destruction is not
something one may go home from and disgaoneself from. Martinekleal is showing the

reader that the action of deforestation of the Peruvian Amazon Forest affects both people

l' iving in the forest, but also all of Zoni
character and getting to kndwver through her adventures in the forest MartiNeal hopes

Side30av71




Julie Mortvedt173233 LMBENG40517 ENG405

she may help fAreaders understand how they

interconnectedo (Hunter, 2021).

Figure 5- Zonia's Rain ForesfMartinezNeal, 202}, doublespread nr. 16

Thus, when Zonia says on t he MadimetNea, 202Dl e s p

(figure 5, it brings forth a feeling of responsibility, engaging the reader and increasing the
awareness to see the environmental challenge.

Figure 6- Zonias Rain Fores{MartinezNeal, 202}, doublespread nr. 12

Il lustration three shows Zonia from a bird:¢«

point of view, could be the forest looking down at Zonia, the turtles and the yellow
butterflies. This is celebrating portrayal of Zonia as the nature child, at peace with peaceful
creatures in the forest AAnd Zonia knows
sti |l | o0-Nedy2021).iTmedext and illustration interpreted together indidadtshe
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nature of quiet and still is the habits of the turtles and butterflies, and that the forest, in which
so far has been illustrated as energetic and playful, also can be calm and still. Attributing the
gualities of quietness and stillness upon ansncalld be interpreted as anthropocentric,
however, through Zonia showing that all of these different elements exist in community in

the forest, has an ecocentric viewslas knows just what to offer to the animals to let her

stay in their company.

Figure 7- Zonias Rain Fores{MartinezNeal, 202}, doublespread nr.5

I n the doubl espread where Zonia Astops to
Neal, 2021) Figure 3, the words chatty and neighbour place the text in an anthropocentric
view. However, the illustration shows three Andean enfethe-rocks, brightly, red coloured
Peruvian birds, and it is clear that the birds are the new neighbours. Zonia introduekés hers
to the new neighbours, welcoming them to the forest where they all are fellow species. Zonia
is illustrated with a happy face, expressing excitement for the new members of the
community. This double spread both show Zonia as the celebratory chilticd, haut

together with the text points to an ecocentric view, where she lives in harmony with all
animals in the forest, all in the same ecosystem. This pattern continues throughout the
picturebook, inviting the reader to thoroughly interpret the couoitipg illustrations and
texts.Animals and plants are represented as her community and her friends.

4.1.2. The Secret of Bla&lock
The narrative voice iffthe Secret of Black Roblas an omniscient thirgherson perspective.

The text and illustrations complenteeach other, as in the second doublespread where the
text describes the Black Rock in capital letters and an exclamation mark.
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"Tt never stays in the same place and it could smash a boat to pieces!”

Figure 8- The Secret of Black Ro{klartinezNeal, 202}, doublespread nr.2

Anchored in the text, the illustration shoaw$uge black rock in a stormy weather, painted on
a piece of paper decorated with sculls and crossbones in each ttalserexplainghat

Black Rock destroys boats and moves rauBldck Rock is given anthropomorphic
descriptions it its actions, andetipoint of view problematises black rock as something
dangerous the fishermen and fisherwomen have no control over, and that it altogether is

better to keep away from.

The story is calledhe Secret of Black Rqdkowever the narrative voice and perspect

follows Erin, and her exploration of the sea, aligning with a view of celebrating nature. The
narrative voice uses words that resembles a child, but the point of view is more
problematising in the way different incidents actually shows to be quiteedaurg like Erin

falling over board, or intervenes Black Rock and metal claws and drills. In the doublespread
where Erin explores the ecosystem surrounding the Black Rock, the narrative voice describes
the fish as a fihuge mouisstha cthhiaote dh akdo il icgahrtpsé
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| amp o0 -Stamtan@0d7). Everything Erin discovers does not scare her, but fascinates her.

Jumping back into the
water, Erin sow translucent

glowing jellyfish...

She could also see 5 cropes
from lost boats, .

...huge mustachioed
koi carp...

...tangled fishing wires...

...and anglerfish that had ..and @ huge
lights just likke Erin's lamp! sharp anchor.
Figure 9- The Secret of Black Ro¢kodd Stanton 2017, doublespread 9
Erinbés facial expr ea@rswwhenshe discavers hovwoBlackRedk o n  a

has been affected by humans. The contrasting colours of vibrant oranges and yellows, to the
deep, dark blue and greens, illustrates the safe, familiar, and dangerous on multiple
illustrations The ocean and Black Roc bei ng dangerous, and the
boat, Archie and Erin being familiar and safe. However, in the middle of the Biypke

10), Black Rock is seen surrounded by light coloured fish and other species, connecting the
familiar and safe to the black, and blue rock. In addition, the impression of the adults in the
large yellow and red boats with metal claws and drills, about tdéttadrightened,

defenceless Black Rockhallenges our viewboutwho is actually dangerous in the story,

aligning with both a problematising and ecocentric view.
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In
wosn'ta monster but a home 10 all thes

that moment, they saw how Wrong

In the moonlight, the sea lit up. The fishermen and

fisherwomen had never seen such a beautiful sight!

Figure 10- The Secret of Black Ro€koddStanton 2017, doublespread nr. 15

The Seetof Black Rochk e gi ns at Erindés home, then we f
though she goes back home again, the story ends with home also meaning the lighthouse on
Bl ack Rock. At first, Aawayo i s naploresat ed a:
the Black Rock is no longer scary but rather a misunderstood creature. Black Rock is both
pastoral and polluted, a home in distress. From an ecocentric view, Black Rock is the one
who had been affected by human activity, leading to scrapings tamthgments from

human wasteA lot of theillustrationsarealso set on Black Rock, which show the diversity

of creatures living together in the same ecosysidma.act of all seareatures following

Black Rock to shore, and swimming up to the surfaa®impassion seems anthropocentric.
However, al | |l iving creatures seek safety,
home changes place, illustrating how everything is connected.
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E,;:fg:::‘:“he;hup‘_’““’“hemner_ Doublespread nr.8 (Figure 11)
-~ isthe only two pages showing
the true size of Black Rock,

| drawn in full size, sideways. On
all other doublespreads, Black
Rock is drawn from the arms
and up. The illustrations of half
of Black Rock & thus
constantly reminding the reader
of the hidden sea life, all of the
creatures we cannot see form
above the surface. This double
spread of Black Rock shows a
huge creature with
anthropomorphic touches like a
face with a pointy nose, arms
and legs. May of the other
creatures in the book also have
humanlike faces, like the dog
Archie, the seals, whales and

turtles. Throughout all the

e, surro""‘d"d il

tur!

) ;g cred o . .
sewos o huge WIPB €00 pes of fish illustrationsall of the sea

hundreds of differe”

Figurell- The Secret of Bladock(ToddStanton, 2017)doublespread nr. 8 Creatures are portrayed to

mostly keep to themselves, and
even though they are mentionddimes, the level of diversity and details is high and actually
anchors the text stating nh-Gtanton,20d%d. Ewen di f f
though the text and illustration do complement each other, the comprehensive illustrations in
this dcturebook do at times function as the primary narrative, with more and more details

appearing in every read.

4.1.3. Picturebook findings.
The findings from the analysis indicates that all four elements from the matrix can be found

in the two picturebooks hiswas expected, in particular ecocentric and problematising
elements, as both picturebodiave sustainability as a therdathropocentric and
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ecocentridindingsisinZoni ads Rsauggestdd torthe satrative voice being the

blue morpho butterfly, and the forest being the viewpditihough a butterfly is not able to
speakEnglish and tell a story, it brings awareness to the butterfly and gives it a Mogce.
description of the amalsintheboolo f t en attri butes the ani mal
from catty to calm, to whicEoniaadjusts her behaviour.t@hough this may describe the
animals anthropocentric, it alshows that Zonia iaware of how to act around thebging

aware of thenall living in the same ecosystem togetHarThe Secret of Black Rack
anthropocentric andcocentric findingsreindicated by the descriptioms Black Rockbeing

a moving, living creature, with attributes of having arms, legs and adadea kind

behaviour. Although it is first described asanething that destroys whatever comes in its
ways, Black Rock isictually not dangerous, but instead defenceless when it is being attacked
by the large fishing boats. It is also seen that Black Rock is the one being affected by human
activity, but at the same time portrayed as a diverse and gentle ecoslysteather ceatures

in the storyarealso sometimes portrayed with anthropomorphic touches, showing
compassion and protecting Black Rock as the fishing boats are about to attack, however, it
may not le unimaginable that the animals would follow Black Rock arounitl adier all is

the home for all the creatures.

Celebrating and problematising views may befounrdmn i a 6 s RstherwayZoniae s t
and the forest are illustrated idyllicabiynd pastoral, with bright, strong colours aahia

being a child of nat@, interacting with all of the different animals. However, when Zonia
discovers her beloved forest is under destruction, the lack of colour and disheartened look on
Zoni aods futakrealiyh anentsat she needs help to refpraifhe Secret of Btk

Rock the narrative voice and points of view both aligns with a celebratory and

problematising view, as the narrative voieesembles a fearless young child, but the point of
view shows the actuality of the dangerous situations Erin encoulitedgigs also suggest

that the portrayal of Black Rock shows that it is a large, living home for hundreds of fish, and
that it is also a polluted and distressed ecosystem.

Many of these findings were also elements the participaatgioned in the group

interviews. Many of the participants were able to reflect from both a celebrating and
problematising view, andith many fruitful discussions about ecocentric and anthropocentric
views. Many of the participants mentioned elements that | did not see when antigsing
picturebooks as well. Some questions lead to nmasgyonses, while others were somewhat

moredifficult, resulting in fewereplies.
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4.2. Group interviews
Questions created for these group interviews, were made with the intention of being open,

flexible and semguided, so thathey wereadapableto the nature of the conversation that
played out in the groups, and at the same time made sure we got througheatjuédstions.

In the appendix is an overview of which elemezdash question was based upon. This section
is sequentially structured by the questions from the intergieie, beginning withesults
fromZoni ads Raadfolowddap by sedults frm The Secrevf Black Rockand
concluding with a segment on key findings of the results. Throughswthapter, results

show that all four groups were able to reflect upon all views in the Matrix, as well as an
unexpected amount of response on questiegarding problematising and celebrating views.
However, although all questions were made with the intentitiawihg similar levebf

enquiry, results show that questions regarding narrative voice and ecocentric and
anthropocentric themes gave fewerpa@sses than anticipated. On the other hand, the level of

responsgrew towards the end, with longer supplementary answers from all groups.

421. %2y Al Q& wl Ay C2NBail
4.2.1.1.Question 1: Mention something you liked about the book.

This question was asked as anliceake
MENTION SOMETHING YOU
LIKED ABOUT THE BOOK.

to the conversation, but the answers also
gave in indication of the participants first
impression of the book. In these two

groups more than half answered something Aesthetics

related to the plot, one third answered 2
something related to the aesthetics and a

few merioned that they liked that the

picturebook was written in English. The 51'002
majority in this group responded with a

liking of the ecocentric message of the

book and the illustrations.

Figurel2- Results from questiol- Zonia's Rain Forest

Side38av71




Julie Mortvedt173233 LMBENG40517 ENG405

4.2.1.2.Question 2: What was something that you thought wasrdiftehe second time you saw
the video?

A patrticipant in the first group immediately pointed out that she noticed the blue butterfly on
almost every page. After asking the group if they think it was in the text, some agreed other
did not, we concluded with the blue butterfly only being illusiatVhen | asked what they
t hought the butterfly could be, the discus
whil e some stated that it was fAan insect |/
wanted to show thelpadefsoor Zdbnha o6neewhaps
When asking further about the narrative voice, others thought that it the narrative voice could
be the mum, some of the animals, fAthe one
the text has an oniscient thirdperson perspective, it was expected that the participants
would have many different answers. The second group pointed out that they preferred the
classroom reading over the digital story at home.

4.2.1.3.Question 3: There are a lot of differentraals in the book. Do they behave like most

animals do or do they behave like humans?
The participants were divided into three different opinions with this question. Many thought

that the animals behaved likemans anthased their assumptions with statetseaddressing
their behaviour; fibecause they play with h
do eat meat, but this one plays with hero.

v h

others thought the animals acted a bit like bothrstgti t hat At hey are ani ma

human / they probably follow their instincts, but they do not eat humans / kind of like

children, because they play and have funo.

thought the whole thingwas sillyutten g t hat fAshe must be dr eami

ani mals canot talk and neither can the for

Aactually, trees do I|iveo. Concluding that
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4.2.1.4.Question 4: Zonia lives together with many different animals. Which other animals calls
the rainforest their home?
This question was asked as a conscious

raising exercise, to name all of the animals
they could connect to living in the forest.
Participants were told that it was okay to
repeat another answer if they ran out of
things to say, or if someone replied with
their answer before them. The majority of

answers were butterfly, crocodile, leopard

and snake. Other animals mentioned were

sloth, rat, bird, dolphin, lemur, fish, and

ant.

Figurel3- Results from questionZonia's Rain Forest

4.2.1.5.Question 5: When animals are portrayed with feelings that we sort of can relate to, does it
make us more likely to take care of them? Why?

This question was somewhat difficult for the majoafythese two groups to reflect upon,
however, three participants had some thoug
not want for animals to eat humans, but |
nothing would be like animals / Iflaopard had been in a bar drinking a beer, instead of
hunting down gazelles, then | think | woul
that the participants disagree slightlyfwsome seeing differences and being good and what
makes us uniguevhile others say that animals should not hunt and kill other animals if we

were to take care of them.

4.2.1.6.Question 6: Who is the storyteller in this picturebook?
As the first group already came to the conclusion of the butterfly being the narrative voice, |

did not spend much more time on this question, the other group however did not think of the
butterfly as the narrative voice at all. When | asked about what they thought about the

butterfly never being menti onedhattseeins al ways
strange. Because they wusually include the f
responded Al think it makes things more i nf

characters to be the narr aéemeetmgall of theamimalsi T h e
the forest, because it sounds I|ike it [/ th
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group did not come to a final answer, but concluded with that the narrative voice could be
many different things.

4.2.1.7 .Question 71n the text, Zonia visits all of her friends and places she loves and is familiar

with, but all of a sudden, she sees something she has not seen before. The text says she
gets scared and runs home. What does she see?
This question points to doublespread ¥, where Zonia discovers that someone has cut
down a lot of trees. This doublespread engaged a discussion about several things. Some
pointed out that the trees might not have been cut down, but burnt instead, while others sad
that someone defiantly hadt the trees down. When | asked them why they thought the text
did not mention anything specific some answe
was written / perhaps Zonia doesndét know wha
withword9 6 and another one replied that i f thel
we would have known who did ito. Some partic
was intended when replying that APeaeahtaps t he
for kids and stuff, younger people, and that
stated that it opens up an opportunity to both see and reflect upon what is happening.
When | foll owed up with thengques¢sd@n, ofsomehg
pupils first thought about Zonia and her fan
family do not have a | ot of money, they need
asked fido plants |liveRoyaand she Qoblupwednepu
a home for the plants as well 6. Several part
cut down any trees, because they are old, special and rare / It might affect nature, because
there might be holes in¢ trees where squéts live, and if you cut them down, we also lose
oxygen we needo. Many participants also shar
saying that fAa | ot of the animals need pl ace
suri v al , bottom | ine, i f they cut down the tfr
of animals |live there, they (the people) des
|l ooks dead when i1 tbds all C ggest tlhiothisrparticipante r e 1§
compared the lack of colour to lack of life, which several other participants agreed to.
A follow up question was asked, about what they thought about the colours in the book, to
which many replied that they liked the colounittures, and that colours helped them
interpret and understand feelings from the doublespreads; colours may help us see what they
(the author) meanto. Another pointed out tha
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brought into the book, andita de t he book more aliveodo. Some

from Alight and bright to sad at the endod wh

and hopeful 0.

4.2.1.8.Question 8: What does Zonia get in response when showing her mother brokerstiwvigs? |
fair to Zonia? What do you think she could do?
Several participants agreed that both adults and children should take some responsibility

when it comes to taking care of the forest. Some uttered that it was unfair to Zonia that she
was told to answertven t he forest asked her, but al so
but if no one did anything, then it would never stop / one person cannot do everything, but

everyone must do somethingdo. Another Ipartic
community, stating that f@Aboth the peopl e wh
because they want to keep |living there. Buf
Some participants argued from the perspective of the child statiagt it he chi | dr e
supposed to be the ones who are |l ooked afte

should help from the age of nineo.

With a follow up question about what they thought about the people who damaged the forest
(the woodcutters) a discussion began with several viewpoints. Some stated that the people
who cut the trees down should take full res
should clean the messo. Anctuherrsawstlae i pmgs
should help (the forest) but they need the
a participant saying that #@Awe should al ways
also take some sort of action to help.
4.2.1.9.Question 9: Who is the actuihlreat in this book, why? And to whom?

When this question was asked, some guidance was given to help them see the different
viewpoints of what in the Matrix would be a problematising view. First several participants

pointed out that the snake was dangsrouand r easoning with uttera

may bite you / snakes can be dangerous to bo

the opposite howeversarehénhn daggéemngus$ hadasinkao
it ét he s aemandwocodhes, but they are dangerous if they attack without

warningo. A third participant said that fdfe
also meant humans. When | asked the participants about why deforestation was dangerous,
andb whom, some thought about sbswithooxygen/itst at i n

so nice /| we need them (trees) to breathe a
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meant to the animals, stating esthndeverjihinde f or ¢
that lives (there) / (deforestation is dangerous for the) water / the forest helps the animals to,
to hide and live in. Some thought about the ecosystems uttering that it will be dangerous for
the fApl ant eat er s, theiohes eating meatavill also disappkan. &verydne o d
wi || be affectedodo and another concluded th

f oodo.

| followed up with another question, about the trees and if they were dangerous and to whom,
to whichthe response was high and many replied with a problematising view, uttering that
Aino, they (trees) stand still [/ they can b
of animals will go extinct / people are dangerous for the forest / a pati®bnous snakes live

in the forest |/ trees doesnét jump onto yo

At the end | asked the participants about what they thought the forest was, and the answers
suggest that they think about the forestasano sy st em, fa pl ace all
a sort of zoo, because of all the ani mal s

in which were answers from both groups.

4.2.2. The Secret dBlack Rock

4.2.2.1.Question 1: Mention something you liked about the&kboo
This question was asked as an icebreaker MENTION SOMETHING YOU LIKED ABOUT THE BOOK.

where all participants were asked to reply
The answers were roughly separated into
three equal categories, being aesthetics, the
plot and the final third had no specific
answerHowever,similar answersvere

anticipated, as this was the very first

guestion of the interview.

Figurel4- Results from question 1 The Seretof Black
Rock

4222Quesy HY 2KI G 6SNB az2YSGKAy3IQa GKIG @2dz (K
saw the video?
In the second question when the asked about the noticeable differences of the second reading,

a few participants answered that they understood the story bé&ttethaf Norwegian quick
read in the classroom. However, there was also a small discussietwieen participant

about the about noticing the anthropomorphic touches of the facial features and arms and legs
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on Black Rock. One participantida t hati ¢ edhce timetf ace of the ro

Many actually pointed out the nose, arms and legs. Another sad that he saw that Black Rock
was a figood beingd when rescuing Erin. Som
Rock fAhad haitypmeaks dthea top@f Bladk Rocls baadch Another one had to
confirm his suspicions when asking dis it
other participants nodded their heads.
4.2.2.3.Question 3: The book begins with a voice telling the story ofMEorives with her
mother and dog next to a small fishing village. We experience the fishing village and the
ocean through Eris'perspective, but who tells the story? Is it the ocean, the black rock, or

perhaps the dog?
When discussing third question teevere some confusions in the two groups. Some agreed

that that the dog could have been the storyteller, but others again insisted of dogs not being

able to talk. However, about 70 % nodded when asked if Black Rock was the story teller, and

whenlaskedtem i f some thought the oceatmosans t he

is there the whole time, yes, but not inside the house, although it could perhaps see in through

the windows . In addition, there were many diffe
ones who made the | ighthouse, Erin, the sk
another replied Al dondt think fish can ta

4.2.2.4.Queston 4: The book is inhabited by many different species of animals. Do these animals
behave the most like animals or human? And what about the Black Rock?
In both groups there was a lot of different viewpoints and some disagreements on this

guestion,asmaryai d t hat they acted | i ke ani mal s i
answered human, one saying that it was fAbe
added that fAsince the Rock | ifted Erin up
ddndot, it | ooked after her 0O O0aqgntprédylnaddjtiot, o t he

many participants replied that the animals and Black Rock behaved half human and half

ani mal , commenting that the ani mal Beydll ooks
swam up, those who could, the rock too, as it has arms and legs, but it is also a rock, so, half

of eacho. Many al so agreed with each ot her
like humans, in the ways they interacted with each other.
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4.2.2.5.Question 5: The black rock in the book is a living creature and a home to many different
creatures. What kind creatures lives on Black Rock?

This question was asked to have the
participants first themselves, name all of

the things thegould see in the book, to be

The moon

a part of the ecosystem that is Black Rock.

The girl

Out of all 33 participants answering this
guestion, 24 answers were unique, this

Humans

suggest that there is an awareness of a

Jellyfish

diversity living on Black Rock and that all
of the things memned all rely on Black

Mountains

Nemo fish

Rock as a home. However, some also o

Sand Octopus

mentioned anchor and fishnet, suggesting

that they think this also is a part of Black Figure15- Results from question-5The SecretfdBlack
Rock

Rock.

4.2.2.6.Question 6: When Black Rock is portrayed with emotion and we can identify withiit, doe
bring with it a sense of wanting to take care of it? Why?
This question was asked to seek out the ecocentric and anthropocentric ideas they had about

Black Rock, bringing forth their subconscious beliefs. Some answered that they understood
that siniat rwak and not a monstero, another s
ordinary rock, it couldndét have been destr
Some pointed to the anthropomor phifdtwasouc he
sado, and another pointed at her eyebrows
that the rock was sad when the eyebrows mimicked sadness. Some brought in the idea that
pl ants also have feel i ngam,0.thildheommentadhtiatsheer o
could see that we should take care of all of them, because of the way they live in harmony
and Atake care of each other, are kind, sw
saw that Black Rock is not dangerous.

4.2.2.7.Question7-a: Why is it so important for Erin to tell the others about the Black Rock?
This question was asked to get some perspectives from the participants of why they think it
was important to save the rock. A majority replied that the most important thing was
inform the adults about the rock so that they would no longer be scared of it and not destroy

at some point. Many also added that they thought it was silly of the adults to rather keep on
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believing the old tal es tragonityrépliedthabiswast or vy .
important to safe the Rock because of it having been good to Erin and that it was in fact alive
and a kind creature. Some few replied that
the rocko and fbfecfaiushe dantd iccttdhpushesne tohey
they | ive theredo, and these answers sugges:H
an ecosystem to all of the creatures living on it.

4.2.2.8.Question 7b: The main responsibility of protecting thecBIRock as the home of all of the

creatures, gets placed on Esishoulders. Is it fair that Erin as a child is left with the

responsibility of saving the Black Rock?
This question led to two different discussions. A lot of participants agreed thatnlaie

the ones who should take responsibility and take care of nature, but more were interested in
the fact that responsibility also meant t a
it takes to keep her s aduldbavegéeandseendod ed t h af
themselveso and fAadults should believe the
somet hing they have seeno, emphasising that
but not by listening to her, which they shouldd@aSome participants agreed on Erin being

the one who should have taken the most res
about the rocko. There was also some disc
book, and the participants concldde t hat @A The rock was the mai
title, but since Erin is on all pages, even though the story is about the rock, we do follow the
girlo. Many of the other participants agre

4.2.2.9.Question 8: What were the differeclours used on the pages?

This question was asked as a consciaising question to the final question, in which they

were to answer a question about what or whom being the threat. The first group replied by
naming a lot of different colours, but mainsd, black and brown, and when asked about
what emotion they compared to these colour
blue i n the seao. There were also many rep
el ements, subh/ ashétbel pet sydbfisthe fish [ t
group replied with their interpretation of
beautiful/ good colours, a good variety / nicely drawn ocean, and a pretty deep red colour,
veryr eal i stico. These participants only diff

and if they liked them or not.
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4.2.2.10. Question 9: Who is the actual threat in this book, why? And to whom?
This question was asked to try an discover if the participamidwdiscuss problematising

views in the story. Many of the participants replied that they first thought animals like the
fish and octopus were dangerous, and when
have burnt Erino and atvhea te aftiteme Ead tnop u Ot cheeu
situation where Erin sinks was dangerous, as she could have drowned. Many agree on the
mum and other fisherman and fisherwomen being dangerous with their boats, as the engines
pollute the sea and causes harmhtodea creatures, the boats could have run over Erin and
other fish, hurting them. Some said that RI&vock is dangerous for humans as they could

crash into it or hurt themselves when walking on the sharp edges on Black Rock. Participants
also pointed oud two-sided view on the seaitlv one stating that the sea could be dangerous

for humans if there are strong currents, but also good as one may catch fish. Another said that

the sea is dangerous when dités vihavgtolke ep
if it is fun to swimo. Some also mentioned
creatures i f the rock disappeared because

participant al so comment e dndfthes¢a (ampitevoudde s t
dangerous to the sea it) it would get hurt
Aibecause the rock is in the middle of the

group agreed.

4.2.3. Group interview finding
Even though there were two different picturebooks used in this project, participants from all

groups were able to discuss anthropocentric, ecocentric, celebrating and problematising views
in the literary circles. | expectgmhrticipants to reflect a great deal on questions regarding
anthropocentric and ecocentric views, as they sometimes are more prominent. | did not
expect however that the response and discussions around problematising and celebrating
views would be as fruitl as they were. It was a positive surprise when multiple participants
were able to reflect updsoth viewpoints in the same utterjnghich surprisingly was

frequent regarding questions about problematising and celebrating views. All questions were
madewith the intention of being equalbsking for reflection, howevethe results indicated
thatquestion 5 for the groups discussii@ ni a 6 s Ruadiqurestibn® foetlsetgroups
discussingrhe Secret of Black Rqakas unexpectedigifficult for the paticipants to
answergiving few wordsin reply. Discussions around the narrative voice also gave
unexpected results, as sogreupswere very confident in their response, whiteey groups

did not come to an agreement. There was also a pattern inukte fiemn all four groups,
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that the level of response increased towards the final part of the discupsitrags because

they felt more comfortable in the literary circle

Even though the questionnaire is not very comprehensive, results in the diaghaate

that the participants enjoyed the approach of literary cinddch corresponds with the level
of response in the literary circles, as well as the interesting disogsn between
participants.

4.3. Questionnaire
As the moderator of the literary circle, | did not always have my eyes on all participants, and

would therefore also base my impression on the pupils who were more participating than the
others.The questianaire was thereforgsked of the participatd get an indication of the
circumstances on the day of the interviews. These results show that many of the participants
enjoyed the literary circle approach, even though some of the circumstantial factomseihdi
more divided experiences of the given day. The diageamanalysed sequentially and key

findings are presented at the end.

Prior knowledge and preparation

Have you read the Did you watch the digital
picturebook prior to this story before class today?
project?

2%

Yes
Yes 50 %
= No

= No

Figurel6- Results from question 1 Figurel7- Results from question 2

The first two questions illustrate how many of the puailsweredeingfamiliar to the
picturebaksprior to the project, and the number of participants that had preparte for

lesson. | wanted to know if the answers they gave in the group interviews were based on their
first impression®f the picturebooks, or if they had seen it before. As only 2% of the

participants thought the books looked familiadicates thaa great majority of the response
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in the interviews were based participantdirst impressionand immediateeflections. The
second diagram illustrates how masfithe participants thdtad prepared for the interview,
as this was important to take irsocount when analysing the group interviewseoif there
was a connection to the results of the group interyiesugch will be commented on in the

discussio.
Did you enjoy talking about Did you get to express
the picturebook in a literary yourself in the literary circle?
circle? 2%
2% 39

= |t was boring Barely

40 % Barely 56 % = Mostly
All of it

= |t was okay

It was enjoyable

Figurel9- Results from question 4
Figurel8 Results from question 3

Question number three and four gives an impression of the participants thoughts on the
literary circle as an approach for learning about the picturebook and if they got to say what
they wanted to. The answers show that almost everyone either enjoyegrbechpor

thought it was okay, and only a few did not think as much of it. Similar resultsecan b
interpreted from results of the fourth question, suggesting that the majority of participants
experiencedhat they were hear@ahd got a chance to expressitiiegoughts and ideas in the
literary circle. Thus, overall response on these two questions indicates that the participants

felt that the combination of literary circle and discussion of picturebooks was convenient.
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How do you feel today?

= Bad
Okay

34 %
32 %

NG4051THREE405

Did you enjoy the
picturebook?

= Not really

32 % )
A little

= Pretty good

terrific

26 %
‘ = |t was alright

Figure20- Results from question 6 Figure21- Results from question 5

Question five and six was includedtime questionnaire to gather data on the mindset of the
participants on the same day as the group interview, and their overall enjoyment of the
picturebook, as it was expected that not all participants to be in high spirits and love the
picturebook. It wasteresting to see however, that the results from the two questions show

an interesting corelation with the answers being roughly similar sized groupings. On the other
hand, it is important to note that with such a small amount of data, that corelatsonodoe
automatically equal causation, and other interpretations must also be included. It could
indicate that the same participants who had a bad day also did not like the picturebooks, or it

could be completely irrelevant, abd much more complex

: : articipants with an interest in
Are you interested with partielp

sustainability? sustainaliity, might contribute with many

statements in the literary circles. On the

o = Not really other hand, it is not given that these
: A little participants were the most talkative,
37 % = Somewhat neither that they liked the picturebooks.
A great deal

Results show that about half of the
participants answeredahthey were either

Figure22- Results from question 7 had a somewhat or great deal of interest in

Question number seven was included to sustainability. This result was somewhat

get an indication on the level of interest the ~€XPected, as the generation of these 10

participants had in sustainability, as this and 11yearolds are said to be more

might influence the contents of the group environmentally aware than previous

interviews. There was an assumption that generations.
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. wastheir own first impressions, thoughts,
Was the picturebook more P J

understandable after the ideas,and reflections around the questions

literary circle? being asked. Results indicating that nearly
5% 4 out of 5 participants thought the
’ = Not really picturebooks were more understandable
' A lite after the literary circle, could mean that
= Somewhat
’ A great deal they enjoyedhe approach of discussing

the picturebook, as an alternative to a
different teaching plan. As an afterthought,

Figure23- Results from question 8 . . .
d f it would have been interesting to ask them

The last question wasgluded in the what they thought was more
questionnaire to gather participants understandable, as the data does not

experience of the literary circle being a indicate the specific elements tHesd in

beneficial approach to understanding and mind. It could be a greater understanding

learning about picturebooks. As stated of the picturebooks themselves, particular

above, the only information the words or even the moral of the stories.

participants discussed in the literary circle,

4.3.1. Questionnaire findings.
Findings from the qualitative analysis of the questionnaire suggest that the overall approach of

the literary circle was well received by the participants. It is interesting to compare those results
to the pupilsdéd state of mind, interest in t
those were more divided. Results then indicate tleastinrounding factors did not necessarily

have an influence over the enjoyment of the literary circle. This was an unexpected positive
result, as | had assumed that the interest in picturebooks and mood would impact the experience
of the approach altogethdn addition, although the majority of participants responded to
understand the picturebook better after the literary circle, this could have a direct connection

to the results of only half of them having prepared for the lesson.

5. Discussion

The results and analysis chapterered a qualitative literary analysis of the messages in the
two picturebooks, a qualitative analysis of the connection between the literary circle
guestions and the Nature in Culture Matrix, and a quantitative statistical analysis of the
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results from tk questionnaires. This chapter presents a discussion of the results in relation to
the research questigrendthe chapter ishus also structured in that mann&he main aims

for this thesis were to examine why a combination of the elements literdeyaimat

picturebooks could be a good platform for discussions of ecocentric questions, and
development of environmental awareness. Three different methodologies were used to
explore the three sub research questions. A literary analysis has been condexaedrie
elements from the Nature in Culture Matrix to the two pictureb@&sn i a 6 s FRuadi n F o
The Secret of Black RadRased on the elements in the Matrix and the two picturebooks, a

set of questions were made for each picturebook. These questions were carried out in four
individual groups of upper primary pupils to gather data on how they reflect upon and
respond to thanthropocentric, ecocentric, celebrating and problematising views in the
picturebooks. Finally, a questionnaire was asked for the participants to fill out, to examine

thar response to the approach of using literary circles to discuss picturebooks.

5.1. Howdoes the Nature in Culture Matrix helptoanalys®2 Yy A I Qa wl Ay
Forestand The Secret of Black R@ck
The literary analysisuggestshat all four elementsom the matrix were found in both

picturebooksFindings indicate thatiewing the literary devicesom the opposing
coordinates of the matrix, clarified how nature was represented in the two bheksvo
picturebooks thematises human impact on ecosystems, and what humans must do to act
sustainably to take care of the world. Using the matrix as dd@olalyse the two
picturebooksfindings suggest that sustainability in these picturebooks are porfrayed
natures perspectiyaith ecosystems being the main focus.

MartinezNeal writes abouthe wonderful life of Zonia in the Peruvian rain forest, but also

a scary reality for thereaturediving there when humans cut down treBg.using

colourful and vibrantilustrations,and a narrative voice presumably belonging to the blue
morpho buttefty, MartinezNealtells the storyfrom a celebratingnd ecocentrigiew, all

the wonderful thingéiving in harmony in thdorest Throughout the picturebook, all

creatures are presented in their natural halsitetwing the reader how complex and

diverse the ecosystem in the rain forest can be. When Zonia then discovepetheiined

place in the foresMartinezNeal invites the reader, through an ecocentric view, to see

that the whole forest is interconnectedd that so many animals will be affettsy
deforestationToddSt ant on wr it es abouthemystfietBjackEr i n 6 s
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Rockactuallybeing a sentient large creatua@dalsoa hometo hundreds of fish and sea
creaturesThe Black Rock isin contrast to many of the animalsino ni a6s Rai n
drawn with anthropomorphic touches like arms, Jegsl facial expressionkthink Todd
Stanton purposely created Black Rock as a livingnanlike creaturetol i t er al | vy
f aceo cerwisd niystifieddeahof thdiving, breahing ecosystem®y familiarising
Black Rock, ToddStantonappeatd to the reders empathgndencouraging a sense of
environmental responsibilitypuckworth writes about sustainable picturebooks Tike
Secret of Black Roalepresenting ecosystems as living creatur#snk ToddStanton and
MartinezNeal want the reader to sit with an afterthought of ecosystems not being
something abstract and &gn, butsomething thaéncompasses living, breathing

creaturesand that nature is something humans not above, but a part of.

All elements from the matrix were found in both picturebooks, but they could be
sustainable books even if some elements weteresent. However, when analysing the
picturebooks, it was sometimes easier to locate a celebrating view, by opposing it to a
problematising ondt is important to distinguish betweerlebratng and problematising
views in picturebooks, becautte frst represents nature as something ihat the
characters demandomethings that humans are above and always there for us. On the
other hand, the problematising viegpresents nature as something humans are a part of,
which both can be to our enjoyment, but also cause difficulty and danger. Being able to
differentiate between the twmay help the reader develop an awareness and respect for

nature and the environment

Zoni abds Ruadlhe SderetiofdRdk Rookcludesboth a celebrating and
problematising view, and thus also provides the reader with the opportunity to rethink the
idea of what nature is for him or hé@ihus, he picturebook$unctions both aseading
experiencs whilst alsochallenging the perception of what nature does for us and what we
might do for nature.

Using the Nature in Culture Matrix to analyse the two pictureha&sfied how the
different elements in the bookspresented nature, especially anthropocentric and
ecocentric. | believe that any book could be analysed using the naalixyhether or not
one finds all of the views, both the presencethaedack thereof, can be valuable

discussion points as to howtnee is represented aliterary work.
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5.2. Howdo upper primary pupils reflect and respotadanthropocentric,
ecocentri¢ celebrating and problematisingewsin%22 Yy A I Qa antdThe/ C2 N
Secret of Black Rdtk

The gqualitative analysis of transcription®gls that participants were able to answer and

reflect upon questions based on the four opposing elements from the matrix. Findings also
indicate that questions regarding celebrating and problematising views caused a comparative
increase in the level of digssion, compared to other views. These findings indicate that

when asked, pupils are highly capable of reflecting on different ecocritical questions about
picturebooks. With the Nature in Culture Matrix as a basis, | was able to create rich and to the
point questions, to which participants responded with enthusiasm, with some exceptions.
While | wasthe oneasking different questions for participants to answer, which sometimes

had to be introduced with an example, discussiorwas mostly driven by thearticipants.

This project could be carried out by choosing only one of the picturebooks, however it is not
the picturebooks themselves that are the main component in this thesis, but rather the moral
in the books. Goga and Pujghlls also encouraged ugimore than one picturebook in

further studies, to explore how nature is represented differently in different picturebooks.
Choosing to have two groups read one of the books, and the other two groups reading the
other book, but still managing to bring flordnd reflect upon the similar topics, show that a

material with a sustainable message is impactful and can be discussed in a literary circle.

The importance of asking questions for everyone to answer. Some questions for the literary
circle were made toctivate the participants previous knowledge, by asking simple
observational questions like naming an animal or a colour from the books. Results show that
when comparing the variety of answers from question 2 and 5 from the groups conversing
aboutThe Secreof Black Rockand question 2 and 4 from the groups conversing about
Zoni ads Rtaeidimersiyonrreples was much higher to questions 4 and 5. | think

this is because participants got more unwind as the interview progressed, and thus also felt
more comfortable replying with unique answers. From the overlook of the rest of the results
from the group interviews, there were a tendency of longer sections of replies the further
along the discussions went. This holds true for both groups. Particgzastsnably got more
comfortable as the group interview went on

guestions, gave everyone a chance to be included in the conversations.
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Some questions were asked specifically for participants to reflect upon th&teppo
anthropocentric and ecocentric and celebrating and problematisiwgver the language
used was carefully chosen. Being highly aware of the academic level of thislthesi&ly
decided orsimplifying the terminologyratherthan trying to explai words in the literary
circles. Thereforealthough using The Nature in Culture Matrix and its terms as a, ltaesis

language in the questions was adapted for the upper primary level.

| asked them to respond tdether the animals or Black Rock in thetprebookdad a
closerresembdince to animaler humans in their appearance and behaviour. All groups
responded with dividing opinions of the animals and Black Rock as being mostly animalistic,
mostly human or HAhalf of eeasohing with dkamples, coul d

pointing out anthropomorphic toucheslihe Secret of Black Rook a particular animalistic

behaviouriz oni ads RaiThi Boredi cates that the pupl

humans behave like were diverse, and when asked why, many are able to exemplify their
utterings, indicating an awareness of the difference beta@anthropocentric and

ecocentric view.

Whenasked about the different potential dangers in the story, the replies were unexpectedly
reflective, as | assumed participants mostly would respond with answers aligning with a
problematising view. With answers varying from different animals to the titadssome

replies also reflected upon both a dangerous and a safe thing about the same object:

GoGKS aSIrvQa OSNE RSSLI YR GKS OKAtR OFyQl agh
a¢K S FT2NBaid KSf L& dza 6 Atlie (treeB)@obi@afthe antl id makéusd 2 Yy A O
Ol t Ye

This indicates that the participants were able to distinguish between a view that celebrates the
nature as being nice and a place to have fun, as well as something we rely upon and at times
might be dangerous hE results also support the findings in Gogaand Rull | s é st udy
student teachers discussing ecocritical concepts in the pictur€roakMagical DeNothing

Day by Beatrice Alemagna, where participants were found to be able to critically engage with
representations of nature (Goga & Pw\@llls, 2020, p.14)This indicates that, when given

the opportunity to talk about the opposing views of The Nature in Culture Matrix in a literary
circle, participants, both at the upper primary level and at an edgdevel, show an

awareness that nature is represented from a place that can be seen as both wonderful and

problematic.
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5.3. Do uppemprimary pupileexperience literary circles as a useful approach
to discuss picturebooks?
The statistical analysis of the cgi®nnaire identifieparticipantoverall enjoyng the

approach of the literary circle, although results also indicated that elements such as state of
mind, or interests in picturebooks and sustainabiligre more divided. The data supports

the theory stated above, that when the literary circle propaegipants with a safe space

for sharing their ideas and reflectioasdthat even though not all enjoyed the picturebook,

the majority enjoyed talking aboutin the literary circle. Using a literary circle as an

approach for discussing pictureboakas well received amongst participarsisggestinghat

they could find it useful to discuss other picturebooks and themes as well.

Former research on literary circles and teacher students by GQulamig and Goga and
PujolValls, showed findings suggest an increased understanding of a subject due to the
sharing of interpretations in discussions (Gududioru, 2019, p.16; Goga &Pujdalls,

2020, p.13)Findings in this study also show that participants reported on an increased
understanding of the gierebooks after the literary circle (figure 19). Even though there was
an age discrepancy, as the participants in this study ween@@ tyearolds, which is
interesting because it indicates that the literary circle approach is as applicable to bgth you

and older learners.

When planning the | esson for the group int
methodology of starting of the literary circle with an activity, functioning as abrieaker.

To become a part of the group dynamic, | also eltode a part if thactivity, alongside the
participants. | forgot however, to continue being a part of the circle when beginning to ask
guestions, which might have affected the results. Howevemrttus happened with the very

first group, andvas puposefully continuedo avoid it being a variable

5.4. Summary
Findings in thisstudyindicates thausing the Nature in Culture Matrix as a tool to analyse

Zoni abds Rwuadlrhe SderetofdBkmdk Radkelpsto interpret how nature is

represented in the two books by comparing different opposing views, and reflect upon
whether or not nature is represed from an ecological perspective or anthropological
perspectiveFindings also suggest that participants reflected and responded to ecocritical
guestions with an ability to distinguish between the opposingsviblany were able to
elaborate their answe&and provide examples, atittre was alsa tendency of increased
response wererlked to the duration of the conversation. Finding from the questionnaire also
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show that participants do experience the approach of litenafgs as an enjoyable
approachwhere they experienced beimgluded and heard, even though results also show
that the interest in the material and theme itself were divilgabugh this study is too small
to be able to generalise these findings, they indicate that the combinadisoussing
picturebooks in literary circlesould be a good approach to incorporate ecocritical
viewpoints, which may promote knowledge of how nature is represented in literary works,

and a development of respect for nature.

6. Conclusion
This chaptewill conclude the study by first describing the research aims, question and key

findings, and how the findings answer the research questidteswards, the study
contributions and limitations are discussed, and finally some suggestions for futurehresearc

concluding with a summary of the most important elements.

This study aimed to investigaihy a combination gbicturebooksandliterary circles, might
be a good approach for upper primary pupildiszuss ecocriticism. The results indicated
thatparicipants enjoyed the approach of the literary cjrakethey felheard and included
during the whole processven though the interest sdistainabilityandpicturebooksvere
divided. Participantsvere able to both reflect and respond to the opposinvgsvad
representations of natumethe two picturebookZ o ni a 6 s RuwadiThe Sderet ofBRaadk
Rock Further findings show that even though this is a small stupsgvides an applicable
teaching approach to incorporate environmeatadreness into the everyday classrpom

which is one of the core values in the Norwegian curricudfi@02Q

6.1. Study contributions
This thesis has put forwardoaactical and adaptablapproach ohow one might

ecocritically analys@ o ni a 6 s RuadiThe SderetofdBmdak Raatarry out literary
circles with ecocritical questions based on the picturebagk®vided circumstantial
feedback from the participants about their experience discussing the picturebooks in the

literary circles.

The research data collected in this thess divided between three research questions

which | used two qualitative approaches and one quantitative approach to gather the data.
Throughthe sampling of empirical datalthough not generalisahli¢ brought deth and a
connection to my understanding of the theoretical field of ecocriticism and the analytical tool
of the Nature in Culture Matrix. THendings provided an example of a practical approach for
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how toanal/se adjust and discuss representagiofnature with upper primary pupilwhich
can contribute to expanding the knowledge and respect pupils must have for nature, as stated

in the Norwegian 2020 curriculum.

The field of ecocriticism is fairly novel, and the publication of the bomiainhg theNature

in Culture Matrix(Goga et al, 2018, p.12)as as recerds 2018Although the approach of

literary circlesaremore common, the combination of using literary circles to discuss
ecocriticism, is a very narrow field of study. During timeited time of which | had to

research these studies and articles, | noticed a common decision of using teacher students as
participants. By using upper primary pupils in this studygve aimed to provide a practical

approach to how one might discuss@&dicism in literary circles with younger participants.

This studyaimed toprovide a practical approach of incorporating ecocriticism in the upper
primary classroom. Qualitative findings suggest that participgamdiscuss eocritical
guestiors, reflecting upon anthropocentric, ecocentric, celebrating and problematising
presentations of nature in the picturebodks ni a 6 s RuwadiThe SderetfBéasktRock

The aims of this thesisereto provide gpractical approach to how teachers caniglement

working with the interdisciplinary topic of sustainable developn#r@g,v el opi ng pupi
environmental awareness. Althougldirect application of the elements in this thesis might

not be applicable to all teachers and classrooms, some migittifitetesting to adapt the

approach to their pupils, and perhaps to other theoretical subjects as well.

6.2. Study limitations
This study incorporates the classroom and pupils as main elements, as to which | do not have

regular access to, still being a student teacher. Therefore, to be able to collect the necessary
data, | had to contact established teachers and asktluct myresearch with their pupils

andto usetheir classroomslhe teaching plan was therefore carefully designed, with the
expectation of the execution to be one per group, as time and spaceivwiedaesource

for this projectl decided orthe solutionto use digital stories, instead of comprehensive

reading circles. Bhough the teachers could be involvdkit time is also limited, to which

they were left untroubled.

The experience of previous research was for me also limited, which magdtcaused errors
during the sampling, analysis, and discussion of data. The deciswniding a thorough
gualitative analysis of the picturebooks were made to avoid asking leading questions during

the group interviewsHowever, since this was a contousvariable,a conclusion may not be
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drawn as to how effective it was, or if it was consequential affadire were also some
sampling issues during the recording of the grmuerviews, as some participants caused

some noise from time to time, resaotiin indistinct utterings.

Thenumber of participants taking part in this thesis is also limited, being 62 pupils divided

into four groupsin addition,the four groups of participants all live in the same geographical
area.This thesigliscussesghe presentation of nature in picturebooks,dus to limited time,

only two different ones were chosen. The questionmawoeided the participants with a

maximum of four alternatives of answers. The intention was to provide a small variety of
alternatives, without it being too overwhelmidthough, the response could have been

quite different if the there was an increased number of alternafilas, the ragdts are not
comprehensive enough to make any generalisations, but rather an interesting starting point, to

which others may take inspiration from and perhaps expand on.

6.3. Recommendations for future research
The combination ofhe analysis of picturebookdesign of questions and the method of

literary circle could be applicable to different age of the participants, other picturebooks and
even other modalities such as short films and or cartoons. Interesting research points which
werenot included in thishtesis, could be to ask participants to give examples as to why the
literary work was easier to understand after discussingdisking them it they may distinct

bet ween the different viewbdés nature is rep

This study was carried out with partiaits using their first languagsorwegian a decision
made due to the lack of knowledge of their English proficiency. Other reseantieknow
their participants well could carry out a similar study, but ask the participants to use their

second languagé#o see which words and details from the stories they use to make arguments.

Another suggestion recommended to more comprehensive studies couthblyse and
compare several picturebooks, to examine if there is a pattern of different ways nature is
represented in picturebook for upper primary puftilsould also be interesting to examine
which view from the matrixhe narrative voicenost often encompassiesdifferent
complementary and counterpointipgturebooksas the narrative perspective might be more

challenging to determine in the latter.

6.4. Summary
This chapter presented a brief overview of the study aims, research questions and findings

Some of the contributions of the studgs practical approach tbe fidd of ecocriticisman
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explanation ohow mychoice of research methods could answer the research questions,

how the findings might be applicable for the real woBdme limitations of the study were

also representedswell as some recommendatis for future research. As the study is to

small to make any generalisations, findings indicateupper primary pupilslo enjoy the
approach of literary circles, and although they might not become environmentally aware after
one lesson, it may lay adndation for acquiring knowledge and respect for nagwen in

the English language classroom.
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Appendix
NSD Approval Form
Vil du delta i forskningsprosjektet

Bringing Environmental Awareness into the
English -Speaking Classroom Through
Picturebooks

(Inkludere miljgbevissthet i det engelske klasserommet med bildebgker)

Dette er et spgrsmal til ditt barn om a delta i et forskningsprosjekt hvor formalet er & undersgke
hvor reflekterende og givende samtaler elevene kan ha med hverandre etter & ha lest en bildebok.
Oppsettet kan minne om en bokklublbdette skrivet gir jegleg som foresatt informasjon om

malene for prosjektet og hva deltakelse vil innebeere for ditt barn.

Formal

- Formalet med prosjektet er & ta opptak av samtalen en elevgruppe kan ha seg imellom etter
a ha lest en bildebok om baerekraft, hvor apne spgrsmal blir stilt og alle elevenes synsvinkler
kan komme frem om hva de tenker om fortellingen. Denne samtalen haokamal a fa
frem elevenes tanker om beaerekraft, av hva de allerede har kjennskap til og deres meninger.

- Omfanget av prosjektet for en deltaker er & lese en bildebok om beerekraft, delta pa en felles
klassesamtale som blir tatt opp med mikrofon. Ettes&samtalen kan en deltaker ogsa
gjerne svare pa en spgrreundersgkelse med 9 spgrsmal, hvorav 8 av spgrsmalene har
svaralternativ om opplevelsen av prosjektet og det siste er eventuelle kommentarer
deltakeren har pa hjertet.

- Forskingsspgrsmalet til oppgen handler ferst og fremst om & finne ut av hvor mye elever
egentlig reflekterer rundt en tekst de leser, og om hvordan disse refleksjonene kommer frem i
en samtale med andre. Pastanden min er at elever ofte sitter igjen med mange tanker rundt
en tekst dehar lest, og forstar mer av en tekst etter at de har fatt delt sine tanker og
meninger om den.

- Dette er en masteroppgave og materialet som blir samlet inn til denne oppgaven skal ikke
bli brukt til andre oppgaver eller prosjekt.

Hgagskolen | @stfold eansvarlig for prosjektet

Hvorfor far ditt barn sparsmal om a delta?
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Klassen til ditt barn er spurt om & vaere med fordedgelske bildebgkensom skal lesesg
samtalensom skal veere i etterkarpasser best pa mellomtrinneKlassen kommer til &

veere en av seks klasser som deltar i prosjektavor tre av klassene leser en bildebok og de
andre tre klassene leser en annen. Belggkene har baerekraft som tema&lassen er valgt

ut til prosjektet fordi den er pa mellomtrinnet, ingen andre kriterier hae & si for
deltakelsen.

Hva innebaerer det for ditt barn & delta?

Hvis du/dere som foresatte velger la barnet delta pa prosjektet, innebaerer det at barnet
leser en bildebok, og deltar i en samtale om boka med resten av klassen etterpd, samt
svarer paen kort sparreundersgkelse.

Hele deltakelsen kommer til & veere gjennomfart gjennom en vanlig skoletime, tillegg til &
lese boka pa forhand (for eksempel i en tidligere time, eller som leselekse uken far).
Samtalen skal vare mellom 286 minutter og alle dltakerne sitter i en sirkel nar de snakker
sammenSamtalen skal forega pa norskorskerstudenten kommer til & stille spgrsmal om
boka til deltakerne og samtalen blir tatt opp med mikrofon. Hensikten med prosjektet er &
dokumentere deltakernes refleksgm meninger og fglelser rundt boka. Det er ikke viktig
hvem som sier hva eller hvor mye. Det vil si, at dersom det nevnes navn i Igpet av samtalen
blir disse anonymisert far materialet blir analysert. Lydopptaket vil bli tatt opp og lagret pa
utstyr godkent av Hagskolen i @stfold, og opplysningene vil bli slettet etter at prosjektet er
avsluttet.

Det vil ogsabli spurt om deltakeren vil fylle ut et sparreskjenmaed 9 spgrsmal, som kan ta
ca. 5 minutter. Dette er eanonym spgrreundersgkelse pa pagiomvil bli delt ut og samlet

inn av forskerstudenten. Spgrsmalene handler om deltakerens tanker om klassesamtalen i
sirkel og om synspunkter pa boka. Alle spgrsmal som kan bli stilt under samtalen og
spgrreundersgkelsen kan vedlegges om det er gnske omfdette foresatte.

Farsmalene som stilles av forskerstudenten under klassesamtalene er ganske like, men noen
spegrsmal er selvfglgelig mer spesifikt for den enkelte boka. Spgrsmalene til
sparreundersgkelsen er de samme uansett hvilken bildebok deltaksezn |

Det er frivillig & delta

Det er frivillig & delta i prosjektet. Hvis du som foresatt velger & la barnet ditt delta, kan du
nar som helst trekke samtykket tilbake uten & oppgi noen grunn. Alle dine
personopplysninger vil da bli slettet. Det vikékha noen negative konsekvenser for deg hvis
du ikke vil delta eller senere velger a trekke deg.

For elever i klassen som ikke gnsker & delta pa prosjéhitetiet mulighet for a gjare et
alternativt opplegg, da prosjektet vil forgd i en vanlig uné@ringstime. Alternativet gar ut

pa at den/de elevene som ikke vil delta, kan diskutere bildeboka i mindre grupper eller par,
eventuelt skrive svarene i en oppgave bok. Videre kan elevene velge mellom eller flere av
folgene oppgavemgjengi bildeboka sormregneserie, tegne en ny forside til boka og/eller

skrive en alternativ slutt pa fortellingeDette opplegget er lagt opp til & vare like lenge som
selve prosjektet, en vanlig skoletime. Alle elevene i klassen skal altsa fa oppleve bildeboka,
uavhengig om € vil delta i prosjektet eller ikke.

Ditt barns personverni hvordan vi oppbevarer og bruker opplysninger.
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Vi vil bare bruke opplysningene om ditt barn til forméalene vi har fortalt om i dette ski4ret.
behandle opplysningen&onfidensielt og i samsvar med personvernregelverket.

- Det er kun forskerstudenten og hennes veileder som skal ha tilgang pa dissnomgne.

- Opplysningene som blir samlet inn i forhold til ditt barn som deltaker er kun hvilken
bildebokgruppe den er med i forhold til spgrreundersgkelsen, da markert og kategorisert
med et tall og en bokstavTallet kommer til & samsvare med bildebokgpa, enten A1, A2,
A3 eller B1, B2 eller BBgen personopplysninger kommer til & bli samlet irog dersom
navn blir nevnt under opptak eller skrevet ned pa spgrreundersgkelsen, blir disse
anonymisert.Navnet pa deltakerskolen skal ogsa bli anonymjden nevnes ved hvilken
kommune den befinner seg i.

- Lydopptaket vil bli tatt opp og lagret pa utstyr godkjent av Hagskolen i @stfold, og
opplysningene vil bli slettet, samt spgrreundersgkelsene makulert, etter at prosjektet er
avsluttet.

- Om masterprosjektet publiseres, vil det ikke bli nevnt noe om hvilke klasser eller skoler som
er med pa prosjektet, det vil det kun bli gitt opplysninger om i hvilke(n) kommuieagtike
skolene befinner seg.

Hva skjer med opplysningene til ditt barnan vi avslutter forskningsprosjektet?

Opplysningene anonymiseres nar prosjektet avsluttes/oppgaven er godkjent, noe som etter planen
er i slutten av mai 2022. Ved prosjektslutt slettes alle lydopptak og spgrreundersgkelsene pa papir vil
bli makulert.

Dine og ditt barns rettigheter
Sa lenge ditt barn kan identifiseres i datamaterialet, har du rett til:
- innsyn i hvilke personopplysninger som er registrert om barnet, og & fa utlevert en kopi av
opplysningene,
- afarettet personopplysninger om barnet,
- afa slettet personopplysninger om barnet, og
- asende klage til Datatilsynet om behandlingen av barnets personopplysninger.

Hva gir oss rett til & behandle personopplysninger om barnet?
Vi behandler opplysning&m barnet basert pa foresattes samtykke.

Pa oppdrag fra Hagskolen i @stfold har N®Drsk senter for forskningsdata AS vurdert at
behandlingen av personopplysninger i dette prosjektet er i samsvar med personvernregelverket.

Hvor kan jeg finne ut mer?
Hvis du som foresatt har spagrsmal til studien, eller gnsker & benytte deg av dine rettigheter, ta
kontakt med:

Side66av71




Julie Mortvedt173233 NG4051THREE405

_-Hagskolen i @stfolded prosjektansvarlig Melanie Ruth Duckworth paost
melanie.duckworth@iof.no eller forskerstudent Julie Mortvedt pa@ostjuliemka@hiof.no
{ Vart personvernombud: Line Mostad Samueldepost: personvern@hiof.no

Hvis du som forsatt har spgrsmal knyttet til NSD sin vurdering av prosjektet, kan du ta kontakt med:
' NSD-Norsk senter for forskningsdata AS pa epost§onverntienester@nsd.p@ller pa
telefon: 55 581 17.

Med vennlig hilsen

Melanie Ruth Duckworth Julie Mortvedt
(Veileder) (Forsker)
Samtykkeerklaering

Jeg som foresatt har mottatt og forstatt informasjon om prosjekttinging Environmental
Awareness into the Engli$peaking Classroom Through Picturelsami har fatt anledning til &

stille spgrsmalleg samtykker tat mitt barn

A er deltaker i klassesamtale, med observasjon og lydopptak.
A er deltaker pa spgrreundersgkelse etter klassesamtalen.

Jeg som foresatt samtykker til at bidraget til i klassesamtale og
(Elevens navn)
svar pa spgrreundersgkelsen behandles frem til prosjektet er avsluttet.

(Signert av foresatte til prosjektdeltaker, dato)
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Interview Guides
Questionsabout¥22 Y A I Qa wl Ay C2NFBai

Questions All elements Anthropocentric 'Ecocentric Celebrating-
Nature

May each and everyone of you mention, anything at al
that you liked about the book (you are allowed to
mention the same as someone else).

What were somehings that you thought was different t
second time you saw the video?

There are a lot of different animals in the book. Do the
behave like most animals do or do they behave like
humans?

Zonia lives together with many different animals. Whit
other animals calls the rainforest their home? (Everyo
can say something each)

When animals are portayed with feelings that we sort
can relate to, does it make us more likely to take care
them? Why?

The book begins with a voice telling about Zonia who
lives with those she loves in the rainforest. We
experience the forest through Zonia's perspective, bu
who tells the story? Is it the forest, is it the butterfly, ol
is it any of the other animals?

Did someone notice that the butterfly seen in the book
never mentioned in the text? What role does the
butterfly posess in the story?

In the text, Zonia visits all of her friends and places sh
loves and is familiar with, but all of a sudden she sees
something she has not seen before. The text says she
gets scared and runs home. What does she see?
Why do you think we only see that (deforestation) anc
why it is not written in text? (Shown not told)

How are the colours different on that page
(deforestation) compared to previous ones?

What does Zonia get in respons when showing her
mother broken twigs? Is it fair to Zonia(Us)? What do \
think she could do? (Insert picture)

Who is the actual threat in this book, why? And to whom?

Figure 24- Questions for group interview Zonia
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QuestionsaboutThe Secret oBlack Rock

Questions

May each and everyone of you mention, anything at al
something you liked about the book (you are allowed
mention the same as someone else).

What were somehings that you thought was different t
second time you saw the video?

The book begins with a voice telling the story of Erin,
who lives with her mother and dog next to a small fish
village. We experience the fishing village and the oce
through Erin's perspective, but who tells the story? Is i
the ocean, the black rock, or perhaps the dog?

The book is inhabited by many differnt species of
animals. Does these animals behave the most like
animals or human? And what about the Black Rock?

The black rock in the book is a living creature and a hc
to many different creatures. What kind creatures lives
Black Rock?

When the Black Rock is protrayed with emotion and w
can identify with it, does it bring with it a sense of
wanting to take care of it? Why?

Why is it so important for Erin to tell the others about
the Black Rock?

The main responsibility of protecting the Black Rock a
all the creatures that calls it home gets placed on Erin'
shoulders. Is it fair that Erin as a child is left with the
responsibility of saveing the Black Rock?

What were the different colours used on the pages?

All elements Anthropocentric Ecocentric Celebrating
Nature

Who is the actual threat in this book, why? And to whom?

Figure 25- Questions for group interview Secret of Black Rock
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Questionnaire

Hadde du lest boka far dette ja nei
prosjektet?
Hadde du sett den digitale ja nei
fortellingen av boka far timen’
Hvordan likte du & Kjedelig Ganske lite Greit Veldig morsomt
snakke om boka i
sirkel?
Syns du at du fikk sag] Nesten ikke Bare litt Det meste Alt sammen
det du ville si i
sirkelen?
Hvordan fgler du degi  Darlig Helt ok Ganske bra Super
dag?
Likte du boka? Ikke seerlig Litt Ganske Ja, veldig!
Er duinteressert Ikke seerlig Litt Ganske Ja, veldig!
baerekraft?
Syns du at déorsto Ikke seerlig Litt Ganske Ja, veldig!
boka bedre etter
samtalen?

Side70av71




Julie Mortvedt173233 NG4051THREE405

Teaching plan
Utstyr: Diktafon, sparsmal til sirkel, klasserom med stoler, mulighet for & koble til

smartboard, spgrreundersgkelser + blyant til alle

Tid Hva Hvordan

10 minutter Sette seq i sirkel og| Elevene setter seg og jeg forklarer a

bli forklart malet for | denne timen bestar av 3 deler:

timen. 1. En liten aktivitet for & bli rolige

2. Ha selve samtalen med
veiledning fra meg

3. Sparreundersgkelse pa slutte

10 minutter Aktivitet cDen som har p- ¢
Her skal elevene fa muligheten til & [
litt mindre anspent og bare ha det litt
gay. Da blir det mindre skummelt me

samtale etterpa.

30 minutter Samtale Jeg stiller veiledende spgrsmal
gjennom hele samtalen, og praver uf
ulike metoder sa alle far bidratt med
samtalen.

- Rundt hele sirkelen.

- Snakkenett

10 minutter Sparreundersgkelse Jeg gar gjennom spgrsmalene, hvor
jeg stiller dem og tar imot eventiel

spgrsmal
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