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Abstract 

This masterôs thesis aimed at examining how ecocritical theory could be combined with 

discussing picturebooks in literary circles as a practical teaching approach to increase 

environmental awareness. The analytical figure Nature in Culture Matrix was used to 

ecocritically analyse the two picturebooks Zoniaôs Rain Forest and The Secret of Black Rock. 

With a basis in these results, questions were designed, and four group-interviews were 

conducted to examine how, the total of 62, upper primary pupils responded and reflected 

upon the questions addressing the representations of nature in the picturebooks. Participants 

also filled out a questionnaire about their experience of discussing picturebooks in the literary 

circles. The qualitative analysis of the two picturebooks indicated that all anthropocentric, 

ecocentric, problematising and celebrating views were found in both picturebooks. The 

qualitative group-interview analysis indicated unexpected results of participants not only 

being able to discuss their different interpretation of the portrayal of characters in the 

picturebooks, but also engaging in fruitful conversations about problematising views of 

nature. Results from the questionnaire also showed that participants overall enjoyed the 

approach of the literary circle, and the discussions of the picturebooks. 

Denne masteroppgaven hadde som mål å utforske hvordan økokritisk teori kunne kombineres 

med diskusjon av bildebøker i litterære sirkler, som en tilnærming for å øke miljøbevissthet. 

Den analytiske figuren Nature in Culture Matrix ble brukt for å økokritisk analysere de to 

bildebøkene Zoniaôs Rain Forest and The Secret of Black Rock. Med grunnlag i resultatene 

ble det laget spørsmål, og fire gruppe-intervju ble gjennomført, for å utforske hvordan de 

totalt 62 elevene på mellomtrinnet responderte og reflekterte rundt spørsmålenes fremstilling 

av natur i bildebøkene. Deltakerne fylte også ut en spørreundersøkelse om deres opplevelse 

av å diskutere bildebøker i litterære sirkler. Den kvalitative analysen av de to bildebøkene 

antyder at alle de antroposentriske, økosentriske, feirende og problematiserende 

fremstillingene ble funnet i begge bildebøker. Den kvalitative analysen av gruppe-intervjuene 

indikerte uforventede resultater av deltakere som ikke bare hadde diskusjoner rundt deres 
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tolkning av fremstillingen av karakterer i bildebøkene, men også givende samtaler om 

problematiserende fremstillinger av natur. Resulter fra spørreundersøkelsen viste også at 

helhetsinntrykket til deltakerne av litterære sirkler var bra og at de også likte å diskutere 

bildebøker i sirkelen. 

Key words: Ecocriticism; Nature in Culture Matrix; Literary circles; Joe Todd-Stanton; 

Juana Martinez-Neal 
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1. Introduction 
In this introduction chapter the opening section presents the research aims and how they are 

related to the Norwegian Curriculum of 2020, followed up by a presentation of the research 

questions. Thereafter comes a brief interpretation of the curriculum in relation to 

sustainability and environmental awareness, as well as how this relates to books in the 

English subject. A brief introduction to the field of ecocriticism and the Nature in Culture 

Matrix is then followed up by a relating the field to picturebooks, and how it may be brought 

into the classroom through literary circles. The chapter then finishes up with a structural 

overview of the study. 

Ecocritical reading of picturebooks involves reading the story from several viewpoints, that 

may challenge our perception of a literary work. When one also discusses a literary work 

with others, different viewpoints will arise, as our perception of the world is as unique as we 

are. Picturebooks also have the interplay between text and illustration, which makes room for 

interpretation from text and illustration alone, but also the message of the two combined. The 

Norwegian Ministry of Education has included Sustainable development as an 

interdisciplinary topic in the renewed curriculum from 2020, with the aim of pupils becoming 

more environmentally aware. This thesis looks into how picturebooks with environmental 

messages may be discussed in literary circles with upper primary pupils, and why it may lead 

to pupils becoming more environmentally aware.  

In this thesis, I have explored how upper primary pupils converse in literary circles about 

ecocentric perspectives in picturebooks. I have analysed two picturebooks with ecocentric 

messages, interviewed four groups of upper primary pupils with questions based on the 

Nature in Culture Matrix, and followed up with a short questionnaire about their experience 

of participating in a literary circle.  The Norwegian Ministry of Education writes in the Core 

Curriculum about the interdisciplinary topic of Sustainable Development and that ñin 

working with this topic the pupils shall develop competence which enables them to make 

responsible choices and to act ethically and with environmental awarenessò 

(Kunnskapsdepartementet, 2017, p. 15). Within the Core Values of the Education and 
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Training, subsection 1.5 Respect for Nature and Environmental Awareness, it says that 

ñThroughout their schooling pupils must acquire knowledge and develop respect for nature 

(é) global climate changes, pollution and loss of biological diversity are some of the greatest 

environmental threats in the worldò (Kunnskapsdepartementet, 2017, p. 8). In this thesis there 

has been discussed why a combination of literary circles and picturebooks may be a good 

approach for pupils to discuss ecocriticism, and how it may develop an environmental 

awareness. The aim of the study is thus to examine how a combination of these elements 

fosters fruitful discussions, and reflections, and how participants learn from each otherôs 

previous inherent knowledge, to contribute to knowledge about nature, and how to develop 

respect for nature, and how it may be an applicable approach for teachers to use.  

1.1. Research questions 

The main research question for this thesis examines how upper primary pupils converse in 

literary circles about ecocentric perspectives in picturebooks, and has been divided into three 

subordinate research questions:  

- How does the Nature in Culture Matrix help to analyse Zoniaôs Rain Forest and The 

Secret of Black Rock?  

- How do upper primary pupils reflect and respond to anthropocentric, ecocentric, 

celebrating and problematising views in Zoniaôs Rain Forest and The Secret of Black 

Rock? 

- Do upper primary pupils experience literary circles as a useful approach to discuss 

picturebooks?  

1.2. Construction of the curriculum 

Many aims in the subject curriculum are made flexible for the individual teacher to adjust the 

aims of each subject to their own method and approach. As many teachers, schools and 

municipalities have varied and complex classes of pupils, adjustments are essential to 

accommodate all individuals. The school system as an educational institution naturally 

pursues societal values, but in addition, it should mirror the changes and progression of new 

values in which our society embraces. 

The regulations appointed by the Norwegian Ministry of Education state that the 

interdisciplinary topic of sustainable development ñshall help the pupils to understand basic 

dilemmas and development in society, and how they may be dealt withò 

(Kunnskapsdepartementet, 2017, p. 15). However, sustainable development as an 
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interdisciplinary topic is included, amongst other subjects, in the Norwegian subject 

curriculum, but not in the English subject curriculum, as the main relevance and central 

values in the English subject is about ñcultural understanding, communication, all-around 

education and identity developmentò (Utdanningsdirektoratet, 2020, p.2) (from now on 

referred to as Udir). All these elements, however, can be taught in relation to sustainability 

and the environment. Sustainability as a value in youth culture has become more prominent 

over the last decade, with role models such as Greta Thunberg leading the way for the youth 

to be more sustainable in their everyday lives. From a literary perspective, books with 

sustainable messages written with an ecocentric perspective, have grown in popularity 

corresponding with sustainability in youth culture. These values and perspectives are thus 

present in many newly published picturebooks, both in English and Norwegian. As the world 

becomes more globalised, ecocentric English picturebooks and other texts can draw attention 

to the importance of sustainability for the future of the world. 

Sustainable development is one of the interdisciplinary topics in the renewed Norwegian 

curriculum and "is based on the understanding that social, economic and environmental 

conditions are interconnectedò (Udir, 2020, p.3). However, the topic is not included in the 

English subject. However, as sustainability is a global matter, Norwegian pupils should have 

the opportunity to read and discuss sustainability in the English subject as well, as they are 

global citizens. Kvamme, Sæther and Ødegård wrote in an article from Acta Didactica Norge 

from 2019 about environmental education, commenting that the Ministry of Education and 

Research had requested the Norwegian Directorate for Education and Training to omit 

sustainable development from a number of subjects, included English (Kvamme et al, 2019, 

p.3). Ronæs and Buxton, who work in the Norwegian Directorate for Education and Training, 

explained that since sustainable development it is not seen as an integral element in English, 

it should not be the English teacherôs responsibility to teach it, but ñThe pupils may read 

about marine pollution in English if they want to (my translation)ò (Communicare, 2019, 

p.6). I believe however that English also should be a subject where pupils also may develop 

an environmental awareness through literature, as well as how different cultures around the 

world uses the English language to promote their understanding of what sustainability is.  

1.3. Books in the English subject 

During my time as a practise placement teacher, I have encountered various teachers and 

their use of English texts in classrooms. With some exceptions, most of the teachers I have 

met use the English textbook as their main source of material, and several have even 
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completely copied the textbookôs yearly schedule. When working with texts, a great 

percentage of the follow up questions in textbooks, are what one might call ñlook-upò 

questions, where the answers are found when searching through the text. The renewed 

Curriculum for English from 2020 states that different types of texts shall facilitate language 

learning and knowledge when ñreflecting on, interpreting and critically assessingò 

(Utdanningsdirektoratet, 2020, p. 3). When teachers strictly use textbooks, do they fully meet 

the aims for the English subject?  The English Curriculum gives no instruction as to which 

type of texts or textbook one should use in the classroom, it also suggests that a variety of 

texts is essential for completing all the aims in the curriculum. 

The use of textbooks in the English classroom has been a central element in all my courses at 

Østfold University College, no matter the main subject. Many of the teachers and professors 

have opinions about which materials to use in the English classroom. While both exploring 

and teaching with a lot of different materials, such as picturebooks, graphic novels, novels, 

films and more, in my experience, none of them advise against using textbooks. However, 

there is a clear emphasise on minimising the use and reliance on textbooks, and using them as 

a supporting material, rather than the main resource. In addition to a wider variety of 

material, the teachers have taught us numerous activities while working with texts and other 

parts of the English subject. Authentic picturebooks written by authors/ may not have the 

same target audience in mind as the publishersô making textbooks for school children. 

Textbooks made for classrooms are based on following the course curriculum, whilst 

individual authors creating picturebooks follow their own intuition. Authentic picturebooks, 

in addition being comprised of language influenced by culture, are created by the author with 

a specific theme and audience in mind. Picturebooks like Zoniaôs Rain Forest and The Secret 

of Black Rock are made by authors from English speaking countries, with sustainability as a 

main theme, for a young audience. These picturebooks are stories about how sustainability 

impacts and influence the social norms and align with the UN World Commission on 

Environment and Developmentôs definition of sustainability being ñsustainable development 

is development that meets the needs of the present without compromising the ability of future 

generations to meet their own needsò (UCLA Sustainability, 2022). There are different ways 

to interpret sustainability in literature, a field of study called ecocriticism, which examines 

literature from an ecological viewpoint.  
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1.4. Ecocriticism and the Nature in Culture Matrix 

Glotfelty explains that "ecocriticism is the study of the relationship between literature and the 

physical environment" (Glotfelty, 1996, p.xviii). Instead of only looking through the lens of 

human, ecocriticism may ask questions as how nature and animals are being represented in 

the story, or is nature animated to become more familiar instead of separate from humans. A 

research group based at the Western Norway University of Applied Sciences, called The 

Nature in Childrenôs Literature and Culture (NaChiLit-group), ñmap(s) out and analyse the 

representations of nature in childrenôs and young adult (YA) literatureò (Hßgskulen p¬ 

Vestlandet, 2021). The research group has designed a Matrix, described in more detail in the 

theory chapter, in which I have chosen to use as a main component in this thesis. At the 

beginning however, I had decided to only focus on parts of the matrix, ecocentric and 

anthropocentric, due to this being a smaller scale masterôs thesis. However, I found out that 

the other elements naturally became a part of the research, as all of the elements are 

intertwined.  

1.4.1. Novelty in the field of ecocriticism 

The field of ecocriticism is fairly novel, and teaching plans with ecocriticism in childrenôs 

literature are often centred around literary works such as Beatrix Potterôs Tale of Peter Rabbit 

(Potter, 1901) and Dr.Seussô The Lorax (Seuss Geisel, 1971). These are great literary works 

of art, but there is a need to include the more recent publishingôs in childrenôs literature as 

well. In addition, there is common knowledge that many Norwegian teachers use the 

textbooks as their primary teaching aid, which is not a bad thing, they are very well made. On 

the other hand, the teaching materials are based upon the publisherôs interpretation of the 

curriculum, and many schools might use the same materials for years and years, which makes 

a gap in which the school mirrors a ñdatedò society.   

1.5. Picturebooks 

The reason for choosing picturebooks instead of novels and films, is the unlimited 

possibilities of one may read not only text and looking at illustrations, ñbut how the interplay 

between picture and text worksò (Tßrnby, 2020, p.40). The infinite interpretation of the 

dynamic between text and picture is very individual as to is they are for example 

complementary or symmetric. If a reader experiences difficulty due to a language barrier, he 

may still construct meaning out of the pictures, connecting them to personal experiences, 

which leaves each reader with his/her unique conclusion if the story. These conclusions may 

be very interesting to discuss. As already stated, the way we interpret text and pictures is very 
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individual, which may generate fruitful conversations when discussing picturebooks, as each 

reader has their own unique experience of the story.  

The first book is Zoniaôs Rain Forest written an illustrated by Juana Martinez-Neal, where 

we meet Zonia, and follows along her day where she meets many of the animals living in the 

forest. However, Zonia also discovers that her beloved forest is under deforestation and 

encourage and challenge the readers sense of responsibility. Both picturebooks are vividly 

illustrated with vibrant colours, and joyful, strong leading characters, wiling to protect their 

immediate environment. The illustrations embody realistic and beautiful portrayals of 

animals, from the deep sea and deep forest. Martinez-Neal does not mention any of the 

animals by name in the story but has included an overview at the end of the book, where all 

animals in the story are named in both scientifically and in English. The second book is The 

Secret of Black Rock written and illustrated by Joe Todd-Stanton. One of the main characters, 

Erin, discovers that the old legend of Black Rock is far from reality when she herself 

encounters with Black Rock, and recognising it as a kind, and living ecosystem. Through 

Erinôs struggle to explain the trust of Black Rock to villagers, the story reflects upon how the 

world is perceived quite differently by different people, portraying the difficulties of trying to 

understand the unfamiliar, rather than to just assume it being dangerous.  

1.6. Literary Circles 

The literary circle is a didactical method, which in this thesis was included with an aim to 

create a safe learning environment, where the participants could discuss something new with 

their previous knowledge, reflections, and ideas. Although the discussion was structured 

around the semi-guided questions, the conversation was encompassed around what the 

participants discussed. When interpreting the picturebooks, participants noticed many 

different elements, and their discussion of these elements in relation to anthropocentric, 

ecocentric, celebrating and problematising views gave important data. The literary circle also 

functioned as an approach to this gather qualitative data which was then transcribed and 

analysed. Although a couple of literary circles might not necessarily provide an immediate 

development in environmental awareness, and questionnaire was also provided for the 

participants, to get an indication of their thoughts on the approach, and a few other 

circumstantial factors. Other possible limitations are the time, sampling issues and beginner 

mistakes. 
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1.7. Overview of the study 

In chapter one, the research aims, and questions have been outlined and the relation between 

sustainability and the Norwegian Curriculum has been addressed. There has also been 

addressed how the elements of ecocriticism, picturebooks and literary circles could be a 

methodology for bringing environmental awareness into the English classroom. In chapter 

two, ecocritical theory will be introduced by exemplifying key terms and through an 

introduction of influential voices in the field. There is also a thorough review of the Nature in 

Culture Matrix, which is one of the main components in this thesis, used to analyse both the 

chosen picturebooks and the results of the group-interviews. After representing the key 

literary devices for the literary analysis, and the methodology of the literary circle approach, 

the chapter ends with a section reviewing some former research. In chapter three, the method 

is presented, explaining how the data for the different research questions have been gathered, 

as well as circumstantial factors to explain methodological decisions. In chapter four, the 

results and analysis are presented, structured by the sequential order of the research 

questions. A findings section is included after each presentation of results and analysis, to 

conclude some of the most significant findings. In chapter five, a discussion is carried out, 

where results from the previous chapter is discussed in accordance with the research 

questions and presented in the sequential order of the research questions. A summary of the 

key findings is presented at the end of the chapter. In chapter six, the conclusion describes the 

contributions and limitations of the study, as well as some recommendations for future 

research and a concluding summary of the chapter. Finally, a list of the sources used in this 

thesis is provided, as well as the appendix, including the approval form approved by NSD, 

the interview-guides for Zoniaôs Rain Forest and The Secret of Black Rock, as well as the 

original design of the questionnaire and teaching plan. 

2. Theory 
This chapter begins with a section in which clarifies some central terms, and then focuses on 

some influential voices in the field of ecocriticism. After this, I explain the Nature in Culture 

Matrix, which is the primary analytical model used in this thesis. Subsequently, theory on 

picturebook analysis is presented with an emphasis on narrative perspectives, setting and 

iconotext. Thirdly, the approach of literary circle is clarified with different theoretical terms, 

and the chapter ends with a section presenting some previous research.   
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2.1. Central terms 
Anthropocentric, sustainability, and ecocentrism are some terms that will be used extensively 

throughout this thesis. The Encyclopaedia Britannica defines-, anthropocentrism as 

ñphilosophical viewpoint arguing that human beings are the central or most significant 

entities in the worldò (Boslaugh, 2016).  This perspective views human beings, in all areas at 

the top of the food chain, and all other species subservient. However, human beings have also 

a need take care of the world, acting mindfully with the earth, and if we only think about 

humans, the rest of the earth may not survive, and that the concept of sustainability seeks to 

address this.  Sustainability is defined as ñthe long-term viability of a community, set of 

social institutions, or societal practiceò (Meadowcroft, 2022). However, with this definition 

of sustainability, human beings still view human beings as the centre of the world, the only 

difference is that future generations are taken into consideration. Using sustainability as a 

term to talk about how humans may take care of the earth, is not necessarily bad for all other 

species, but it may give more importance to species that are vital for human survival. The 

third term introduced however, has a different approach altogether. Ecocentrism ñholds that 

ecological collections such as ecosystems, habitats, species, and populations are the central 

objects for environmental concernò (DesJardins, 2015). In other words, all species and the 

way they are interconnected are essential for the environment, not just the ones that are vital 

for human beings. 

2.2. Influential voices 
Norway, professor in philosophy Arne Næss published in 1974 a book about environmental 

philosophy, which has had a great impact on environmental movement groups in Norway and 

which still influences our political society today. NÞssô coined this philosophy Deep 

Ecology, which in short emphasises the importance of seeing all things as interconnected, 

also in literature The way in which ecocriticism is written about and may be interpreted 

through literature and is the theoretical basis for this thesis, and one of the most influential 

voices in this literary field is Cheryll Glotfelty.  

 

The Ecocriticism Reader, written by Cheryll Glotfelty and Harold Fromm is an important 

work within the field of ecocriticism, and is frequently cited (Dobrin & Kidd, 2004; Garrard, 

2014; Goga et al, 2018; Goga & Pujol-Valls, 2020; Guanio-Uluru, 2021; Axelson & Opset, 

2021). In this book, an academic named William Rueckert is cited as one of the first to coin 

the term ecocriticism, based on the two terms literature and ecology. Glotfelty sheds light on 
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the time prior to Rueckert in her Introduction, writing that for a long time, there were no 

collective of studies or research on the environment in the literary field. Some of the 

reasoning for this was that the researchers who write about the environment in literature were 

not organised, and that "In a sense, each critic was inventing an environmental approach to 

literature in isolation" (Glotfelty, 1996, p.xxvii). Some of the literary terms used were green 

cultural studies and environmental literary criticism. As discussed above, the difference 

between ecocentrism and sustainability, is that the latter implies humans at the center. 

Glotfelty makes a similar argument to eco and enviro- emphasising that ñenviro- is 

anthropocentric and dualistic, implying that we humans are at the centerò (Glotfelty, 1996, 

p.xx). Glotfelty defines ecocriticism as ñthe study of the relationship between literature and 

the physical environment (é)  (and) takes an earth-centered approach to literary studies" 

(Glotfelty, 1996, p.xvii). Along with this definition, Glotfelty describes three phases of 

ecocriticism - inspired by Elaine Showalterôs model for feminist criticism. The first phase is 

examining how nature is represented in literature, the second is to examine the environmental 

conditions of authors, the places they have been and lived, and the third phase is to examine 

how species are symbolically constructed in literary works (Glotfelty, 1996, p.xxii-xxiv). The 

third phase is closely linked to the Nature in Culture Matrix, which will be discussed in the 

next subchapter. 

Another well cited scholar in this field is Greg Garrard, who in 2014 wrote The Oxford 

Handbook of Ecocriticism. Garrard writes that ñecocriticism cannot contribute much to 

debates about problems in ecology, but it can help to define, explore and even resolve 

ecological problems in this wider senseò (Garrard, 2011, p.6). Here, Garrard explains that 

ecocriticism is a tool one may use to explore ecology from other perspectives, compare and 

discuss what ecology is from outside the box. Both Glotfelty and Garrard emphasise that one 

of the main elements is the ecological perspective, and that the ecological perspective sees 

the earth as the central element.  

 Combining the two definitions, ecocriticism offers an important tool to examine the ways in 

which ecological questions are addressed in popular culture, such as childrenôs culture and 

literature. More and more authors and illustrators make picturebooks with a focus on ecology 

and discussing ecology in picturebooks for children is a growing field in literary criticism. In 

the Nordic countries for example, there is a team of researchers called the NaChiLit -group, 

which focuses some of their research on mapping out and analysing ñthe representations of 

nature in childrenôs and young adult (YA) literatureò (NaChiLit, 2022). The team of 



Julie Mortvedt-173233                                                                                                                   LMBENG40517 ENG405 

 

Side 14 av 71 
 

researchers has also written a book titled Ecocritical Perspectives on Childrenôs Texts and 

Cultures (Goga, Guanio-Uluru, Hallås, & Nyrnes, 2018) which will be the main source for 

the literary model used in this thesis.  

 

2.3. The Nature in Culture Matrix 
In a collection on ecocritical research in Nordic childrenôs and young adult literature, Goga, 

Guanio-Uluru, Hallås and Nyrnes, develop a tool named The Nature in Culture Matrix 

(Nat/Cul Matrix) (Goga et al, 2018, p.12). The Matrix is a system of axes with two 

coordinates representing opposing approaches, anthropocentric and ecocentric, demonstrating 

that there are different ways of treating and viewing the environment. There are also the 

opposing elements of celebrating nature and problematizing nature. Celebrating and 

problematizing nature is a way of approaching the relationship between humans and nature - 

if nature is viewed as something wonderful to be in or if it just makes life dangerous and 

causes hardship. Surrounding these, there is the dimension of Techne, which calls for the 

awareness that culture and literature are already crafted representations of nature, thus not 

being objective, but including the authors perspectives on nature as well. These terms will be 

further elaborated shortly. 

 

Figure 1-The Nature in Culture Matrix. (NaChiLit group, 2018) 

The Nat/Cul Matrix will be used in this thesis as an analytic tool when analysing the two 

picturebooks. It is not always possible to place a book at one spot in the Matrix, as the 

different coordinates may all be found in the same literary text. Røskeland comes to this 

conclusion when examining the picturebook Things that are (Nyhus, 2010) when she says:   
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(it) conveys both an anthropocentric position, in which the human is the privileged creator 

and master of nature, and an ecocentric one, in which the child or human is an animal 

ŀƳƻƴƎ ƻǘƘŜǊ ŀƴƛƳŀƭǎΣ ǇŜǊŎŜƛǾƛƴƎ ƴŀǘǳǊŜΩǎ ŀŦŦƻǊŘŀƴŎŜǎ ǘƻ Ƙƛǎ ƻǊ ƘŜǊ ƻǿƴ ƭƛƳƛǘŀǘƛƻƴǎ ƻǊ 

interests (Røskeland, 2018, p.35).   

Finding elements in a text which suggest an anthropocentric view, does not mean that it 

excludes elements of ecocentrism in the same work. However, I believe that even though 

elements of ecocentrism are present in a picturebook, if the reader only looks for or is 

familiar with an anthropocentric position, they can be overlooked. Thus, when analysing the 

picturebooks chosen for this thesis, when elements from each of the four coordinates in the 

matrix takes are found, they will be incorporated in the design of questions of the literary 

circle. Literary works may have elements from all concepts and discussing them in opposition 

towards each other may help but get a clearer picture of the story in its entirety. 

 

2.3.1. Anthropocentrism  

The NaChiLit-group states that they ñunderstand anthropocentrism to be "human-

centeredness"" (Goga et al, 2018, p.13). Further, one of the researchers in the NaChiLit-

group, Guanio-Uluru, stated that "the anthropocentric position in the matrix is understood as 

"human-centred", or as conferring intrinsic value only to human" (Guanio-Uluru, 2021, p.4). 

However, placing a literary work at the exact anthropocentric position is a challenge, as one 

may find examples of ecocentric elements in the same exact literary work. Anthropocentrism 

may be interpreted through both image and text, and an example is Beatrix Potterôs Peter 

Rabbit, where Copeland writes that ñPotter makes Peter her protagonist, forcing the reader to 

see from his point of view. Anthropomorphic touches like clothes, speech, and household 

furnishings serve as a shorthand to suggest that in terms of "nest" and care of young, rabbits 

are not unlike humansò (Copeland, 2004, p.75). Although we know that rabbits in the wild 

would never dress in clothes, it makes them more similar to humans and we see the animals 

in a different way. In addition, an anthropocentric view could be illustrated in how the 

characters in a story may perceive the world around them. Røskeland writes about Ely 

experiencing the world around her, primarily on her terms, in the picturebook Things That 

Are, where Røskeland states that "this is a story about mastering nature"(Røskeland, 2018, 

p.33). This view is located on the opposite horizon of the ecocentric view, as these two 

represents nature from opposing views.  
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2.3.2. Ecocentrism 

Rßskeland embroidered her understanding of ecocentrism, writing that it ñdoes not mean 

nature-centered, but is a position to in which the dualistic separation of the human and nature 

is sought, eliminated, and all species are regarded as equally valuable" (Røskeland, 2018, 

p.28). In an article written by Goga about ecocritical literature conversations, she conducted 

research on how the connection between children and trees was portrayed in the classics 

Heidi (Spyri, 2006) and Anne with an E (Montgomery, 2014). Goga states that the characters 

feel a sort of connection to nature and also gives nature a point of departure for how they 

ñexperience and understand themselves as humansò (my translation) (Goga, 2019, p.16). An 

ecocentric view is seeing something as part of an ecosystem, where everything is equal and 

connected to its surroundings.  

2.3.3. Celebrating Nature 

The NaCiLit-group states that "the celebrating position implies an idea of the "pure child"  or 

"child of nature", as a key figure in the cultural and pedagogical tradition." (Goga et al, 2018, 

p.12). A perspective of celebrating nature refers to the way the character perceives nature, 

that the world is their oyster, nature is at the characters demand, but also ñas a playgroundò 

(Goga & Pujol-Valls, 2020, p.12). One of the picturebooks included in this thesis, The Secret 

of Black Rock, has also been analysed by Melanie Duckworth, alongside the picturebook The 

Snail and the Whale (Donaldson, 2003) by Julia Donaldson and illustrated by Alex Scheffler. 

Duckworth describes children of nature in these books as characters that ñact out of curiosity, 

wonder, and deep engagement, which enlivens both themselves and the adults around them.ò 

(Duckworth, 2022, p.178). However, children of nature might also experience that nature not 

always is as idyllic as they sought it out to be.  

2.3.4. Problematising Nature 

The NaChiLit- group defines the problematising perspective as a position that ñtakes account 

of the escalation environmental challenges and the growing engagement of ecocritical 

childrenôs literature, which demonstrate a critical and problematizing awareness of nature" 

(Goga et al, 2018, p.12-13). Reading stories which thematise nature in a way that cannot be 

controlled by humans, like rain falling or the loss of a pet or friend, is natural, and it may 

ñconflictò our vision of living in a perfect, good world, but it is just a part of life. That also 

means that we see ourselves as a part of the world. In a study conducted by Goga and Pujol-

Valls, participants reflected upon the picturebook On a Magical Do-Nothing Day (Alemagna, 
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2017) about a boy getting to know nature. They found that the idea of what ñnature could 

offerò came up as a discussion point several times, and that such a view is ñslightly 

anthropocentric and not aware of the possibility that humans may have something to offer to 

nature or a responsibility towards natureò (Goga & Pujol-Valls, 2020, p.13). Thus, also it is 

important to also read stories that ñconvey[s] some more problematizing aspects of nature 

and the relationship of humans to it, like death, danger and diversityò (Copeland, 2018, p.36), 

is just as natural as children being ñpure childrenò, who makes sense of the power and 

autonomy of nature.  

2.3.5. Techne 

The NatChiLit-group defines techne as "the art of shaping... The dimension of techne signals 

the fact that all children's and YA texts and cultures are already mediated, hence crafted, 

representations of nature" (Goga et al, 2018, p.13) I understand that techne is a description of 

the fact that all things that are made, are made by someone, who has interpreted nature in 

their own way. Thus, stories about nature are never completely objective because someone 

interpreted nature and shaped it into a story. Ever since the beginning of time, stories, and the 

way we write something are influenced by our own beliefs and perspectives. Nature 

represented in childrenôs literature is influenced by the authorsô, illustratorsô, and readerôs 

ideas about nature. 

2.4. Picturebook analysis 
When analysing the two picturebooks, I used the coordinates from the Nature in Culture 

Matrix as a basis when selecting which literary devices to focus on. However, the elements 

included in the paratext were mostly excluded, due to the pupils watching digital versions of 

the stories. Therefore, the primary focus in the literary analysis of the picturebooks is 

centered around the narrative perspectives, setting, and iconotext.  

2.4.1. Narrative perspectives 

The narrative perspective may be both problematising, celebrating, anthropocentric and 

ecocentric. The narrative perspective is divided into ñpoint of view (ñwho seesò) and 

narrative voice (ñwho speaksò)ò (Nikolajeva & Scott, 2006, p.117). The narrative voice can 

be divided into first-person narrator, third-person and omniscient third-person perspective, 

this often applies most to the verbal texts, but ñthe characters feelingôs may naturally be 

conveyed by facial expression, position on the page, tone, color, and other graphic meansò 

(Nikolajeva & Scott, 2006, p.118). However, the illustrations may also influence the text as, 

the point of view may be open for interpretation. It is also interesting to look closely and 
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ñnotice if the characters are perceived from below, and thus appear powerful, or from above 

in an inferior position, or neutral, on an equal level with the viewerò (Birketveit, 2013, p.31). 

As readers and viewers of the same book, some might interpret the narrative voice being 

anthropocentric while others might think ecocentric, and some might see the illustrations as 

celebrating nature and other might see the illustrations problematising nature. The Lorax by 

Dr.Seuss is well known as being about sustainability. However, the Lorax character has been 

debated over actually being ecocentric with all of his utterings of ñmyò, ñmine" and "I am in 

charge of", although this also questions "how we are in relationship with the earth" 

(Henderson, Kennedy & Chamberling, 2004, p.132). The Lorax might not be very ecocentric 

in his utterings about how the forest and animals belong to him. However, as the viewer is 

seeing pictures of nature being destroyed by the Once-Ler, The Loraxôs way of taking care of 

the ecosystem is by keeping all its inhabitants for himself. Thus, one must examine what one 

sees along with what one reads to discuss whether the narrative voice and point of view is 

ecocentric or not.  

2.4.2. Setting 

Setting in picturebooks may be described by both pictures and texts (Birketveit, 2013, p.29. 

Some common changes in setting are that the narrative changes from home to away, form the 

city to the pastoral, war or disaster and ñsetting demonstrated very well the difference 

between diegesis (telling) and mimesis (showing)ò (Nikolajeva & Scott, 2006, p.61).  In the 

picturebooks Garmannôs summer (Garmans sommer) and Yescob and Nocob (Jakob og 

Neikob), the terms pastoral and pollution are presented as "key-areas in which the nature, 

surroundings and situations are being described (my translation) (Häbler & Elisenberg, 2021, 

p.130). The terms pastoral and pollution can be connected to the coordinates celebrating and 

problematising nature. In addition, Häbler and Elisenberg writes that reading these types of 

picturebooks engages a felling of responsibility when picturebooks ñshow the way from "the 

pastoral" to "pollution" in a way even the youngest may understand, can from different 

perspectives seem both awareness raising and inspire action taking" (my translation) (Häbler 

& Elisenberg, 2021, p.134).  The setting in picturebooks is thus very important for situation 

the story, both in text and image, catching the readerôs attention with both narrative changes 

home/away and city/pastoral, but also in the feelings it brings forth when looking at the 

dynamic in between text and illustration.  
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2.4.3. Iconotext  

The dynamic in between illustration and text is highly creative. When text is used to 

complement illustrations, anchorage occurs and ñrelay occurs when the text adds meaning, 

and both text and image work together to elicit meaningò (Birketveit, 2013, p.28). Nikolajeva 

and Scott state that iconotext in picturebooks could be complementary picturebooks, where 

the illustrations and text complement each other, enhancing picturebooks, where illustrations 

functions as the primary narrative, and counterpointing picturebooks, where the visual and 

textual narrative work independently (Nikolajeva & Scott, 2006, p.12). To inform, there were 

many other types of picturebooks listed in How Picturebooks Work, but the authors 

themselves state that ñthe vast majority of picturebooks seemingly fall into this category, and 

can be labelled symmetrical, consonant or complementary worksò (Nikolajeva & Scott, 2006, 

p.14). In other words, picturebooks and the dynamics between text and illustration, can be put 

in the categories of complementary, enhancing, and counterpointing, by examining the 

anchorage or relay that occur in the doublespreads. The author may write what she or he 

wants you to read, but the interpretation of the image is for the reader to decide what means. 

In the chapter "Whose book is it?" Nikolajeva and Scott uses Beatrix Potter and her books 

about Peter Rabbit to use as an example when writing about delay and anchorage. On the 

very first doublespread we are introduced to the family of rabbits, but the number of rabbits 

written, and the number of rabbits illustrated seems to be unequal. However, Nikolajeva and 

Scott proceed to explain that when one is aware of the author and illustrator is the same 

person, "we know that this appeared discrepancy is intended. When we read the book next 

time, we know that it is probably Peter who is checking out his surroundings underground 

instead of taking his cue from what his mother is looking at us" (Nikolajeva & Scott, 2006, 

p.31). Both picturebooks chosen in this thesis are created by authors who illustrate their own 

text. Zoniaôs Rain Forest is written and illustrated by Juana Martinez-Neal and The Secret of 

Black Rock is written and illustrated by Joe Todd-Stanton. In these picturebooks, the plot is 

set in and about natural elements.  

In relation to the representations of plants in picturebooks Guanio-Uluru states that "picture 

books (é) have numerous ways of configuring the relationship between verbal and visual 

representation, which may work together or in counterpoints; a factor potentially 

complicating the rhetorical role played by plants in any given texts" (Guanio-Uluru, 2021, p. 

7). On that note, how elements are represented in picturebooks and the dynamic in between 

them, may be connected to the coordinateôs anthropocentrism and ecocentrism. When 
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children read picturebooks, they use affordance to make meaning of the story.  In relation to 

the protagonist detecting a tree in the picturebook Things That Are, Røskeland states that 

"since affordance is closely linked to knowledge, experience and expectations, a child would 

probably say that the danger here is either that you climb the tree and fall down, or that the 

rotten branch could fall on your head" (Røskeland, 2018, p.34) Interpreting how the story 

first may look from an anthropocentric view and subsequently an ecocentric view, may 

uncover our own perceptions of nature and why it may be much different from a childôs 

affordance of the same story. Häbler and Elisenberg describe how we as readers are 

welcomed into the story of Garmannôs summer when the reader is put into the position of 

observing the story like the characters does and "experiencing the nature like Garmann 

experiences it" (my translation) (Häbler & Elisenberg, 2021, p.131. The story, mimetically, is 

told and experienced through the eyes of the characters, the celebration of nature, but also 

problematising of nature becomes evident when we connect the text to the pictures and 

interpret the message on the double spread. Thus, the dynamic in between text an illustration 

has a lot to say for how a reader interprets a story, and the same story may be interpreted very 

differently when the readers may have different ideas about how things work. The anchorage 

and relay in doublespreads elicit meanings together, different from what they do on their 

own. Furthermore, as pictures are open for interpretation, a picturebook may be interpreted 

numerous ways. Being explorative and intentional with oneôs interpretation, one may find 

both ecocentric, anthropocentric, celebrating and problematising elements in doublespreads 

as well.   

2.5. Literary circles  
The methodological tools used in this study included the Nature-in-Culture Matrix and 

literary circles. Goga writes about the difference of literary conversations and literary circles, 

as she emphasises that within the practices in the field of literary didactics, literary circles are 

carried out with participants having reading roles. In this thesis, the participants were not 

asked to have reading-roles, as it was intentional for everyone to be at the same basis, in 

addition to the groups of participants being varied in number. The correct term would thus be 

literary conversations. However, the approach for the literary conversations were inspired by 

an approach called Circle (Sirkel), in which I was a participant, and really enjoyed the 

methodology and motivations of the learning environment to be the main aim. The book 

Circle (Sirkel), by Follestad and Wroldsen, emphasises that a safe learning environment, 

good relations between all participants and good dialogues are the most important elements in 
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a classroom (Follestad & Wroldsen, 2017). In the methodology, when one carries out a Circle 

approach, Follestad and Wroldsen call it a Circle Dialogue. A Circle Dialogue-lesson plan 

should contain an agenda, which the pupils may read on a black board, a check-in, which 

could be an activity where functioning as an icebreaker, the main activity, and a summary at 

the end (Follestad & Wroldsen, 2017, p.21). In addition, there is emphasis on the Circle 

Dialogue setting being an actual round circle, and that ñthe circle becomes a symbol of 

community and passes on basic values like equality, safety, and trust (my translation)ò 

(Follestad & Wroldsen, 2017, p.19). Combining all of these elements, in my method, I 

combined the element of literary circles without the reading roles and used the 

methodological elements from the circle approach of the check-in, the main activity and a 

summary at the end.  

2.6. Former research 
While searching for former research, there was not much data on the combination of elements 

and methods used in this thesis, however, I was able to find research on some of the elements. 

There has been done research on ecocritical engagement in literary circles with student 

teachers, where findings suggest that the approach of literary circles increases understanding 

of a subject, due to shared interpretations in discussions (Guanio-Uluru, 2019, p.16; Goga 

&Pujol-Valls, 2020, p.13). Goga and Pujol-Valls researched how student teachers used their 

ecocritical competencies when discussion the picturebook On a Magical Do-Nothing Day 

and found that in relation to taking an earth-centered approach, that ñthe majority of students 

did not adopt this perspectiveò (Goga & Pujol-Valls, 2020, p.13). However, the participants 

did ñshow an awareness of ecocritical concepts and an increase in their ñcritical engagement 

with and negotiation of representations of nature and ecological wisdomò (Goga & Pujol-

Valls, 2020, p.14). However, Goga and Pujol-Valls also encouraged future studies to 

implement more than one picturebook, which may lead to the exploration of how nature is 

represented differently in different picturebooks. That is the reason why I chose to implement 

both Zoniaôs Rain Forest and The Secret of Black Rock in this thesis. In relation to Black 

Rock and The Snail and the Whale, Duckworth states that these types of picturebooks 

represent ecosystems in nature as also being living creatures, ñAs mobile, agentic beings who 

are also home to communities of animals, the whale and Black rock invite readers to expand 

their own conceptions and experiences of homeò (Duckworth, 2022, p.166). I want to find out 

if the participants also recognise the Black Rock and the Rain Forest as living ecosystems, 

and if they are able to differentiate between a celebrating and problematising view of them. 
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2.7. Summary 
The theory chapter introduced central terms used in this thesis, as well as some of the 

influential voices in the field of ecocriticism. After thoroughly reviewing the elements in the 

Nature in Culture matrix, and how they may be used to analyse narrative voice, setting and 

iconotext in picturebooks, a brief introduction to the didactical methodology of the literary 

circle was presented, as well as some previous research. The next chapter explains how this 

theory was carried out to gather data, through a qualitative literary analysis, a qualitative 

analysis of the results of the group-interviews, as well as a statistical analysis of the 

questionnaire.  

3. Method 
This chapter presents the three chosen methods of this thesis. The first section presents how 

the Nature in Culture Matrix have been used to analyse the two picturebooks The Secret of 

Black Rock and Zoniaôs Rain Forest, followed up with the circumstantial limitations of time 

and lack of previous knowledge to participants English proficiency, which resulted in the 

choice of using digital versions of the picturebooks, and instructing participants to use their 

first language in the literary circles. The last section presents the design of the questionnaire, 

as well as reasonings to include the questions, and the chapter is concluded with a review of 

how the results form the data gatherings were organised, structured and analysed.  

3.1. Picturebook analysis 
The Nature in Culture Matrix (Goga et al, 2018, p.12) made by the NaChiLit-group is the 

model chosen as a base for analysing The Secret of Black Rock and Zoniaôs Rain Forest. The 

coordinates in the model, anthropocentric, ecocentric, celebrating nature and problematising 

nature, were used as main points of discussion and as framings for the preparation of the 

questions for the literary circle. As the framework of this thesis is a certain number of pages, 

I chose to focus on the literary devices of narrative voice, setting and iconotext. I used a 

combination of the literary devices and terms in the Matrix to conduct the analysis, 

commenting on how different views could be ecocentric, anthropocentric, a celebration of 

nature or a problematising of nature. However, I purposely waited to finish the complete 

thorough literary analysis until the group-interviews were carried out. As the interview 

questions were designed to be open and explorative, I would not want to put myself in a 

position to unconsciously ask leading questions, resulting in biased data. The purpose of 

using two picturebooks was to make the lesson plan applicable to more than one story, and 

apply the terminology of the matrix in a wider sense.  
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3.2. Literary Circle 
The method of literary circle is an explorative approach, where all participants sit on chairs in 

a round circle and are guided by a moderator through an activity or a set of questions. The 

aim is to create a space for open and fruitful conversations. The interviews in these literary 

circles were recorded and analysed as qualitative data. The school where the literary circle 

and questionnaire were conducted was one of where I had been a former practice placement 

teacher. The school is a located a suburban area and participants were culturally diverse.  One 

of the participating grades was already familiar with me, due to me previously being a student 

teacher for their class, which may have affected their level of interaction in the literary circle 

due to nervousness or interest, but also the lack thereof. The other teacher and her classes 

were new for me, which could have made the pupils left feeling that the situation was a bit 

staged, thus also their level of involvement. However, the arrangement was carried out to be 

as similar as possible.  

The contextual factors of the literary circles were aimed at being situated as similar to the 

participants everyday surroundings as possible. This meant that the literary circles took place 

in the participants everyday classrooms, with the only alteration of the chairs being arranged 

in a round circle, as opposed to their usual placing. A Dictaphone was placed in the middle of 

the circle to achieve optimal recorded sound. The group-interviews were, as stated above, 

recorded, thus a form had been given to the participants to bring home for guardians to sign. I 

collected a total of 30 signatures from all groups, and participants who did not want to attend, 

were omitted in the transcriptions.  

All four groups followed the same lesson plan, which lasted a for an hour. The complete 

lesson plan is attached in the appendix. Prior to this lesson, the participants were to prepare 

for the lesson by watching a digital story of the picturebooks. This will be elaborated on 

shortly. Each grade consisted of two classes, and to omit age as a factor, one class in each 

grade read Zoniaôs Rain Forest and the other two classes read The Secret of Black Rock. 
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Figure 2- Overview of groups 

After introducing myself, I quickly went through the main points on the lesson plan. All 

lessons began with an activity functioning as an ice-breaker, which lasted for 5-10 minutes. 

The purpose of the activity was for both the participants to get used to me being in their 

surroundings, and to the approach of literary circle. Thereafter, the group-interview began, 

and it was emphasised that the purpose was not to get correct answers, but for this lesson to 

be a place for reflection and sharing of ideas. The questions for the interview were designed 

to be used as a framework, but with room for natural flow. Some questions were designed as 

ice-breakers, where I asked all pupils in rotation, to for example reply with an animal or 

colour they saw I in the book. Other questions were more open, and open for response. The 

average conversation lasted for about 35 minutes. After this, the questionnaire was handed 

out and the questions and answers were looked over with the pupils, before they filled them 

out.  

3.2.1. Digital story  

Due to not having the resources to buy 30 copies of each book or the conscience to illegally 

copy one for each participant, I settled for a digital solution. After looking through a lot of 

different videos recorded by different people on YouTube, I found one video for each of the 

picturebooks, which were very well made. I could of course have made these videos myself, 

but when there are so many talented storytellers and video creators which already have made 

great videos, I found them to be a great resource to use for this project. In addition, the 

storytellers who created these videos had English as their mother tongue, making the 

experience of watching the video more authentic. Links to digital versions of Zoniaôs Rain 

Forest (PLYMC, 2021) and The Secret of Black Rock (cawcawbooks, 2020) were sent for the 

teachers the week prior to the lessons and were given as homework for the participants to 

watch on YouTube. Links to the videos are listed with the sources. This was the only pre-

work the participants were asked to do.  I wanted the participants to watch the video at least 

Literary 

Circle Grade  Picturebook Recorded talk 

Nr.1 6th  Black Rock 39 min, 25 sec 

Nr.2 6th  Zonia 31 min, 18 sec 

Nr.3 5th Black Rock 36 min, 24 sec 

Nr.4 5th Zonia 32 min, 40 sec 
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two times, firstly to get to know the story, and secondly to experience the story again once 

they knew how it ended. At least in my experience, the interpretation of stories somewhat 

different when knowing how they end, as perhaps different details were noticed the second 

time. It also gives the participants the same starting point when everyone watched the video 

assigned to their group at least two times. However, as shown in the questionnaire, only 50 % 

of the pupils had watched the video. Some did not have appliances to watch the videos 

available and others had forgotten or been sick. Thus, as this already affected the first group, 

I decided to do a quick read of the picturebook before starting with the questions, and 

included a quick read in the other groups as well, to prevent it to be a varying factor.  

3.2.2. Language in literary circle 

The participants watched the digital stories in English, but in the literary circles I wanted 

them to use their mother tongue, which for most was Norwegian. The aim for the literary 

circle was to gather as much of the participants ideas, reflections, and thoughts. The approach 

of literary circle was an uncommon learning situation for most participants, and many of the 

participants were not familiar with me as a teacher. To create a more familiar teaching 

situation, I decided to conduct the literary circles in each groupôs usual classrooms.  

For many people language may cause a barrier for expressing themselves if one feels that one 

does not have the proper language. In addition, the participants are in upper primary school, 

aged 10 to 11, and have English as their second language. Linguist professor Stephen 

Krashen writes about the Affective Filter Hypothesis in his book The Natural Approach, 

about the importance of subconscious motivation to learn language. Krashen states that it is 

important to have a low affective filter to be more receptive for learning. In order to motivate 

participants to learn, one must also think about the classroom environment and ñit implies 

that our pedagogical goals should not only include supplying optimal input, but also creating 

a situation that promotes a low filterò (Krashen & Terrel, 1998, p. 38). Thus, to create a low 

stress language environment, I decided to have the participants speak Norwegian. The 

teachers were also told to communicate that to the participants prior to them watching the 

digital stories, that the literary circle conversations would be in Norwegian. However, the 

essential findings in the transcriptions were translated before it was analysed. The 

transcriptions were analysed by thematical coding, with themes related to the four terms in 

the Matrix, to see if the participants, when given the questions, were able to reflect upon the 

terms in relation to the picturebooks.  
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The recordings from each group interview were transcribed and names were anonymised. 

The first two groups were somewhat difficult to transcribe, due to an unfortunate amount of 

noise and clowning. Consequently, some answers were omitted. Thereafter, the transcriptions 

were transferred into excel and results from the two groups reading Zoniaôs Rain Forest were 

compounded into one spread sheet, and the transcriptions form the two groups reading The 

Secret of Black Rock were compounded into another. 

3.3. Questionnaire 
The questionnaire was designed to be anonymous, and a total of 62 sheets of paper were 

collected after the lesson. The original questionnaire is attached in the appendix. The 

questionnaire consisted of 8 questions, the first and second question had two alternatives, 

being yes and no, and the remaining six questions had four alternatives. The alternatives were 

limited to four different ones, with answers ranging from agreeing completely, somewhat, a 

little to not at all, off course adapted to suit the different questions. The choice of using four 

alternatives was based on the assumption that aò neutralò alternative in the middle could be a 

challenging variable to discuss with the limited number of pages. This way, I could still 

gather circumstantial results, combined with the choice of using the additional two separate 

methods. The main intention of creating this questionnaire was to get feedback from the 

participants on their experience being a part of a literary circle, and their interest in 

sustainability. As both interest and state of mind may influence oneôs level of interaction in a 

literary circle, questions about state of mind and interest in picturebooks were also included. 

The final question was made to find out if the pupils thought they had a better understanding 

of the picturebook after the literary circle. However, in retrospect, asking them to answer 

what they had a better understanding of would be beneficial, as the results could vary from a 

better understanding of the story, of the illustrations, of sustainability or the English text in 

the picturebooks. On the other hand, the question illustrates the ability pupils have to reflect 

and inform each other with their thoughts and ideas. When analysing the results of the 

questionnaire, answers were illustrated with pie diagrams, to get a clear overview.   

3.4. Summary 
The combined results and analysis section is organised and structured sequentially in the 

order of the research questions. The first part is a qualitative literary analysis of Zoniaôs Rain 

Forest and The Secret of Black Rock, where each picturebook analysed separately. The 

literary devices of narrative voice, setting, and iconotext are analysed and discussed as to how 

they align with an anthropocentric, ecocentric, celebrating, and or problematising view. The 
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second part is also a qualitative analysis, where results form the group-interviews were 

sequentially presented and inductively analysed to categorise utterings, and thereafter 

discussed as to whether they aligned with an anthropocentric, ecocentric, celebrating, and or 

problematising view. The third part is a statistical quantitative analysis of the results from the 

questionnaire, to which the expectations and results were commented on. Each of these parts 

has a findings section at the end, summarising the key findings.  

4. Results and Analysis  
This chapter covers a combination of results and analysis of all three methods used in this 

thesis. The purpose of this thesis was to research how the two picturebooks Zoniaôs Rain 

Forest and The Secret of Black Rock could be used in literary circles on the upper primary 

level, and why it may help develop environmental awareness. The focus was on using the 

Nature in Culture Matrix as a tool to analyse both the picturebooks and the results from the 

group interviews, to see which anthropocentric, ecocentric, problematising and celebrating 

views and elements the picturebooks contain, and which elements participants reflected upon 

in the literary circle. The results and analysis are structured in the same order as the three 

research questions stated in the introduction. 

Firstly, to answer the question of which elements in picturebooks may be ecocentric views, 

an analysis of the two picturebooks are presented, complemented with illustrations from the 

books. The analysis of the two books has been carried out separately and therefore also 

presented separately. Throughout analysing the different literary devices of narrative voice, 

setting and iconotext, discussion points were made to include how these devices may be 

interpreted towards the elements in the matrix. The primary finding in the results and analysis 

suggest that all elements from the matrix may be viewed, however ecocentric and celebratory 

views are found more frequently in text and illustration in Zoniaôs Rain Forest and 

anthropocentric and problematising views are more frequently found in The Secret of Black 

Rock.  

Secondly, the question of how upper primary pupils reflect and respond to ecocentric views 

in picturebooks, was sequentially analysed, with an inductive thematical approach. In other 

words, answers to each question were coded with different labels, and these labels was then 

discussed and categorised to align with one or more of the elements in the Matrix. Some 

answers in the group interviews have been grouped together, with a slash dividing the 

individual utterings. Results indicate that some questions lead to fruitful discussions with 
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participants being able to reflect from views in the matrix. Moreover, overall results show 

that participants discussed many different viewpoints, which may align with all elements 

from the matrix.   

Thirdly, the question of how literary circles may be a good approach for upper primary pupils 

to discuss ecocentric views in picturebooks was statistically analysed and discussed (up 

against) the theory of literary circles. Results indicate that the participants felt divided in 

whether they liked the picturebooks or not, their level of engagement in sustainability and 

their state of mind of the of the group interviews. However, findings suggest that the majority 

of participants answered that they also understood the picturebook better after the literary 

circle, and that the majority of participants both felt seen and heard during the literary circle 

and overall liked the approach. 

4.1. Picturebook analysis  
To answer the research question, the two picturebooks have been analysed in relation to the 

Nature in Culture Matrix. The narrative perspective, setting and iconotext in the two 

picturebooks are presented as being ecocentric, anthropocentric, problematising and 

celebrating views. As mentioned in the theory chapter, a literary work may not be put in a 

specific area in the Matrix, as all elements may be found in the same work. Discussing all 

findings, both in illustrations and text, may create a clearer picture of the whole story. 

4.1.1. ½ƻƴƛŀΩǎ wŀƛƴ CƻǊŜǎǘ 

In all doublespreads in Zoniaôs Rain Forest, there is a presence of a blue morpho butterfly. 

The butterfly is never mentioned in the actual text but is often situated closer to the text than 

other elements in the illustration. As the story is written from an omniscient third-person 

perspective, and as the butterfly is never written about, it could be the narrative voice in the 

story. One could say that giving the narrator voice to a butterfly is anthropocentric, as the 

butterfly then would be capable of telling a story. On the other hand, it is ecocentric that the 

butterfly has the narrative voice, which makes the reader aware of the butterflyôs place in the 

forest and in the story. The narrative voice references Zonia in an omniscient third-person, 

saying things like: ñEvery morning, Zonia answers / Frightened, she runs the rest of the way 
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homeò (Martinez-Neal, 2021).

 

Figure 3- Zonia's Rain Forest (Martinez-Neal, 2021) doublespread nr. 3 

The forest has the point of view in the story, as it sometimes sees Zonia up close (figure 3) 

and other times form above (figure 6). The reader sees what the forest sees, and the 

illustrations are drawn in a pastoral manner, green and idyllic, with Zonia appearing as a 

child of nature, highly aligned with the view of celebrating nature in the Matrix. The colours 

in Zoniaôs Rain Forest are primarily happy, strong colours of green, blue and yellow, 

adorning almost all doublespreads but the one where Zonia discovers the deforestation. 

However, in the illustrations at the end of the picturebook, the tone changes when Zonia sees 

that her beloved forest is under deforestation. When the story takes the sudden change, the 

narrative voice does not explain what is happening, as if it itself does not know either. The 

point of view situates Zonia as a small, scared child, changing the position to a 

problematising one, showing the damage and death where it once was vibrant and full of life.  
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Figure 4- Zonia's Rain Forest (Martinez-Neal, 2021),  doublespread nr. 14 

 The lack of colour on this page problematises the established view of the forest as a happy, 

and safe place. Throughout all the illustrations in the picturebook, Zonia is always in the 

forest, which is her home. In the turning point of the story, Zonia experiences that her home 

is exposed to disaster, deforestation, and runs frightened back to her family. The disaster in 

this story is not something the protagonist may fix and then go home afterwards. The 

disheartened look on Zoniaôs face and lack of colour and life encourages the reader to 

sympathise with and want to help Zonia.  The disaster takes place in her home, and the 

setting may be used as a literary device to show that environmental destruction is not 

something one may go home from and distance oneself from. Martinez-Neal is showing the 

reader that the action of deforestation of the Peruvian Amazon Forest affects both people 

living in the forest, but also all of Zoniaôs friends. By introducing Zonia as a friendly 

character and getting to know her through her adventures in the forest Martinez-Neal hopes 
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she may help ñreaders understand how they are a part of a big world where we are all 

interconnectedò (Hunter, 2021). 

 

Figure 5- Zonia's Rain Forest (Martinez-Neal, 2021), doublespread nr. 16 

Thus, when Zonia says on the last doublespread ñwe all must answerò (Martinez-Neal, 2021) 

(figure 5), it brings forth a feeling of responsibility, engaging the reader and increasing the 

awareness to see the environmental challenge.   

 

Figure 6- Zonia's Rain Forest (Martinez-Neal, 2021), doublespread nr. 12 

Illustration three shows Zonia from a birdôs eye view, which, pointing to the forest being the 

point of view, could be the forest looking down at Zonia, the turtles and the yellow 

butterflies. This is a celebrating portrayal of Zonia as the nature child, at peace with peaceful 

creatures in the forest ñAnd Zonia knows just who to visit when she wants to be quiet and 

stillò (Martinez-Neal, 2021). The text and illustration interpreted together indicates that the 
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nature of quiet and still is the habits of the turtles and butterflies, and that the forest, in which 

so far has been illustrated as energetic and playful, also can be calm and still. Attributing the 

qualities of quietness and stillness upon animals could be interpreted as anthropocentric, 

however, through Zonia showing that all of these different elements exist in community in 

the forest, has an ecocentric view, as she knows just what to offer to the animals to let her 

stay in their company. 

 

Figure 7- Zonia's Rain Forest (Martinez-Neal, 2021), doublespread nr.5 

In the doublespread where Zonia ñstops to talk to some chatty new neighborsò (Martinez-

Neal, 2021) (Figure 7), the words chatty and neighbour place the text in an anthropocentric 

view. However, the illustration shows three Andean cock-of-the-rocks, brightly, red coloured 

Peruvian birds, and it is clear that the birds are the new neighbours. Zonia introduces herself 

to the new neighbours, welcoming them to the forest where they all are fellow species. Zonia 

is illustrated with a happy face, expressing excitement for the new members of the 

community. This double spread both show Zonia as the celebratory child of nature, but 

together with the text points to an ecocentric view, where she lives in harmony with all 

animals in the forest, all in the same ecosystem. This pattern continues throughout the 

picturebook, inviting the reader to thoroughly interpret the counterpointing illustrations and 

texts. Animals and plants are represented as her community and her friends.  

4.1.2. The Secret of Black Rock 

The narrative voice in The Secret of Black Rock has an omniscient third- person perspective. 

The text and illustrations complement each other, as in the second doublespread where the 

text describes the Black Rock in capital letters and an exclamation mark.  
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Figure 8- The Secret of Black Rock (Martinez-Neal, 2021), doublespread nr.2 

Anchored in the text, the illustration shows a huge black rock in a stormy weather, painted on 

a piece of paper decorated with sculls and crossbones in each corner. It also explains that 

Black Rock destroys boats and moves round. Black Rock is given anthropomorphic 

descriptions it its actions, and the point of view problematises black rock as something 

dangerous the fishermen and fisherwomen have no control over, and that it altogether is 

better to keep away from.  

 

The story is called The Secret of Black Rock, however the narrative voice and perspective 

follows Erin, and her exploration of the sea, aligning with a view of celebrating nature. The 

narrative voice uses words that resembles a child, but the point of view is more 

problematising in the way different incidents actually shows to be quite dangerous, like Erin 

falling over board, or intervenes Black Rock and metal claws and drills. In the doublespread 

where Erin explores the ecosystem surrounding the Black Rock, the narrative voice describes 

the fish as a ñhuge moustachioed koi carpé.and anglerfish that had lights just like Erinôs 
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lampò (Todd-Stanton, 2017). Everything Erin discovers does not scare her, but fascinates her. 

 

Figure 9- The Secret of Black Rock (Todd-Stanton, 2017), doublespread 9 

 

Erinôs facial expressions show confusion and sorrow when she discovers how Black Rock 

has been affected by humans. The contrasting colours of vibrant oranges and yellows, to the 

deep, dark blue and greens, illustrates the safe, familiar, and dangerous on multiple 

illustrations. The ocean and Black Rock being dangerous, and the house, the mumôs fishing 

boat, Archie and Erin being familiar and safe. However, in the middle of the book (Figure 

10), Black Rock is seen surrounded by light coloured fish and other species, connecting the 

familiar and safe to the black, and blue rock. In addition, the impression of the adults in the 

large yellow and red boats with metal claws and drills, about to attack the frightened, 

defenceless Black Rock, challenges our view about who is actually dangerous in the story, 

aligning with both a problematising and ecocentric view. 
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Figure 10- The Secret of Black Rock (Todd-Stanton, 2017), doublespread nr. 15 

The Secret of Black Rock begins at Erinôs home, then we follow Erin out so sea, and even 

though she goes back home again, the story ends with home also meaning the lighthouse on 

Black Rock. At first, ñawayò is narrated as being scary and unsafe, but after Erin explores, 

the Black Rock is no longer scary but rather a misunderstood creature. Black Rock is both 

pastoral and polluted, a home in distress. From an ecocentric view, Black Rock is the one 

who had been affected by human activity, leading to scrapings and entanglements from 

human waste. A lot of the illustrations are also set on Black Rock, which show the diversity 

of creatures living together in the same ecosystem. The act of all sea-creatures following 

Black Rock to shore, and swimming up to the surface in compassion seems anthropocentric. 

However, all living creatures seek safety, so it would be natural to ñfollow alongò if their 

home changes place, illustrating how everything is connected.   
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Doublespread nr.8 (Figure 11) 

is the only two pages showing 

the true size of Black Rock, 

drawn in full size, sideways. On 

all other doublespreads, Black 

Rock is drawn from the arms 

and up. The illustrations of half 

of Black Rock are thus 

constantly reminding the reader 

of the hidden sea life, all of the 

creatures we cannot see form 

above the surface. This double 

spread of Black Rock shows a 

huge creature with 

anthropomorphic touches like a 

face with a pointy nose, arms 

and legs. Many of the other 

creatures in the book also have 

human-like faces, like the dog 

Archie, the seals, whales and 

turtles. Throughout all the 

illustrations all of the sea 

creatures are portrayed to 

mostly keep to themselves, and 

even though they are mentioned at times, the level of diversity and details is high and actually 

anchors the text stating ñhundreds of different types of fishò (Todd-Stanton, 2017).  Even 

though the text and illustration do complement each other, the comprehensive illustrations in 

this picturebook do at times function as the primary narrative, with more and more details 

appearing in every read.   

4.1.3. Picturebook findings. 

The findings from the analysis indicates that all four elements from the matrix can be found 

in the two picturebooks. This was expected, in particular ecocentric and problematising 

elements, as both picturebooks have sustainability as a theme. Anthropocentric and 

Figure 11- The Secret of Black Rock (Todd-Stanton, 2017), doublespread nr. 8 
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ecocentric findings is in Zoniaôs Rain Forest is suggested to the narrative voice being the 

blue morpho butterfly, and the forest being the viewpoint. Although a butterfly is not able to 

speak English and tell a story, it brings awareness to the butterfly and gives it a voice. The 

description of the animals in the book often attributes the animalsô different qualities, varying 

from catty to calm, to which Zonia adjusts her behaviour to. Though this may describe the 

animals anthropocentric, it also shows that Zonia is aware of how to act around them, being 

aware of them all living in the same ecosystem together. In The Secret of Black Rock, 

anthropocentric and ecocentric findings are indicated by the descriptions of Black Rock being 

a moving, living creature, with attributes of having arms, legs and a face, and a kind 

behaviour. Although it is first described as a something that destroys whatever comes in its 

ways, Black Rock is actually not dangerous, but instead defenceless when it is being attacked 

by the large fishing boats. It is also seen that Black Rock is the one being affected by human 

activity, but at the same time portrayed as a diverse and gentle ecosystem. The other creatures 

in the story are also sometimes portrayed with anthropomorphic touches, showing 

compassion and protecting Black Rock as the fishing boats are about to attack, however, it 

may not be unimaginable that the animals would follow Black Rock around, as it after all is 

the home for all the creatures.  

Celebrating and problematising views may be found in Zoniaôs Rain Forest as the way Zonia 

and the forest are illustrated idyllically and pastoral, with bright, strong colours and Zonia 

being a child of nature, interacting with all of the different animals. However, when Zonia 

discovers her beloved forest is under destruction, the lack of colour and disheartened look on 

Zoniaôs face shows a brutal reality, one that she needs help to repair. In The Secret of Black 

Rock, the narrative voice and points of view both aligns with a celebratory and 

problematising view, as the narrative voice resembles a fearless young child, but the point of 

view shows the actuality of the dangerous situations Erin encounters. Findings also suggest 

that the portrayal of Black Rock shows that it is a large, living home for hundreds of fish, and 

that it is also a polluted and distressed ecosystem.  

Many of these findings were also elements the participants mentioned in the group 

interviews. Many of the participants were able to reflect from both a celebrating and 

problematising view, and with many fruitful discussions about ecocentric and anthropocentric 

views. Many of the participants mentioned elements that I did not see when analysing the 

picturebooks as well. Some questions lead to many responses, while others were somewhat 

more difficult, resulting in fewer replies.  
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4.2. Group interviews  
Questions created for these group interviews, were made with the intention of being open, 

flexible and semi-guided, so that they were adaptable to the nature of the conversation that 

played out in the groups, and at the same time made sure we got through all of the questions. 

In the appendix is an overview of which elements each question was based upon. This section 

is sequentially structured by the questions from the interview-guide, beginning with results 

from Zoniaôs Rain Forest, and followed up by results from The Secret of Black Rock, and 

concluding with a segment on key findings of the results. Throughout this chapter, results 

show that all four groups were able to reflect upon all views in the Matrix, as well as an 

unexpected amount of response on questions regarding problematising and celebrating views. 

However, although all questions were made with the intention of having similar level of 

enquiry, results show that questions regarding narrative voice and ecocentric and 

anthropocentric themes gave fewer responses than anticipated. On the other hand, the level of 

response grew towards the end, with longer supplementary answers from all groups. 

4.2.1. ½ƻƴƛŀΩǎ wŀƛƴ CƻǊŜǎǘ 

4.2.1.1. Question 1: Mention something you liked about the book.  

This question was asked as an ice-breaker 

to the conversation, but the answers also 

gave in indication of the participants first 

impression of the book. In these two 

groups more than half answered something 

related to the plot, one third answered 

something related to the aesthetics and a 

few mentioned that they liked that the 

picturebook was written in English.  The 

majority in this group responded with a 

liking of the ecocentric message of the 

book and the illustrations.   

Figure 12- Results from question 1- Zonia's Rain Forest 

Aesthetics 
33 %

Language
6 %

Plot
61 %

MENTION SOMETHING YOU 
LIKED ABOUT THE BOOK.
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4.2.1.2. Question 2: What was something that you thought was different the second time you saw 

the video? 

A participant in the first group immediately pointed out that she noticed the blue butterfly on 

almost every page. After asking the group if they think it was in the text, some agreed other 

did not, we concluded with the blue butterfly only being illustrated. When I asked what they 

thought the butterfly could be, the discussion began with ñthe butterfly bring good luckò, 

while some stated that it was ñan insect / a larva / a petò, while others replied that perhaps 

wanted to show the pages or ñthe one who called for Zonia / perhaps the narrative voiceò. 

When asking further about the narrative voice, others thought that it the narrative voice could 

be the mum, some of the animals, ñthe one who reads / the little brotherò or Zonia herself. As 

the text has an omniscient third-person perspective, it was expected that the participants 

would have many different answers. The second group pointed out that they preferred the 

classroom reading over the digital story at home.  

4.2.1.3. Question 3: There are a lot of different animals in the book. Do they behave like most 

animals do or do they behave like humans? 

The participants were divided into three different opinions with this question. Many thought 

that the animals behaved like humans and based their assumptions with statements addressing 

their behaviour; ñbecause they play with her / the animals talk and live like humans / snakes 

do eat meat, but this one plays with herò. Some thought the animals behaved like animals and 

others thought the animals acted a bit like both stating that ñthey are animals, but plays with a 

human / they probably follow their instincts, but they do not eat humans / kind of like 

children, because they play and have funò. One participant however commented that he 

thought the whole thing was silly uttering that ñshe must be dreaming, itôs not possible, 

animals canôt talk and neither can the forestò. One participant replied to this statement with 

ñactually, trees do liveò. Concluding that there was a of different views in this group.   
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4.2.1.4. Question 4: Zonia lives together with many different animals. Which other animals calls 

the rainforest their home? 

 This question was asked as a conscious 

raising exercise, to name all of the animals 

they could connect to living in the forest. 

Participants were told that it was okay to 

repeat another answer if they ran out of 

things to say, or if someone replied with 

their answer before them. The majority of 

answers were butterfly, crocodile, leopard 

and snake. Other animals mentioned were 

sloth, rat, bird, dolphin, lemur, fish, and 

ant.   

Figure 13- Results from question 4- Zonia's Rain Forest 

4.2.1.5. Question 5: When animals are portrayed with feelings that we sort of can relate to, does it 

make us more likely to take care of them? Why? 

This question was somewhat difficult for the majority of these two groups to reflect upon, 

however, three participants had some thoughts; ñeverything is unique in its own way / I do 

not want for animals to eat humans, but I donôt think all species should act the same, then 

nothing would be like animals / If a leopard had been in a bar drinking a beer, instead of 

hunting down gazelles, then I think I would have cared more for itò. These answers suggest 

that the participants disagree slightly, with some seeing differences and being good and what 

makes us unique, while others say that animals should not hunt and kill other animals if we 

were to take care of them. 

4.2.1.6. Question 6: Who is the storyteller in this picturebook?  

As the first group already came to the conclusion of the butterfly being the narrative voice, I 

did not spend much more time on this question, the other group however did not think of the 

butterfly as the narrative voice at all. When I asked about what they thought about the 

butterfly never being mentioned but always drawn, one participant uttered ñthat seems 

strange. Because they usually include the things they draw in the textò, while another 

responded ñI think it makes things more interestingò. This group however purposed a lot of 

characters to be the narrative voice; ñThe girl, since she is the one meeting all of the animals / 

the forest, because it sounds like it / the parents are reading / the animals / the mumò, and the 
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group did not come to a final answer, but concluded with that the narrative voice could be 

many different things.  

4.2.1.7. Question 7: In the text, Zonia visits all of her friends and places she loves and is familiar 

with, but all of a sudden, she sees something she has not seen before. The text says she 

gets scared and runs home. What does she see? 

This question points to doublespread nr. 14, where Zonia discovers that someone has cut 

down a lot of trees. This doublespread engaged a discussion about several things. Some 

pointed out that the trees might not have been cut down, but burnt instead, while others sad 

that someone defiantly had cut the trees down. When I asked them why they thought the text 

did not mention anything specific some answered that ñthe story would have been sadder if it 

was written / perhaps Zonia doesnôt know what has happened (and therefore cannot explain 

with words)ò and another one replied that if the text described what had happened ñperhaps 

we would have known who did itò. Some participants reflected that the lack of description 

was intended when replying that ñPerhaps the deal with picturebooks is that they are meant 

for kids and stuff, younger people, and that they are to practice using they headò while others 

stated that it opens up an opportunity to both see and reflect upon what is happening.    

When I followed up with the question of ñwhy is it bad to cut down trees?ò, some of the 

pupils first thought about Zonia and her family saying that ñperhaps since Zonia and her 

family do not have a lot of money, they need to survive in the forestò. While someone first 

asked ñdo plants live?ò and the group concluded with yes, she followed up with ñthe forest is 

a home for the plants as wellò. Several participants had interesting answers; ñI wouldnôt have 

cut down any trees, because they are old, special and rare / It might affect nature, because 

there might be holes in the trees where squirrels live, and if you cut them down, we also lose 

oxygen we needò. Many participants also shared reflections about the animals in the forest 

saying that ña lot of the animals need places to hide, and the baby animals need trees for 

survival, bottom line, if they cut down the trees, thy cut the lifeline to animalsò and that ña lot 

of animals live there, they (the people) destroy their homesò. Another one pointed out that ñit 

looks dead when itôs all cut down. There is no colourò, which suggest that this participant 

compared the lack of colour to lack of life, which several other participants agreed to.  

A follow up question was asked, about what they thought about the colours in the book, to 

which many replied that they liked the colourful pictures, and that colours helped them 

interpret and understand feelings from the doublespreads; colours may help us see what they 

(the author) meantò. Another pointed out that she thought the ñthe true colours of nature were 
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brought into the book, and it made the book more aliveò. Some stated that the colours went 

from ñlight and bright to sad at the endò whilst another followed up with ñbut also a bit green 

and hopefulò.  

4.2.1.8. Question 8: What does Zonia get in response when showing her mother broken twigs? Is it 

fair to Zonia? What do you think she could do? 

Several participants agreed that both adults and children should take some responsibility 

when it comes to taking care of the forest. Some uttered that it was unfair to Zonia that she 

was told to answer when the forest asked her, but also that ñone person cannot do everything, 

but if no one did anything, then it would never stop / one person cannot do everything, but 

everyone must do somethingò. Another participant pointed out the responsibility of the whole 

community, stating that ñboth the people who stay there need to take care of the forest, 

because they want to keep living there. But the child should not have to do it all by herselfò. 

Some participants argued from the perspective of the child stating that ñthe children are 

supposed to be the ones who are looked afterò to this another replied that ñthey(children) 

should help from the age of nineò. 

With a follow up question about what they thought about the people who damaged the forest 

(the wood-cutters), a discussion began with several viewpoints. Some stated that the people 

who cut the trees down should take full responsibility saying ñif they made the mess, they 

should clean the messò. Another saw the position from the wood-cutters, stating that ñthey 

should help (the forest) but they need the trees to make moneyò. Several however agreed with 

a participant saying that ñwe should always help other peopleò, suggesting the readers should 

also take some sort of action to help.  

4.2.1.9. Question 9: Who is the actual threat in this book, why? And to whom? 

When this question was asked, some guidance was given to help them see the different 

viewpoints of what in the Matrix would be a problematising view. First several participants 

pointed out that the snake was dangerous and reasoning with utterances such as ñbecause it 

may bite you / snakes can be dangerous to both humans and animalsò. One participant stated 

the opposite however, when arguing that ñsnakes arenôt dangerous, as long as we donôt bother 

itéthe same with tigers and crocodiles, but they are dangerous if they attack without 

warningò. A third participant said that ñeverything that livesò is dangerous, suggesting that he 

also meant humans. When I asked the participants about why deforestation was dangerous, 

and to whom, some thought about humans, stating that ñthe forest helps us with oxygen/ it is 

so nice / we need them (trees) to breathe and to make us calmò. Others though about what it 



Julie Mortvedt-173233                                                                                                                   LMBENG40517 ENG405 

 

Side 43 av 71 
 

meant to the animals, stating that ñ(deforestation) is dangerous for the forest and everything 

that lives (there) / (deforestation is dangerous for the) water / the forest helps the animals to, 

to hide and live in. Some thought about the ecosystems uttering that it will be dangerous for 

the ñplanteaters, if they are without food, the ones eating meat will also disappear. Everyone 

will be affectedò and another concluded that ñthe animals will go to the cities to try and find 

foodò.  

I followed up with another question, about the trees and if they were dangerous and to whom, 

to which the response was high and many replied with a problematising view, uttering that 

ñno, they (trees) stand still / they can break and fall upon something / if they disappear, a lot 

of animals will go extinct / people are dangerous for the forest / a lot of poisonous snakes live 

in the forest / trees doesnôt jump onto you / the forest is home to many animals and humansò.  

At the end I asked the participants about what they thought the forest was, and the answers 

suggest that they think about the forest as an ecosystem, ña place all plants may live together / 

a sort of zoo, because of all the animals / a home for those who live there / a family, sort of ò, 

in which were answers from both groups.   

4.2.2. The Secret of Black Rock 

4.2.2.1. Question 1: Mention something you liked about the book. 

This question was asked as an icebreaker 

where all participants were asked to reply. 

The answers were roughly separated into 

three equal categories, being aesthetics, the 

plot and the final third had no specific 

answer. However, similar answers were 

anticipated, as this was the very first 

question of the interview.  
 

Figure 14- Restults from question 1 - The Secret of Black 
Rock 

4.2.2.2. Questiƻƴ нΥ ²Ƙŀǘ ǿŜǊŜ ǎƻƳŜǘƘƛƴƎΩǎ ǘƘŀǘ ȅƻǳ ǘƘƻǳƎƘǘ ǿŀǎ ŘƛŦŦŜǊŜƴǘ ǘƘŜ ǎŜŎƻƴŘ ǘƛƳŜ ȅƻǳ 

saw the video? 

In the second question when the asked about the noticeable differences of the second reading, 

a few participants answered that they understood the story better after the Norwegian quick-

read in the classroom. However, there was also a small discussion in-between participant 

about the about noticing the anthropomorphic touches of the facial features and arms and legs 
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on Black Rock. One participant said that the ñnoticed the face of the rock and the cute noseò. 

Many actually pointed out the nose, arms and legs. Another sad that he saw that Black Rock 

was a ñgood beingò when rescuing Erin. Some also pointed out that he noticed that Black 

Rock ñhad hairò, being the pointy peaks at the top of Black Rocks head. Another one had to 

confirm his suspicions when asking ñis it alive?ò and had them confirmed when all of the 

other participants nodded their heads.  

4.2.2.3. Question 3: The book begins with a voice telling the story of Erin, who lives with her 

mother and dog next to a small fishing village. We experience the fishing village and the 

ocean through Erin's perspective, but who tells the story? Is it the ocean, the black rock, or 

perhaps the dog? 

When discussing third question there were some confusions in the two groups. Some agreed 

that that the dog could have been the storyteller, but others again insisted of dogs not being 

able to talk. However, about 70 % nodded when asked if Black Rock was the story teller, and 

when I asked them if some thought the ocean was the story teller, one replied that ñthe ocean 

is there the whole time, yes, but not inside the house, although it could perhaps see in through 

the windowsò. In addition, there were many different points of view, some said the mum, the 

ones who made the lighthouse, Erin, the sky, and when someone answered ñsome of the fishò 

another replied ñI donôt think fish can talkò, and then agreed on the latter.  

4.2.2.4. Question 4: The book is inhabited by many different species of animals. Do these animals 

behave the most like animals or human? And what about the Black Rock? 

In both groups there was a lot of different viewpoints and some disagreements on this 

question, as many said that they acted like animals ñbecause they are animalsò. Many also 

answered human, one saying that it was ñbecause he has a beardò and another participant 

added that ñsince the Rock lifted Erin up from the sea. It could have let her drown, but it 

didnôt, it looked after herò applying to the behaviour being humanðcentered. In addition, 

many participants replied that the animals and Black Rock behaved half human and half 

animal, commenting that the animals ñlooks like animals, but also humans, because they all 

swam up, those who could, the rock too, as it has arms and legs, but it is also a rock, so, half 

of eachò. Many also agreed with each other that the animals looked like animals but behaved 

like humans, in the ways they interacted with each other.  

 

 

 



Julie Mortvedt-173233                                                                                                                   LMBENG40517 ENG405 

 

Side 45 av 71 
 

4.2.2.5. Question 5: The black rock in the book is a living creature and a home to many different 

creatures. What kind creatures lives on Black Rock? 

This question was asked to have the 

participants first themselves, name all of 

the things they could see in the book, to be 

a part of the ecosystem that is Black Rock. 

Out of all 33 participants answering this 

question, 24 answers were unique, this 

suggest that there is an awareness of a 

diversity living on Black Rock and that all 

of the things mentioned all rely on Black 

Rock as a home. However, some also 

mentioned anchor and fishnet, suggesting 

that they think this also is a part of Black 

Rock.  

 

Figure 15- Results from question 5 - The Secret of Black 
Rock 

  

4.2.2.6. Question 6: When Black Rock is portrayed with emotion and we can identify with it, does it 

bring with it a sense of wanting to take care of it? Why? 

This question was asked to seek out the ecocentric and anthropocentric ideas they had about 

Black Rock, bringing forth their subconscious beliefs. Some answered that they understood 

that ñit was a rock and not a monsterò, another said ñIt is a living creature, if it was an 

ordinary rock, it couldnôt have been destroyed. Since it was alive, it had more feelingsò. 

Some pointed to the anthropomorphic touches saying ñyou could see it on itôs face, if it was 

sadò, and another pointed at her eyebrows saying ñand on theseò, meaning that she could see 

that the rock was sad when the eyebrows mimicked sadness. Some brought in the idea that 

plants also have feelings, where another one replied ñtrees tooò. A third commented that she 

could see that we should take care of all of them, because of the way they live in harmony 

and ñtake care of each other, are kind, swims, eats, drinkséò. They all agreed at Erin also 

saw that Black Rock is not dangerous.  

4.2.2.7. Question 7-a: Why is it so important for Erin to tell the others about the Black Rock? 

This question was asked to get some perspectives from the participants of why they think it 

was important to save the rock. A majority replied that the most important thing was to 

inform the adults about the rock so that they would no longer be scared of it and not destroy 

at some point. Many also added that they thought it was silly of the adults to rather keep on 
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believing the old tales than Erinôs story. The other half of the majority replied that it was 

important to safe the Rock because of it having been good to Erin and that it was in fact alive 

and a kind creature. Some few replied that the Rock must be saved because ñthere is life on 

the rockò and ñbecause it is the home of fish and octopuses, they canôt just move, because 

they live thereò, and these answers suggest that they acknowledge the rock as being a home, 

an ecosystem to all of the creatures living on it.    

4.2.2.8. Question 7-b: The main responsibility of protecting the Black Rock as the home of all of the 

creatures, gets placed on Erin's shoulders. Is it fair that Erin as a child is left with the 

responsibility of saving the Black Rock? 

This question led to two different discussions. A lot of participants agreed that children are 

the ones who should take responsibility and take care of nature, but more were interested in 

the fact that responsibility also meant taking care of Erin, and that the adults had to do ñwhat 

it takes to keep her safeò. Some added that ñthe adults should have gone and seen for 

themselvesò and ñadults should believe the children, because children never lie about 

something they have seenò, emphasising that they took responsibility of taking care of Erin, 

but not by listening to her, which they should have. Some participants agreed on Erin being 

the one who should have taken the most responsibility due to she being the one who ñknew 

about the rockò.  There was also some discussion about who the main character was in the 

book, and the participants concluded that ñThe rock was the main character because of the 

title, but since Erin is on all pages, even though the story is about the rock, we do follow the 

girlò. Many of the other participants agreed to this.   

4.2.2.9. Question 8: What were the different colours used on the pages? 

This question was asked as a conscious-raising question to the final question, in which they 

were to answer a question about what or whom being the threat. The first group replied by 

naming a lot of different colours, but mainly red, black and brown, and when asked about 

what emotion they compared to these colours, one answered ñangry colours, apart from the 

blue in the seaò. There were also many replies of blue toned colours and colours if specific 

elements, such as ñthe jellyfish / the colours of the fish / the colour of the moonò. The other 

group replied with their interpretation of the colours, with responses like ñgood / bright and 

beautiful/ good colours, a good variety / nicely drawn ocean, and a pretty deep red colour, 

very realisticò. These participants only differentiated between mostly light and dark colours, 

and if they liked them or not.  
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4.2.2.10. Question 9: Who is the actual threat in this book, why? And to whom? 

This question was asked to try an discover if the participants would discuss problematising 

views in the story. Many of the participants replied that they first thought animals like the 

fish and octopus were dangerous, and when asked why they replied ñthat the jellyfish could 

have burnt Erinò and that ñthe octopus could have eaten Erinò. Others thought that the 

situation where Erin sinks was dangerous, as she could have drowned. Many agree on the 

mum and other fisherman and fisherwomen being dangerous with their boats, as the engines 

pollute the sea and causes harm to the sea creatures, the boats could have run over Erin and 

other fish, hurting them. Some said that Black Rock is dangerous for humans as they could 

crash into it or hurt themselves when walking on the sharp edges on Black Rock. Participants 

also pointed out a two-sided view on the sea with one stating that the sea could be dangerous 

for humans if there are strong currents, but also good as one may catch fish. Another said that 

the sea is dangerous when ñitôs very deep and the child canôt swim, but it does not have to be 

if it is fun to swimò. Some also mentioned that it would be dangerous for all of the sea 

creatures if the rock disappeared because then ñall of the fish would lose their homeò. A 

participant also commented that ñperhaps the rock is the guardian of the sea (and it would be 

dangerous to the sea it) it would get hurtò, end when asked why she thought so, she replied 

ñbecause the rock is in the middle of the sea and looks very specialò to which the rest of the 

group agreed.   

4.2.3. Group interview findings 

Even though there were two different picturebooks used in this project, participants from all 

groups were able to discuss anthropocentric, ecocentric, celebrating and problematising views 

in the literary circles. I expected participants to reflect a great deal on questions regarding 

anthropocentric and ecocentric views, as they sometimes are more prominent. I did not 

expect however that the response and discussions around problematising and celebrating 

views would be as fruitful as they were. It was a positive surprise when multiple participants 

were able to reflect upon both viewpoints in the same uttering, which surprisingly was 

frequent regarding questions about problematising and celebrating views. All questions were 

made with the intention of being equally asking for reflection, however, the results indicated 

that question 5 for the groups discussing Zoniaôs Rain Forest and question 3 for the groups 

discussing The Secret of Black Rock, was unexpectedly difficult for the participants to 

answer, giving few words in reply. Discussions around the narrative voice also gave 

unexpected results, as some groups were very confident in their response, while other groups 

did not come to an agreement. There was also a pattern in the results from all four groups, 
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that the level of response increased towards the final part of the discussions, perhaps because 

they felt more comfortable in the literary circle. 

Even though the questionnaire is not very comprehensive, results in the diagrams indicate 

that the participants enjoyed the approach of literary circle, which corresponds with the level 

of response in the literary circles, as well as the interesting discussions in between 

participants.    

4.3. Questionnaire  
As the moderator of the literary circle, I did not always have my eyes on all participants, and 

would therefore also base my impression on the pupils who were more participating than the 

others. The questionnaire was therefore asked of the participant to get an indication of the 

circumstances on the day of the interviews. These results show that many of the participants 

enjoyed the literary circle approach, even though some of the circumstantial factors indicated 

more divided experiences of the given day. The diagrams are analysed sequentially and key 

findings are presented at the end.  

Prior knowledge and preparation 

 

Figure 16- Results from question 1 

 

Figure 17- Results from question 2 

The first two questions illustrate how many of the pupils answered being familiar to the 

picturebooks prior to the project, and the number of participants that had prepared for the 

lesson. I wanted to know if the answers they gave in the group interviews were based on their 

first impressions of the picturebooks, or if they had seen it before. As only 2% of the 

participants thought the books looked familiar, indicates that a great majority of the response 

2 %

98 %

Have you read the 
picturebook prior to this 

project?

Yes

No

50 %50 %

Did you watch the digital 
story before class today?

Yes

No



Julie Mortvedt-173233                                                                                                                   LMBENG40517 ENG405 

 

Side 49 av 71 
 

in the interviews were based on participants first impressions and immediate reflections. The 

second diagram illustrates how many of the participants that had prepared for the interview, 

as this was important to take into account when analysing the group interviews, to see if there 

was a connection to the results of the group interviews, which will be commented on in the 

discussion. 

 

Figure 18- Results from question 3 

 

Figure 19- Results from question 4 

  

Question number three and four gives an impression of the participants thoughts on the 

literary circle as an approach for learning about the picturebook and if they got to say what 

they wanted to. The answers show that almost everyone either enjoyed the approach or 

thought it was okay, and only a few did not think as much of it. Similar results can be 

interpreted from results of the fourth question, suggesting that the majority of participants 

experienced that they were heard and got a chance to express their thoughts and ideas in the 

literary circle. Thus, overall response on these two questions indicates that the participants 

felt that the combination of literary circle and discussion of picturebooks was convenient.   

2 % 3 %

55 %

40 %

Did you enjoy talking about 
the picturebook in a literary 

circle?

It was boring

Barely

It was okay

It was enjoyable

2 %

42 %

56 %
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Figure 20- Results from question 6                                                              Figure 21- Results from question 5 

Question five and six was included in the questionnaire to gather data on the mindset of the 

participants on the same day as the group interview, and their overall enjoyment of the 

picturebook, as it was expected that not all participants to be in high spirits and love the 

picturebook. It was interesting to see however, that the results from the two questions show 

an interesting corelation with the answers being roughly similar sized groupings. On the other 

hand, it is important to note that with such a small amount of data, that corelation does not 

automatically equal causation, and other interpretations must also be included. It could 

indicate that the same participants who had a bad day also did not like the picturebooks, or it 

could be completely irrelevant, and be much more complex. 

 

Figure 22- Results from question 7 

Question number seven was included to 

get an indication on the level of interest the 

participants had in sustainability, as this 

might influence the contents of the group 

interviews. There was an assumption that 

participants with an interest in 

sustainability, might contribute with many 

statements in the literary circles. On the 

other hand, it is not given that these 

participants were the most talkative, 

neither that they liked the picturebooks. 

Results show that about half of the 

participants answered that they were either 

had a somewhat or great deal of interest in 

sustainability. This result was somewhat 

expected, as the generation of these 10- 

and 11-year-olds are said to be more 

environmentally aware than previous 

generations.  
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Figure 23- Results from question 8 

The last question was included in the 

questionnaire to gather participants 

experience of the literary circle being a 

beneficial approach to understanding and 

learning about picturebooks. As stated 

above, the only information the 

participants discussed in the literary circle, 

was their own first impressions, thoughts, 

ideas, and reflections around the questions 

being asked. Results indicating that nearly 

4 out of 5 participants thought the 

picturebooks were more understandable 

after the literary circle, could mean that 

they enjoyed the approach of discussing 

the picturebook, as an alternative to a 

different teaching plan. As an afterthought, 

it would have been interesting to ask them 

what they thought was more 

understandable, as the data does not 

indicate the specific elements they had in 

mind. It could be a greater understanding 

of the picturebooks themselves, particular 

words or even the moral of the stories.   

 

4.3.1. Questionnaire findings. 

Findings from the qualitative analysis of the questionnaire suggest that the overall approach of 

the literary circle was well received by the participants. It is interesting to compare those results 

to the pupilsô state of mind, interest in the picturebooks and overall interest in sustainability, as 

those were more divided. Results then indicate that the surrounding factors did not necessarily 

have an influence over the enjoyment of the literary circle. This was an unexpected positive 

result, as I had assumed that the interest in picturebooks and mood would impact the experience 

of the approach altogether. In addition, although the majority of participants responded to 

understand the picturebook better after the literary circle, this could have a direct connection 

to the results of only half of them having prepared for the lesson.    

5. Discussion  
 

The results and analysis chapter covered a qualitative literary analysis of the messages in the 

two picturebooks, a qualitative analysis of the connection between the literary circle 

questions and the Nature in Culture Matrix, and a quantitative statistical analysis of the 
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results from the questionnaires. This chapter presents a discussion of the results in relation to 

the research questions, and the chapter is thus also structured in that manner. The main aims 

for this thesis were to examine why a combination of the elements literary circle and 

picturebooks could be a good platform for discussions of ecocentric questions, and 

development of environmental awareness. Three different methodologies were used to 

explore the three sub research questions. A literary analysis has been conducted to examine 

elements from the Nature in Culture Matrix to the two picturebooks Zoniaôs Rain Forest and 

The Secret of Black Rock. Based on the elements in the Matrix and the two picturebooks, a 

set of questions were made for each picturebook. These questions were carried out in four 

individual groups of upper primary pupils to gather data on how they reflect upon and 

respond to the anthropocentric, ecocentric, celebrating and problematising views in the 

picturebooks. Finally, a questionnaire was asked for the participants to fill out, to examine 

their response to the approach of using literary circles to discuss picturebooks.   

5.1. How does the Nature in Culture Matrix help to analyse ½ƻƴƛŀΩǎ wŀƛƴ 

Forest and The Secret of Black Rock?  
The literary analysis suggests that all four elements from the matrix were found in both 

picturebooks. Findings indicate that viewing the literary devices from the opposing 

coordinates of the matrix, clarified how nature was represented in the two books. The two 

picturebooks thematises human impact on ecosystems, and what humans must do to act 

sustainably to take care of the world. Using the matrix as a tool to analyse the two 

picturebooks, findings suggest that sustainability in these picturebooks are portrayed from 

natures perspective, with ecosystems being the main focus.  

 

Martinez-Neal writes about the wonderful life of Zonia in the Peruvian rain forest, but also 

a scary reality for the creatures living there when humans cut down trees. By using 

colourful and vibrant illustrations, and a narrative voice presumably belonging to the blue 

morpho butterfly, Martinez-Neal tells the story from a celebrating and ecocentric view, all 

the wonderful things living in harmony in the forest. Throughout the picturebook, all 

creatures are presented in their natural habitat, showing the reader how complex and 

diverse the ecosystem in the rain forest can be. When Zonia then discovers the open ruined 

place in the forest, Martinez-Neal invites the reader, through an ecocentric view, to see 

that the whole forest is interconnected, and that so many animals will be affected by 

deforestation. Todd-Stanton writes about young Erinôs discovery of the mystified Black 
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Rock actually being a sentient large creature, and also a home to hundreds of fish and sea 

creatures. The Black Rock is, in contrast to many of the animals in Zoniaôs Rain Forest, 

drawn with anthropomorphic touches like arms, legs, and facial expressions. I think Todd-

Stanton purposely created Black Rock as a living, human-like creature, to literally ñput a 

faceò on the otherwise mystified idea of the living, breathing ecosystems. By familiarising 

Black Rock, Todd-Stanton appeals to the readers empathy and encouraging a sense of 

environmental responsibility. Duckworth writes about sustainable picturebooks like The 

Secret of Black Rock representing ecosystems as living creatures. I think Todd-Stanton and 

Martinez-Neal want the reader to sit with an afterthought of ecosystems not being 

something abstract and foreign, but something that encompasses living, breathing, 

creatures and that nature is something humans are not above, but a part of. 

All elements from the matrix were found in both picturebooks, but they could be 

sustainable books even if some elements were not present. However, when analysing the 

picturebooks, it was sometimes easier to locate a celebrating view, by opposing it to a 

problematising one. It is important to distinguish between celebrating and problematising 

views in picturebooks, because the first represents nature as something that is at the 

characters demand, somethings that humans are above and always there for us. On the 

other hand, the problematising view represents nature as something humans are a part of, 

which both can be to our enjoyment, but also cause difficulty and danger. Being able to 

differentiate between the two, may help the reader develop an awareness and respect for 

nature and the environment.   

Zoniaôs Rain Forest and The Secret of Black Rock includes both a celebrating and 

problematising view, and thus also provides the reader with the opportunity to rethink the 

idea of what nature is for him or her. Thus, the picturebooks functions both as reading 

experiences, whilst also challenging the perception of what nature does for us and what we 

might do for nature.  

Using the Nature in Culture Matrix to analyse the two picturebooks, clarified how the 

different elements in the books represented nature, especially anthropocentric and 

ecocentric. I believe that any book could be analysed using the matrix, and whether or not 

one finds all of the views, both the presence and the lack thereof, can be valuable 

discussion points as to how nature is represented in a literary work.  
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5.2. How do upper primary pupils reflect and respond to anthropocentric, 

ecocentric, celebrating and problematising views in ½ƻƴƛŀΩǎ wŀƛƴ CƻǊŜǎǘ and The 

Secret of Black Rock? 
The qualitative analysis of transcriptions shows that participants were able to answer and 

reflect upon questions based on the four opposing elements from the matrix. Findings also 

indicate that questions regarding celebrating and problematising views caused a comparative 

increase in the level of discussion, compared to other views. These findings indicate that 

when asked, pupils are highly capable of reflecting on different ecocritical questions about 

picturebooks. With the Nature in Culture Matrix as a basis, I was able to create rich and to the 

point questions, to which participants responded with enthusiasm, with some exceptions. 

While I was the one asking different questions for participants to answer, which sometimes 

had to be introduced with an example, the discussion was mostly driven by the participants. 

This project could be carried out by choosing only one of the picturebooks, however it is not 

the picturebooks themselves that are the main component in this thesis, but rather the moral 

in the books. Goga and Pujol-Valls also encouraged using more than one picturebook in 

further studies, to explore how nature is represented differently in different picturebooks. 

Choosing to have two groups read one of the books, and the other two groups reading the 

other book, but still managing to bring forth and reflect upon the similar topics, show that a 

material with a sustainable message is impactful and can be discussed in a literary circle.  

The importance of asking questions for everyone to answer. Some questions for the literary 

circle were made to activate the participants previous knowledge, by asking simple 

observational questions like naming an animal or a colour from the books. Results show that 

when comparing the variety of answers from question 2 and 5 from the groups conversing 

about The Secret of Black Rock, and question 2 and 4 from the groups conversing about 

Zoniaôs Rain Forest, the diversity in replies was much higher to questions 4 and 5. I think 

this is because participants got more unwind as the interview progressed, and thus also felt 

more comfortable replying with unique answers. From the overlook of the rest of the results 

from the group interviews, there were a tendency of longer sections of replies the further 

along the discussions went. This holds true for both groups. Participants presumably got more 

comfortable as the group interview went on, and the incorporation of ñobservationò 

questions, gave everyone a chance to be included in the conversations.  
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Some questions were asked specifically for participants to reflect upon the opposites 

anthropocentric and ecocentric and celebrating and problematising, however the language 

used was carefully chosen. Being highly aware of the academic level of this thesis, I quickly 

decided on simplifying the terminology, rather than trying to explain words in the literary 

circles. Therefore, although using The Nature in Culture Matrix and its terms as a basis, the 

language in the questions was adapted for the upper primary level.  

I asked them to respond to whether the animals or Black Rock in the picturebooks had a 

closer resemblance to animals or humans in their appearance and behaviour. All groups 

responded with dividing opinions of the animals and Black Rock as being mostly animalistic, 

mostly human or ñhalf of eachò. Many could also specify their reasoning with examples, 

pointing out anthropomorphic touches in The Secret of Black Rock or a particular animalistic 

behaviour in Zoniaôs Rain Forest. This indicates that the pupilsô ideas of what animals and 

humans behave like were diverse, and when asked why, many are able to exemplify their 

utterings, indicating an awareness of the difference between an anthropocentric and 

ecocentric view.  

When asked about the different potential dangers in the story, the replies were unexpectedly 

reflective, as I assumed participants mostly would respond with answers aligning with a 

problematising view. With answers varying from different animals to the trees, and some 

replies also reflected upon both a dangerous and a safe thing about the same object: 

άόǘƘŜ ǎŜŀύΩǎ ǾŜǊȅ ŘŜŜǇ ŀƴŘ ǘƘŜ ŎƘƛƭŘ ŎŀƴΩǘ ǎǿƛƳΣ ōǳǘ ƛǘ ŘƻŜǎ ƴƻǘ ƘŀǾŜ ǘƻ ōŜ ƛŦ ƛǘΩǎ Ŧǳƴ ǘƻ ǎǿƛƳέ 

 ά¢ƘŜ ŦƻǊŜǎǘ ƘŜƭǇǎ ǳǎ ǿƛǘƘ ƻȄȅƎŜƴκ ƛǘ ƛǎ ǎƻ ƴƛŎŜ κ ǿŜ ƴŜŜŘ them (trees) to breathe and to make us 

ŎŀƭƳέ 

This indicates that the participants were able to distinguish between a view that celebrates the 

nature as being nice and a place to have fun, as well as something we rely upon and at times 

might be dangerous. The results also support the findings in Goga and Pujol-Vallsô study on 

student teachers discussing ecocritical concepts in the picturebook On a Magical Do-Nothing 

Day by Beatrice Alemagna, where participants were found to be able to critically engage with 

representations of nature (Goga & Pujol-Valls, 2020, p.14). This indicates that, when given 

the opportunity to talk about the opposing views of The Nature in Culture Matrix in a literary 

circle, participants, both at the upper primary level and at an advanced level, show an 

awareness that nature is represented from a place that can be seen as both wonderful and 

problematic.  
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5.3. Do upper primary pupils experience literary circles as a useful approach 

to discuss picturebooks?  
The statistical analysis of the questionnaire identifies participants overall enjoying the 

approach of the literary circle, although results also indicated that elements such as state of 

mind, or interests in picturebooks and sustainability, were more divided. The data supports 

the theory stated above, that when the literary circle provides participants with a safe space 

for sharing their ideas and reflections, and that even though not all enjoyed the picturebook, 

the majority enjoyed talking about it in the literary circle. Using a literary circle as an 

approach for discussing picturebooks was well received amongst participants, suggesting that 

they could find it useful to discuss other picturebooks and themes as well.  

Former research on literary circles and teacher students by Guanio-Uluru, and Goga and 

Pujol-Valls, showed findings suggesting an increased understanding of a subject due to the 

sharing of interpretations in discussions (Guanio-Uluru, 2019, p.16; Goga &Pujol-Valls, 

2020, p.13). Findings in this study also show that participants reported on an increased 

understanding of the picturebooks after the literary circle (figure 19). Even though there was 

an age discrepancy, as the participants in this study were 10- and 11-year-olds, which is 

interesting because it indicates that the literary circle approach is as applicable to both young 

and older learners.  

When planning the lesson for the group interview, I followed Follestad and Wroldsenôs 

methodology of starting of the literary circle with an activity, functioning as an ice-breaker. 

To become a part of the group dynamic, I also chose to be a part if the activity, alongside the 

participants. I forgot however, to continue being a part of the circle when beginning to ask 

questions, which might have affected the results. However, this error happened with the very 

first group, and was purposefully continued to avoid it being a variable.  

5.4. Summary 
Findings in this study indicates that using the Nature in Culture Matrix as a tool to analyse 

Zoniaôs Rain Forest and The Secret of Black Rock, helps to interpret how nature is 

represented in the two books by comparing different opposing views, and reflect upon 

whether or not nature is represented from an ecological perspective or anthropological 

perspective. Findings also suggest that participants reflected and responded to ecocritical 

questions with an ability to distinguish between the opposing views. Many were able to 

elaborate their answers and provide examples, and there was also a tendency of increased 

response were linked to the duration of the conversation. Finding from the questionnaire also 
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show that participants do experience the approach of literary circles as an enjoyable 

approach, where they experienced being included and heard, even though results also show 

that the interest in the material and theme itself were divided. Although this study is too small 

to be able to generalise these findings, they indicate that the combination of discussing 

picturebooks in literary circles could be a good approach to incorporate ecocritical 

viewpoints, which may promote knowledge of how nature is represented in literary works, 

and a development of respect for nature. 

6. Conclusion 
This chapter will conclude the study by first describing the research aims, question and key 

findings, and how the findings answer the research questions. Afterwards, the study 

contributions and limitations are discussed, and finally some suggestions for future research, 

concluding with a summary of the most important elements.  

This study aimed to investigate why a combination of picturebooks and literary circles, might 

be a good approach for upper primary pupils to discuss ecocriticism. The results indicated 

that participants enjoyed the approach of the literary circle, as they felt heard and included 

during the whole process, even though the interest of sustainability and picturebooks were 

divided. Participants were able to both reflect and respond to the opposing views of 

representations of nature in the two picturebooks Zoniaôs Rain Forest and The Secret of Black 

Rock. Further findings show that even though this is a small study, it provides an applicable 

teaching approach to incorporate environmental awareness into the everyday classroom, 

which is one of the core values in the Norwegian curriculum of 2020.  

6.1. Study contributions  
This thesis has put forward a practical, and adaptable approach of how one might 

ecocritically analyse Zoniaôs Rain Forest and The Secret of Black Rock, carry out literary 

circles with ecocritical questions based on the picturebooks anprovided circumstantial 

feedback from the participants about their experience discussing the picturebooks in the 

literary circles. 

The research data collected in this thesis was divided between three research questions, to 

which I used two qualitative approaches and one quantitative approach to gather the data. 

Through the sampling of empirical data, although not generalisable, it brought depth and a 

connection to my understanding of the theoretical field of ecocriticism and the analytical tool 

of the Nature in Culture Matrix. The findings provided an example of a practical approach for 
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how to analyse, adjust and discuss representations of nature with upper primary pupils, which 

can contribute to expanding the knowledge and respect pupils must have for nature, as stated 

in the Norwegian 2020 curriculum.  

The field of ecocriticism is fairly novel, and the publication of the book containing the Nature 

in Culture Matrix (Goga et al, 2018, p.12), was as recent as 2018. Although the approach of 

literary circles are more common, the combination of using literary circles to discuss 

ecocriticism, is a very narrow field of study. During the limited time of which I had to 

research these studies and articles, I noticed a common decision of using teacher students as 

participants. By using upper primary pupils in this study, I have aimed to provide a practical 

approach to how one might discuss ecocriticism in literary circles with younger participants. 

This study aimed to provide a practical approach of incorporating ecocriticism in the upper 

primary classroom. Qualitative findings suggest that participants can discuss ecocritical 

questions, reflecting upon anthropocentric, ecocentric, celebrating and problematising 

presentations of nature in the picturebooks Zoniaôs Rain Forest and The Secret of Black Rock.  

The aims of this thesis were to provide a practical approach to how teachers could implement 

working with the interdisciplinary topic of sustainable development, developing pupilsô 

environmental awareness. Although a direct application of the elements in this thesis might 

not be applicable to all teachers and classrooms, some might find it interesting to adapt the 

approach to their pupils, and perhaps to other theoretical subjects as well.   

6.2. Study limitations 
This study incorporates the classroom and pupils as main elements, as to which I do not have 

regular access to, still being a student teacher. Therefore, to be able to collect the necessary 

data, I had to contact established teachers and ask to conduct my research with their pupils 

and to use their classrooms. The teaching plan was therefore carefully designed, with the 

expectation of the execution to be one per group, as time and space were a limited resource 

for this project. I decided on the solution to use digital stories, instead of comprehensive 

reading circles. Although the teachers could be involved, their time is also limited, to which 

they were left untroubled.  

The experience of previous research was for me also limited, which might have caused errors 

during the sampling, analysis, and discussion of data. The decision of avoiding a thorough 

qualitative analysis of the picturebooks were made to avoid asking leading questions during 

the group interviews. However, since this was a continuous variable, a conclusion may not be 
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drawn as to how effective it was, or if it was consequential at all. There were also some 

sampling issues during the recording of the group-interviews, as some participants caused 

some noise from time to time, resulting in indistinct utterings.  

The number of participants taking part in this thesis is also limited, being 62 pupils divided 

into four groups. In addition, the four groups of participants all live in the same geographical 

area. This thesis discusses the presentation of nature in picturebooks, but due to limited time, 

only two different ones were chosen. The questionnaire provided the participants with a 

maximum of four alternatives of answers. The intention was to provide a small variety of 

alternatives, without it being too overwhelming. Although, the response could have been 

quite different if the there was an increased number of alternatives. Thus, the results are not 

comprehensive enough to make any generalisations, but rather an interesting starting point, to 

which others may take inspiration from and perhaps expand on. 

6.3. Recommendations for future research  
The combination of the analysis of picturebooks, design of questions and the method of 

literary circle, could be applicable to different age of the participants, other picturebooks and 

even other modalities such as short films and or cartoons. Interesting research points which 

were not included in this thesis, could be to ask participants to give examples as to why the 

literary work was easier to understand after discussing it, or asking them it they may distinct 

between the different viewôs nature is represented.  

This study was carried out with participants using their first language, Norwegian, a decision 

made due to the lack of knowledge of their English proficiency. Other researchers who know 

their participants well could carry out a similar study, but ask the participants to use their 

second language, to see which words and details from the stories they use to make arguments.   

Another suggestion recommended to more comprehensive studies could be to analyse and 

compare several picturebooks, to examine if there is a pattern of different ways nature is 

represented in picturebook for upper primary pupils. It could also be interesting to examine 

which view from the matrix the narrative voice most often encompasses in different 

complementary and counterpointing picturebooks, as the narrative perspective might be more 

challenging to determine in the latter.  

6.4. Summary 
This chapter presented a brief overview of the study aims, research questions and findings. 

Some of the contributions of the study was practical approach to the field of ecocriticism, an 
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explanation of how my choice of research methods could answer the research questions, and 

how the findings might be applicable for the real world. Some limitations of the study were 

also represented, as well as some recommendations for future research. As the study is too 

small to make any generalisations, findings indicate that upper primary pupils do enjoy the 

approach of literary circles, and although they might not become environmentally aware after 

one lesson, it may lay a foundation for acquiring knowledge and respect for nature, even in 

the English language classroom.  
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Appendix 

NSD Approval Form 

Vil du delta i forskningsprosjektet 

Bringing Environmental Awareness into the 

English -Speaking Classroom Through 

Picturebooks  

(Inkludere miljøbevissthet i det engelske klasserommet med bildebøker) 

Dette er et spørsmål til ditt barn om å delta i et forskningsprosjekt hvor formålet er å undersøke 

hvor reflekterende og givende samtaler elevene kan ha med hverandre etter å ha lest en bildebok. 

Oppsettet kan minne om en bokklubb. I dette skrivet gir jeg deg som foresatt informasjon om 

målene for prosjektet og hva deltakelse vil innebære for ditt barn. 

 

Formål 

  

- Formålet med prosjektet er å ta opptak av samtalen en elevgruppe kan ha seg imellom etter 
å ha lest en bildebok om bærekraft, hvor åpne spørsmål blir stilt og alle elevenes synsvinkler 
kan komme frem om hva de tenker om fortellingen. Denne samtalen har kun som mål å få 
frem elevenes tanker om bærekraft, av hva de allerede har kjennskap til og deres meninger.  
 

- Omfanget av prosjektet for en deltaker er å lese en bildebok om bærekraft, delta på en felles 
klassesamtale som blir tatt opp med mikrofon. Etter klassesamtalen kan en deltaker også 
gjerne svare på en spørreundersøkelse med 9 spørsmål, hvorav 8 av spørsmålene har 
svaralternativ om opplevelsen av prosjektet og det siste er eventuelle kommentarer 
deltakeren har på hjertet.  

 

- Forskingsspørsmålet til oppgaven handler først og fremst om å finne ut av hvor mye elever 
egentlig reflekterer rundt en tekst de leser, og om hvordan disse refleksjonene kommer frem i 
en samtale med andre. Påstanden min er at elever ofte sitter igjen med mange tanker rundt 
en tekst de har lest, og forstår mer av en tekst etter at de har fått delt sine tanker og 
meninger om den.  

- Dette er en masteroppgave og materialet som blir samlet inn til denne oppgaven skal ikke 
bli brukt til andre oppgaver eller prosjekt.  
 

Høgskolen i Østfold er ansvarlig for prosjektet. 

 

Hvorfor får ditt barn spørsmål om å delta? 
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- Klassen til ditt barn er spurt om å være med fordi de engelske bildebøkene som skal leses, og 
samtalen som skal være i etterkant, passer best på mellomtrinnet. Klassen kommer til å 
være en av seks klasser som deltar i prosjektet, hvor tre av klassene leser en bildebok og de 
andre tre klassene leser en annen. Begge bøkene har bærekraft som tema. Klassen er valgt 
ut til prosjektet fordi den er på mellomtrinnet, ingen andre kriterier har noe å si for 
deltakelsen.  

 

Hva innebærer det for ditt barn å delta? 

- Hvis du/dere som foresatte velger la barnet delta på prosjektet, innebærer det at barnet 
leser en bildebok, og deltar i en samtale om boka med resten av klassen etterpå, samt 
svarer på en kort spørreundersøkelse. 

- Hele deltakelsen kommer til å være gjennomført gjennom en vanlig skoletime, tillegg til å 
lese boka på forhånd (for eksempel i en tidligere time, eller som leselekse uken før).  

- Samtalen skal vare mellom 20-25 minutter og alle deltakerne sitter i en sirkel når de snakker 
sammen. Samtalen skal foregå på norsk. Forskerstudenten kommer til å stille spørsmål om 
boka til deltakerne og samtalen blir tatt opp med mikrofon. Hensikten med prosjektet er å 
dokumentere deltakernes refleksjoner, meninger og følelser rundt boka. Det er ikke viktig 
hvem som sier hva eller hvor mye. Det vil si, at dersom det nevnes navn i løpet av samtalen 
blir disse anonymisert før materialet blir analysert. Lydopptaket vil bli tatt opp og lagret på 
utstyr godkjent av Høgskolen i Østfold, og opplysningene vil bli slettet etter at prosjektet er 
avsluttet.  

- Det vil også bli spurt om deltakeren vil fylle ut et spørreskjema med 9 spørsmål, som kan ta 
ca. 5 minutter. Dette er en anonym spørreundersøkelse på papir som vil bli delt ut og samlet 
inn av forskerstudenten. Spørsmålene handler om deltakerens tanker om klassesamtalen i 
sirkel og om synspunkter på boka. Alle spørsmål som kan bli stilt under samtalen og 
spørreundersøkelsen kan vedlegges om det er ønske om dette for de foresatte.  

- Spørsmålene som stilles av forskerstudenten under klassesamtalene er ganske like, men noen 
spørsmål er selvfølgelig mer spesifikt for den enkelte boka. Spørsmålene til 
spørreundersøkelsen er de samme uansett hvilken bildebok deltakeren leser.  

 

 

Det er frivillig å delta 
 

Det er frivillig å delta i prosjektet. Hvis du som foresatt velger å la barnet ditt delta, kan du 
når som helst trekke samtykket tilbake uten å oppgi noen grunn. Alle dine 
personopplysninger vil da bli slettet. Det vil ikke ha noen negative konsekvenser for deg hvis 
du ikke vil delta eller senere velger å trekke deg.  

 
For elever i klassen som ikke ønsker å delta på prosjektet, blir det mulighet for å gjøre et 
alternativt opplegg, da prosjektet vil forgå i en vanlig undervisningstime. Alternativet går ut 
på at den/de elevene som ikke vil delta, kan diskutere bildeboka i mindre grupper eller par, 
eventuelt skrive svarene i en oppgave bok. Videre kan elevene velge mellom eller flere av 
følgene oppgaver: gjengi bildeboka som tegneserie, tegne en ny forside til boka og/eller 
skrive en alternativ slutt på fortellingen. Dette opplegget er lagt opp til å vare like lenge som 
selve prosjektet, en vanlig skoletime. Alle elevene i klassen skal altså få oppleve bildeboka, 
uavhengig om de vil delta i prosjektet eller ikke.  

 
 

Ditt barns personvern ï hvordan vi oppbevarer og bruker opplysninger.  
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Vi vil bare bruke opplysningene om ditt barn til formålene vi har fortalt om i dette skrivet. Vi 

behandler opplysningene konfidensielt og i samsvar med personvernregelverket. 

 

- Det er kun forskerstudenten og hennes veileder som skal ha tilgang på disse opplysningene.  
 

- Opplysningene som blir samlet inn i forhold til ditt barn som deltaker er kun hvilken 
bildebokgruppe den er med i forhold til spørreundersøkelsen, da markert og kategorisert 
med et tall og en bokstav. Tallet kommer til å samsvare med bildebokgruppa, enten A1, A2, 
A3 eller B1, B2 eller B3. Ingen personopplysninger kommer til å bli samlet inn, og dersom 
navn blir nevnt under opptak eller skrevet ned på spørreundersøkelsen, blir disse 
anonymisert. Navnet på deltakerskolen skal også bli anonymisert, kun nevnes ved hvilken 
kommune den befinner seg i.  
 

- Lydopptaket vil bli tatt opp og lagret på utstyr godkjent av Høgskolen i Østfold, og 
opplysningene vil bli slettet, samt spørreundersøkelsene makulert, etter at prosjektet er 
avsluttet. 
 

- Om masterprosjektet publiseres, vil det ikke bli nevnt noe om hvilke klasser eller skoler som 
er med på prosjektet, det vil det kun bli gitt opplysninger om i hvilke(n) kommune(r) de ulike 
skolene befinner seg.  

 

Hva skjer med opplysningene til ditt barn når vi avslutter forskningsprosjektet? 

Opplysningene anonymiseres når prosjektet avsluttes/oppgaven er godkjent, noe som etter planen 

er i slutten av mai 2022. Ved prosjektslutt slettes alle lydopptak og spørreundersøkelsene på papir vil 

bli makulert.  

 

Dine og ditt barns rettigheter 
Så lenge ditt barn kan identifiseres i datamaterialet, har du rett til: 

- innsyn i hvilke personopplysninger som er registrert om barnet, og å få utlevert en kopi av 
opplysningene, 

- å få rettet personopplysninger om barnet,  
- å få slettet personopplysninger om barnet, og 
- å sende klage til Datatilsynet om behandlingen av barnets personopplysninger. 

 
Hva gir oss rett til å behandle personopplysninger om barnet? 
Vi behandler opplysninger om barnet basert på foresattes samtykke. 

 

På oppdrag fra Høgskolen i Østfold har NSD – Norsk senter for forskningsdata AS vurdert at 

behandlingen av personopplysninger i dette prosjektet er i samsvar med personvernregelverket.  

 
Hvor kan jeg finne ut mer? 
Hvis du som foresatt har spørsmål til studien, eller ønsker å benytte deg av dine rettigheter, ta 
kontakt med: 
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_- Høgskolen i Østfold ved prosjektansvarlig Melanie Ruth Duckworth på e-post 
melanie.duckworth@hiof.no eller forskerstudent Julie Mortvedt på e-post juliemka@hiof.no.  

¶ Vårt personvernombud: Line Mostad Samuelsen. E-post: personvern@hiof.no  
 
Hvis du som forsatt har spørsmål knyttet til NSD sin vurdering av prosjektet, kan du ta kontakt med:  

¶ NSD – Norsk senter for forskningsdata AS på epost (personverntjenester@nsd.no) eller på 
telefon: 55 58 21 17. 

 
Med vennlig hilsen 
 
Melanie Ruth Duckworth                                                            Julie Mortvedt 
           (Veileder)                                                                                (Forsker) 
  
------------------------------------------------------------------------------------------------------------------------- 

Samtykkeerklæring  

 
Jeg som foresatt har mottatt og forstått informasjon om prosjektet «Bringing Environmental 

Awareness into the English-Speaking Classroom Through Picturebook» og har fått anledning til å 

stille spørsmål. Jeg samtykker til at mitt barn: 

 
Ã er deltaker i klassesamtale, med observasjon og lydopptak.  
Ã er deltaker på spørreundersøkelse etter klassesamtalen. 

 
Jeg som foresatt samtykker til at bidraget til ____________________________i klassesamtale og  
                                                                                        (Elevens navn)   
svar på spørreundersøkelsen behandles frem til prosjektet er avsluttet. 
  
 

---------------------------------------------------------------------------------------------------------------- 
(Signert av foresatte til prosjektdeltaker, dato) 
 

mailto:melanie.duckworth@hiof.no
mailto:juliemka@hiof.no
mailto:personvern@hiof.no
mailto:personverntjenester@nsd.no
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Interview Guides  

Questions about ½ƻƴƛŀΩǎ wŀƛƴ CƻǊŜǎǘ 

 

Figure 24- Questions for group interview Zonia 

 

 

 

Questions All elements Anthropocentric Ecocentric Celebrating 

Nature

Problematising 

Nature

May each and everyone of you mention, anything at all, 

that you liked about the book (you are allowed to 

mention the same as someone else).

What were somehings that you thought was different the 

second time you saw the video?

There are a lot of different animals in the book. Do they 

behave like most animals do or do they behave like 

humans?

Zonia lives together with many different animals. Which 

other animals calls the rainforest their home? (Everyone 

can say something each)

When animals are portayed with feelings that we sort of 

can relate to, does it make us more likely to take care of 

them? Why?

The book begins with a voice telling about Zonia who 

lives with those she loves in the rainforest. We 

experience the forest through Zonia's perspective, but 

who tells the story? Is it the forest, is it the butterfly, or 

is it any of the other animals?

Did someone notice that the butterfly seen in the book is 

never mentioned in the text? What role does the 

butterfly posess in the story?

In the text, Zonia visits all of her friends and places she 

loves and is familiar with, but all of a sudden she sees 

something she has not seen before. The text says she 

gets scared and runs home. What does she see?

Why do you think we only see that (deforestation) and 

why it is not written in text? (Shown not told)

How are the colours different on that page 

(deforestation) compared to previous ones?

What does Zonia get in respons when showing her 

mother broken twigs? Is it fair to Zonia(Us)? What do you 

think she could do? (Insert picture) 

Who is the actual threat in this book, why? And to whom?
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Questions about The Secret of Black Rock 

 

Figure 25- Questions for group interview Secret of Black Rock 

 

 

 

 

 

 

 

 

Questions All elements Anthropocentric Ecocentric Celebrating 

Nature

Problematising 

Nature

May each and everyone of you mention, anything at all, 

something  you liked about the book (you are allowed to 

mention the same as someone else).

What were somehings that you thought was different the 

second time you saw the video?

The book begins with a voice telling the story of Erin, 

who lives with her mother and dog next to a small fishing 

village. We experience the fishing village and the ocean 

through Erin's perspective, but who tells the story? Is it 

the ocean, the black rock, or perhaps the dog?

The book is inhabited by many differnt species of 

animals. Does these animals behave the most like 

animals or human? And what about the Black Rock?

The black rock in the book is a living creature and a home 

to many different creatures. What kind creatures lives on 

Black Rock?

When the Black Rock is protrayed with emotion and we 

can identify with it, does it bring with it a sense of 

wanting to take care of it? Why?

Why is it so important for Erin  to tell the others about 

the Black Rock?

The main responsibility of protecting the Black Rock and 

all the creatures that calls it home gets placed on Erin's 

shoulders. Is it fair that Erin as a child is left with the 

responsibility of saveing the Black Rock?

What were the different colours used on the pages?

Who is the actual threat in this book, why? And to whom?
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Questionnaire 

Hadde du lest boka før dette 

prosjektet?                                                       

ja nei 

Hadde du sett den digitale 

fortellingen av boka før timen?                                                        

ja nei 

 

Hvordan likte du å 

snakke om boka i 

sirkel? 

Kjedelig Ganske lite Greit Veldig morsomt 

Syns du at du fikk sagt 

det du ville si i 

sirkelen? 

Nesten ikke Bare litt Det meste Alt sammen 

Hvordan føler du deg i 

dag? 

Dårlig Helt ok Ganske bra Super 

Likte du boka? Ikke særlig Litt  Ganske Ja, veldig! 

Er du interessert i 

bærekraft? 

Ikke særlig Litt  Ganske Ja, veldig! 

Syns du at du forsto 

boka bedre etter 

samtalen? 

Ikke særlig Litt  Ganske Ja, veldig! 
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Teaching plan 
Utstyr: Diktafon, spørsmål til sirkel, klasserom med stoler, mulighet for å koble til 

smartboard, spørreundersøkelser + blyant til alle 

Tid Hva  Hvordan 

10 minutter Sette seg i sirkel og 

bli forklart målet for 

timen.  

Elevene setter seg og jeg forklarer at 

denne timen består av 3 deler: 

1. En liten aktivitet for å bli rolige 

2. Ha selve samtalen med 

veiledning fra meg 

3. Spørreundersøkelse på slutten. 

10 minutter Aktivitet çDen som har p¬ segéè  

Her skal elevene få muligheten til å bli 

litt mindre anspent og bare ha det litt 

gøy. Da blir det mindre skummelt med 

samtale etterpå. 

30 minutter Samtale Jeg stiller veiledende spørsmål 

gjennom hele samtalen, og prøver ut 

ulike metoder så alle får bidratt med i 

samtalen.  

- Rundt hele sirkelen. 

- Snakkenett 

10 minutter Spørreundersøkelse Jeg går gjennom spørsmålene, hvorfor 

jeg stiller dem og tar imot eventuelle 

spørsmål 

 

 

 


