




























































the English classroom through working with interdisciplinary topics like Health and Life

Skills and Democracy and Citizenship. In contrast, others believed it was up to individual

teachers to interpret and include such topics through literature teaching. However, there was

an agreement that there was a need to focus on gender diversity and gender identity in the

English curriculum. In addition, the mentioned literature highlights the importance of having

an inclusive and supportive curriculum for LGBTQI students. As society's understanding of

gender diversity changes, educators need to be aware of these changes and create an inclusive

and supportive environment for all students; however, as this chapter has tried to convey,

achieving this in practice can be challenging.

4.4 Criteria for Choosing Suitable Literature

When selecting literature to convey positive attitudes and values about gender diversity and

gender identity in the classroom, several aspects should be considered. These aspects can

include representation, stereotypes, historical and cultural context, language and imagery, and

authorship, as noted by Martino and Cumming-Potvin (2016). In this study, the teachers were

asked whether they considered gender diversity and gender identity as criteria when choosing

literature. This sub-chapter will focus on the reflections and answers shared by the teachers

regarding the criteria for selecting inclusive literature. It is important to note that the term

"literature" is broadly defined in this thesis to include various forms such as novels, poems,

songs, Ted Talks, and YouTube clips.

When asked about the criteria, "Caroline" first states: "No, I cannot say that I have that

[gender diversity and gender identity] as a type of criteria, but I think the textbook covers

topics like this in a good way." "Caroline's" response could be understood as indicating that

she does not actively seek out literature representing gender diversity and identity as a

criterion when selecting literature for her students. Instead, she believes that the textbook

already covers these topics satisfactorily, which may suggest that she is unaware of the

potential limitations or biases in the textbook's representation of gender diversity and identity.

However, as the interview and her reflections progress, she changes her statement and states

she subconsciously likes to talk about these topics and thus believes that she brings them up,

but not in a way that is immediately obvious to the students. She explains: "I think that in this

way, the students become more engaged in both the reading and the discussion because I am

engaged in what we are reading, and it rubs off on them." The statement suggests that when a

teacher is engaged in what they are reading and discussing, it can inspire students to be more

engaged. In addition, the teacher's attitude and behavior can also rub off on the students,
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making them more interested and motivated to participate. In tum, it creates a positive

learning environment and encourages active participation from students.

That the teacher's attitude and behavior can create a positive learning environment is

something "Helene" agrees with, as demonstrated by the following statement regarding her

process of working with the novel Simon vs. the Homo Sapiens Agenda (Albertalli, 2015):

"I chose the Simon book because I think it was an incredibly beautiful love story. And

in the beginning, I did not say that: In the next couple of weeks, we would discuss

gender diversity and gender identity because then it would be problematic for some

students; no, I said that we were going to read a story about two people who fell in

love, the theme is love, and then, the topics [gender diversity and gender identity]

came as a natural part."

This quotation is an excellent way to illustrate one of the criteria "Helene" find important;

literature that presents the theme in focus in a natural way, without proclaiming gender

diversity and gender identity as the central theme. She further elaborates on the statement and

says that she finds it essential that the students work with topics like gender diversity and

gender identity through a known theme, such as love, the feeling of love, and the feeling of

loneliness, themes that she believes the students will recognize themselves in. By this

explanation, "Helene" proves that she uses general, near-universal concepts, such as love and

loneliness illustrated in literature, to make her students reflect on the fact that these feelings

are shared across gender, irrespective of whether a boy is in love with a boy or a girl.

"Helene" further thinks that the chosen literature needs to be somewhat modem because she

believes modem literature makes it easier for students to relate to the plot. This explanation

can be understood as "Helene" has experienced that modem literature is often more relatable

to students, reflecting contemporary issues and experiences. By incorporating modem

literature into the curriculum, students are more likely to connect with the themes and

characters in the literature, which can enhance their understanding and appreciation of the

material. Lastly, "Helene" tries to work with literature the students might not have chosen

themselves. Introducing students to literature they may not have chosen is an innovative and

effective way to spark their interest and engagement with the material. Exposing students to

new and unfamiliar literature makes them more likely to be intrigued and curious, which can

lead to a deeper understanding and appreciation of the literature. Furthermore, "Helene"

notes, "Students may have lower expectations for literature they are unfamiliar with, which

can make the reading experience more surprising and impactful." This approach can be
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precious in the context of gender diversity and gender identity, as it can help students to

broaden their perspectives and gain new insights into the experiences of individuals from

different backgrounds and identities.

Regarding helping students to broaden their perspective, "Inga" states that to her, one of the

most important criteria for the literature is that "The main character is not a cis person, and

where the actions show how it is to be an LGBTQI-person in a good way." "Inga's" emphasis

on having literature with LGBTQI protagonists and positive portrayals of their experiences

can be seen as an essential step towards promoting inclusivity and acceptance in the

classroom. It not only provides representation for LGBTQI students but also educates non-

LGBTQI students about the diversity of experiences and identities. By exposing students to

these perspectives, one could argue that "Inga" is facilitating in helping the students to

broaden their understanding and develop empathy towards individuals who may have

different lived experiences than their own. As a last note on the criteria, "Inga" states that it is

essential that the chosen literature also fits well with the lesson theme for the period. "Inga's"

consideration for lesson themes when selecting literature can be understood as an important

way to promote a cohesive and meaningful learning experience for students. By aligning the

chosen literature with lesson themes, students can make relevant connections to their

experiences, enhancing their understanding and engagement.

In addition to aligning the literature with lesson themes, the most important criterion for the

literature chosen by "Anton" is that the literature has a good representation of writers. He

elaborates on this and explains that he ensures that the literature is not only written or told by

"White, heterosexual, scholars in tweed jackets." Instead, he strives to find authors who can

tell a story based on personal experiences and tries to find authors who "Differ in sexual

orientation, religion, ethnicity, and birthplace." "Anton's" focus on diverse representation in

literature can be seen as crucial for promoting inclusivity of gender diversity and gender

identity in the classroom. He can offer a more accurate and representative portrayal of

experiences by seeking out authors from diverse backgrounds. This approach can help to

challenge preconceived notions the students may have, promote empathy in the students, and

help foster an understanding towards individuals from different backgrounds. Another

criterion highlighted by "Anton" is: "(.. .) that the literature talks about the same thing but

from different points of view so that there is not some formula in how all topics are to be

covered." "Anton's" criteria emphasize the importance of diversity in perspectives regarding

literature. Diversity in perspective is valuable because it allows for a more comprehensive

26



understanding of a topic, as different authors may have different approaches or interpretations.

The diversity in perspective also aligns with another criterion "Anton" has; that the literature

encourages critical thinking and analysis. The criterion of diversity in perspective and

literature that encourages critical thinking and analysis cohere because the readers are

prompted to compare various viewpoints.

"Irene" shares a similar view with "Caroline" in that she does not have gender diversity and

gender identity as criterion when selecting literature, but instead she relies on the varied

selection provided by the textbooks used in her school. She states that "Because the authors of

the textbook spend so much time and resources making the textbook, I do not feel the need to

know about topics such as gender diversity and gender identity to give lessons about it."

"Irene's" statement can be seen as a concerning lack of understanding about the importance of

including literature that positively represents gender diversity and identity in the classroom.

By relying solely on the textbooks and resources provided by her school's textbook, she may

unintentionally perpetuate harmful stereotypes and biases. To avoid unintentionally perpetuate

harmful stereotypes and biases, it can be crucial for teachers to actively seek out and include

inclusive literature and resources in their lessons, rather than assuming that they will naturally

be included be the textbook. By neglecting to educate herself on topics such as gender

diversity and identity, "Irene" risks alienating and invalidating students who may identify

outside of traditional gender roles. Although "Irene" relies on the textbooks, she states that

one important criterion for her is that "the literature and resources are used to facilitate good

written and oral assignments for my students." This statement can indicate that "Irene" places

great emphasis on practical application of the literature to enhance her students' learning

experience. Furthermore, since Irene only teach vocational, mainly male students, her

statement can indicate that she prioritizes practical skills and reflection over theoretical

understanding. This approach is in line with her desire to facilitate good written and oral

assignments that are relevant to her students' career aspirations in contrast to creating what

she calls: "a large, deep understanding for a specific theme."

Through the interviews, several of the informants' reflections show that the idea ofreading

pleasure and reading motivation is some of their main criteria. The English curriculum

indicates that the English subject should "contribute to reading pleasure" (Norwegian

Directorate for Education and Training, 2020f, p. 4). From Dalsgaard (2016), it can be

deduced that the challenge of finding literature that creates reading pleasure and motivation is

linked to the literature teacher's commitment to the subject. Furthermore, "Irene's" and
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"Caroline's" reflections show agreement regarding the difficulties in finding books that

captivate the male students. "Caroline" point out that girls often are easier to get to read "most

things," while boys are not so willing to read literature that is too "girly." This attitude is

probably based on the informants' classroom experiences but can also be rooted in what B

(2014) refers to as general perceptions about boys and reading. To angle such a general

perception towards a more inclusive educational attitude, Dalsgaard (2016) and B (2014)

claim that educators must reflect on their attitude to gender norms and act as good role

models.

Both "Caroline" and "Irene" stated that they trusted the textbooks regarding providing

literature that facilitated an inclusive classroom. According to findings by Smestad (2018, p.

5), "Textbooks have a key role in sexuality education [and] are still the main source used by

teachers in most subjects in Norwegian elementary and lower secondary schools". Thus, one

could argue that "Caroline's" and "Irene's" answers align with most teachers' in Smestad's

findings. However, several studies have examined textbooks from Norway (Lyngstad, 2019;

Rthing, 2017; Steinland, 2015) and worldwide (Sleeter & Grant, 2011; Thornbury, 2013) in

various subject areas, revealing that many textbooks portray characters who conform to

cisgender, white, able-bodied, economically stable, and heterosexual norms, which is

something teachers have to be aware of in order to select literature that is including

(Hermann-Wilmarth & Ryan, 2015; Munden et al., 2017).

Moreover, in certain cases where non-conforming characters are portrayed, authors and

illustrators tend to present them in a simplified or superficial manner, relegating them to

standalone educational units on the topic. Therefore, to understand the ideologies and

thoughts underlying such textbooks, one must consider how the books position the reader,

other possible positions and perspectives, and the authors' and illustrators' potential

unconscious biases. To address these types of issues and for the students to learn how to do so

in a critical way, Normann and Williams (2021) state that educators can attempt to reframe

textbook content from alternative positions or supplement the material with literature that

provides different perspectives, which is just what "Anton" stated that he strives to do; "I talk

a lot about representations and the importance of who brings the message, whose story, whose

perspective we are met with." "Anton" further stated that through working with different

perspectives, he hoped his students would develop competence in critical thinking and

reflecting, highlighted as an essential skill in the English curriculum.
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"Helene" and "Inga" stated that they experienced that the students became engaged when they

discovered that the literature, they were reading did not deal with a cis person. "Helene"

elaborated on the statement and said that she likes to use the individual-group-plenary method

when working with literature, which shows that she has a long-term view of working with the

literature. "Inga" explained that her preferred method was individual work followed by a

plenary discussion. Planning and executing individual and group activities related to English

literature shares similarities with the approach described by Martino and Cumming-Potvin

(2016) in their study ofLGBTQI literature in education. The authors emphasize the value of

using teachable moments, where the teacher follows the students' lead in their thinking rather

than taking a more direct approach to the topic. This approach can result in increased student

engagement and participation in classroom discussions. In addition to letting the students take

the lead in the thinking process, "Helene" emphasized the importance of integrating literature

with an LGBTQI theme into the general literature taught in English lessons to prevent

creating more conflicts and questions among students. To plan for a wholesome and inclusive

curriculum aligns with the idea presented by Martino and Cumming-Potvin (2016) that

careful planning of teaching over time is crucial to prevent the topic from being isolated. As

Martino and Cumming-Potvin (2016) state, "It is important to carefully plan the teaching over

time so that this does not just become an isolated topic" (p. 812).

Based on the teachers' responses, it can be concluded that they have varied approaches when

selecting literature that represents gender diversity and gender identity. Some, like "Helene"

and "Inga," prioritize literature that present gender diversity and gender identity through

general and near-universal themes like love and loneliness. In addition, "Helene" highlights

modem and unfamiliar literature as a criterion because it can engage students. "Inga" also

emphasizes the importance of including literature with LGBTQI protagonists and positive

portrayals of their experiences to promote inclusivity and acceptance. "Anton" believes that

students should be exposed to a range of perspectives, including those that challenge their

beliefs and values. Furthermore, he argues that teachers should be open to controversial

literature if they are prepared to facilitate discussions and debates that allow students to

express their opinions respectfully and constructively. "Caroline" takes a slightly different

approach, emphasizing the importance of selecting literature that reflects the demographics of

the classroom. She believes that students are more likely to engage with literature that

resonates with their own experiences and identities and that teachers should strive to include

diverse voices and perspectives in their reading lists. Finally: Irene prioritizes practical
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application of literature to enhance her vocational students' learning experience, rather than to

focus on creating a deeper understanding for a specific topic. The teachers' attitudes and

behaviors are crucial in creating a positive and inclusive learning environment. By actively

seeking out and including diverse literature, teachers can help students feel seen and valued

while fostering critical thinking and empathy. At the same time, teachers must provide

guidance and support when navigating complex or controversial topics so that all students feel

safe and respected in the classroom.

4.5 The Relationship between type of literature and teaching methods in the classroom

This chapter seeks to explore the relationship between the type of literature and teaching

methods the teachers use in the classroom. When examining the usage of literature in relation

to gender diversity and gender identity, teachers' preferences and methods display notable

variations. This indicates that educators adopt different approaches when selecting and

incorporating diverse types ofliterature into their teaching practices in these areas.

4.5.1 TED Talks

"Anton" tells about the different types of TED Talks he uses. "I feel that this is a good way to,

at least try, to create something new in the English classroom because the students get to listen

to someone other than me." He further elaborates on this statement by explaining that he uses

these TED Talks to make the students more aware of who is talking and how these people

gain trust. In this way, he believes that the students experience a different type of literature

than they usually have in the English classroom. However, the students also experience how

someone's appearance can create trust or distrust. "Anton" carefully selects speakers for his

TED Talks representing diverse backgrounds, including gender and sexual orientation. He

includes speakers who are openly a part of the LGBTQI community and those considered

authoritative figures, such as doctors or famous writers, preferably in a combination ifhe can

find that. Through this approach, "Anton" has observed that his students engage in lively

discussions about whom they trust and why, allowing them to explore different perspectives

and experiences. "Anton's" use of TED Talks in the English classroom is a great way to

expose students to different perspectives and ideas. By choosing a diverse range of speakers,

he not only provides the students with various viewpoints but also encourages them to

consider how appearance and background can influence credibility, which can be an important

lesson in critical thinking and can help students become more discerning consumers of

information. Additionally, by fostering discussion about trust and credibility, "Anton" is

helping his students develop their communication and analytical skills.
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"Caroline" also highlights TED Talks as a good way of using literature in her English lessons.

She uses TED Talks to; "talk about different words that cause the person you are referring to,

somehow to be degraded." Concerning gender diversity and gender identity, "Caroline"

explains that she has had good experiences with TED Talks that discuss gender-related

language. After working with this type of literature, her students have had heated discussions

regarding how they understand and use different words. "Caroline" has found TED Talks to

be a valuable resource for engaging her students in discussions about gender diversity and

gender identity. Using literature that discusses language related to these topics, she has created

a space for her students to explore their understanding of different words and how they can

impact individuals. This approach can be seen as a proactive approach to address sensitive

topics in the classroom and provide a safe and inclusive learning environment for students.

"Anton" and "Caroline" use TED Talks to engage their students in discussions related to

different aspects of language, including gender-related language. Both approaches align with

the goals of giving students a broad perspective, encouraging critical thinking, and

introducing students to the idea of being global citizens, as suggested by Engler (2014), and

are in line with the competence aims and Core Elements of the English curriculum

(Norwegian Directorate for Education and Training, 2020d). By using TED Talks, students

can explore different perspectives and experiences, develop their communication and

analytical skills, and become more discerning information consumers.

4.5.2 Films and YouTube

In relation to "the power of language" and its relation to gender diversity and gender identity,

"Caroline" is fond of using the films: 8 Mile (Hanson, 2002) and Sing Street (Camey, 2016) in

her English lessons. She explains that the films address the aspect of gender-related words

being used as insults and that: "Through the films, we discuss the power of language, and

what the students think about the language used, and whether they think it is negative or

should be that way." By using films like 8 Mile (Hanson, 2002) and Sing Street (Camey,

2016), "Caroline" can create a safe space for her students to discuss sensitive topics related to

language use and gender expression. By engaging in discussions about the power of language

and its impact on individuals, students are encouraged to think critically about the language

they use and how it can affect others. In addition to discussions on "the power oflanguage,"

"Caroline" highlights that the film Sing Street (Camey, 2016) also addresses the constant

changes both in terms of gender identity and gender expressions. She explains that the main

character in the film "Suddenly wears make-up because his idol wears it, and he gets in
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trouble at school because of it." "Caroline" explains that she has experienced that the different

aspects of the film provide good opportunities for both plenary discussions and individual

written assignments. By having students engage in both group and individual work,

"Caroline" can meet the diverse learning styles of her students and provide them with a range

of opportunities to engage with the material. Moreover, by using the character development

in Sing Street (Camey, 2016) to explore gender expression, "Caroline" can facilitate learning

situations where her students can explore their identities in a supportive and inclusive

environment.

In the same way as "Caroline," "Helene" also prefers to use films and tv-series as a starting

point for discussions and written assignments to highlight gender identity and gender

expressions. She brings up the film Billy Elliot (Daldry, 2000), which she finds to be a good

way of discussing growing up as a youngster in the UK with a gender identity that differs

from the rest of her classmates. Using the film Billy Elliot (Daldry, 2000) to discuss growing

up with a gender identity that differs from one's peers can be an excellent way to help

students empathize with the challenges faced by individuals who do not conform to traditional

gender roles. Furthermore, "Helene" talks about how she has used the Norwegian tv-

series Skam (NRK P3 [Producer], 2015-2017) compared to Shakespeare's Romeo and

Juliet regarding gender roles and gender expressions. The approach of using Skam and Romeo

and Juliet to highlight how societal norms have changed over time can be seen as an exciting

and innovative way to make use of popular literature and can help the students to see how

literature has created sense out of general themes such as love, shame, and identity-issues

through the times. Lastly, "Helene" talks about how she has found "coming out" videos on

YouTube helpful when addressing gender diversity and gender identity. "Helene's" use of

"coming out" videos on YouTube as a teaching tool is a brilliant way to help students

understand the experiences of those who identify as LGBTQI. By hearing directly from

individuals who have shared their stories online, students can develop a deeper understanding

and appreciation for the struggles and triumphs of those not part of the dominant culture.

Moreover, films can be a powerful tool in promoting empathy and understanding toward

individuals from different backgrounds. "Inga" for instance, highlights the film Brave

(Andrews, 2012) as a good resource to initiate and facilitate discussions about gender related

expectations, gender roles and gender expressions. She has experienced that her students find

the film both exciting and funny and thus believes that the students find it more engaging to

have a discussion and written assignments after the film. She elaborates further on her
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methods about this film and explains that after having a plenary debate, her students usually

write shorter paragraphs about the different characters in the film concerning how they

perceive the character's gender expression and how the characters respond to the expected

gender roles. Combining plenary debates and written assignments, "Inga" can reinforce her

students' learning and encourage them to analyze the characters' experiences and behaviors

critically, which can help her students develop a deeper understanding of how gender roles

and expressions are constructed and performed and how they impact individuals' lives.

In contrast to "Helene," "Caroline," and "Inga," "Anton" explains that he does not use films

in his lessons. Nevertheless, he often uses YouTube clips to explain different aspects. In

relation to the terms gender diversity and gender identity, he exemplifies his use ofYouTube

clips by talking about clips where young people in the United States are interviewed about

how it feels like to be transgender, non-binary, or gay in the United States. After watching

these clips, "Anton" tends to let the students hold debates or write essays about the content in

the clips. In addition, he also talks about representation and critical thinking regarding these

clips. "It is important that the students recognize the message and influence that these clips try

to convey; thus, I find it useful to show the students clips by both 'regular people and

scholars'." By having students watch these clips and then hold debates or write essays about

the content, "Anton" encourages critical thinking and reflection on issues related to gender

diversity and identity. He also emphasizes the importance of recognizing the message and

influence conveyed by these clips and the value of including perspectives from what he calls

both "regular people and scholars" in his teaching.

To develop critical thinking and reflection in relation to the audio-visual images one is

exposed to is something Gordon (2021) highlights as essential knowledge for today's

youngsters. He states that although audio-visual images play a vital role in national and

international cultures, individuals seem reluctant to engage in critical thinking regarding films

(p. 255). Despite the constant exposure to these forms of media, learners require some

assistance to comprehend how they are influenced, persuaded, and captivated by the media.

Therefore, "Anton's" statement about critical thinking and reflection concerning the

understanding of how these images create significance and the message they convey can be

seen as essential knowledge to participate in society, as stated in the Relevance and central

values of the English curriculum (Norwegian Directorate for Education and Training, 2020d).

In addition to promoting critical thinking and reflection, "Anton's" use ofYouTube clips is an

appropriate and effective way to provide students with diverse perspectives and lived
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experiences related to gender diversity and gender identity. His statement aligns with the

findings of Wuest (2014), who notes that YouTube has been a popular platform for individuals

to share their stories and experiences related to discuss coming out, surviving school years,

and dealing with homophobia and bullying.

In line with "Caroline's" and "Inga's" reflections concerning the use of Sing Street (Camey,

2016) and Brave (Andrews, 2012), Bjork et al. (2014) states that films can be an effective

medium to represent everyday cultures as they showcase typical interpersonal relationships,

conflicts, and crises. In addition, films can reveal how people conform to stereotypes and how

this affects their behavior (p. 196). Through the interview, "Caroline" and "Inga" explained

that they use the films to make the students reflect on how the main characters demonstrate an

attempt to uphold cultural values such as loyalty to the family or the community or how the

main characters fight against gender-related expectations related to gender and fight for

equality, and independence. Bjork et al. (2014, pp. 198-200) further note that film-based

activities can be integrated at different lesson stages, such as pre-viewing, while-viewing, and

after-viewing activities. The reflections shown by "Caroline" and "Inga" during the interviews

indicate that they do while-viewing activities, such as talking about how the main characters

are perceived based on their appearance and how the students would have handled the

different situations shown, and after-viewing activities such as discussion character

development and the language used in the films. Similarly, Fisher and Frey (2015) suggest

that interrupting the film can develop vocabulary and writing skills (p. 96), which is the

approach used by "Caroline" in facilitating the development of understanding of how

different words and vocabulary can hurt or seem degrading or prejudiced concerning the

film 8 Mile (Hanson, 2002).

Building on the use of films in the classroom, "Helene" also shared her approach in using the

film Billy Elliot (Daldry, 2000) to introduce students to the experiences of growing up as a

non-cis person in the UK. She also stated that she likes to discuss how the students perceive

the main character and why they think they do so. In relation to utilizing films to present

situations, Bjork et al. (2014) note that it is important to remember that "feature films show

staged and carefully constructed situations [however] these stages situations also express how

people in a culture process their reality" (p. 196). In "Helene's" case, it is, therefore, essential

to consider the "staging and constructions of situations" and make the students aware of this.

In addition, this approach can also help students develop an understanding that their

perception of the world is dependent on culture, which aligns with the interdisciplinary topic
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of Democracy and Citizenship (Norwegian Directorate for Education and Training, 2020c).

4.5.3 Books and Novels

Concerning gender roles, gender diversity, and gender identity, "Helene" states that she likes

to use the novel Simon vs. the Homosapien Agenda (Albertalli, 2015). The reason for this is

that she thinks the novel addresses gender diversity and gender identity in a natural way, but

also because the novel: "Deals with prejudice and gender stereotypes in a way that the

students can recognize oneself in." For "Helene," a natural follow-up of their plenary

discussions following the book is to have the students write different paragraphs about what

they have read and discussed. The novel's natural approach to these topics can make it easier

for students to relate and connect with the characters and the issues they face. Additionally,

using writing exercises to reflect on what has been discussed in the plenary discussions can

help students solidify their understanding of the topics and how the topics of gender diversity

and gender identity relate to their own lives.

Although she does not mention specific literature, "Caroline" states that in her work on

gender diversity and gender identity, she has used excerpts from books, song lyrics, and

research articles. She elaborates that she uses all these different types of literature because

they provide an opportunity to work with aspects such as the power of the language and

gender diversity from different angles, in addition to working with other genres. Furthermore,

by utilizing various materials, she can gain insight into different perspectives and approaches;

this approach aligns with the Core Element of Working with texts in English as well as various

competence aims (Norwegian Directorate for Education and Training, 2020d) emphasis on

working with different genres and using multiple sources to gain a more nuanced

understanding of a topic.

"Inga" also says that she uses excerpts from books and highlights the two books: Boy Meets

Boy (Levithan, 2003) and Gender Queer: A Memoir (Kobabe, 2019). However, she states that

she has only read and used Boy Meets Boy in her lessons and "only to discuss homosexuality

and gender roles." Nevertheless, she believes that the graphic novel Gender Queer: A

Memoir can be both intriguing for her junior high students because they are not used to

reading graphic novels. In addition, she thinks that this novel can provide the students with

insight into gender diversity and gender identity in a way that suits the age group, as she

states: "The novel explores the concept of nonbinary and gender identity and its implications

for advocates, friends, and individuals in general, which means that the novel provides

insights on what it [nonbinary and gender identity] means and how it can be perceived."
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When asked about how she makes use of these literature in her lessons, "Inga" answers: "I

mostly use the literature as a way of facilitating discussions and reflections on how the

individual perceives things like sexual orientation, the individual's general attitude towards

differentness, and prejudice they have." By incorporating excerpts from books such as Boy

Meets Boy (Levithan, 2003) and Gender Queer: A Memoir (Kobabe, 2019), "Inga" can

provide her students with a unique perspective on diverse sexualities and gender identities.

"Inga" is also aware of her students' age groups and interests. She realizes that graphic novels

can intrigue her students and thus serve as a good starting point for reflections and discussions

on gender diversity and gender identity.

According to Hermann-Wilmarth and Ryan (2015), when using LGBTQI-inclusive literature,

the teacher needs to be aware of the fact that when a book contains a " [. . .] typically

privileged identity, e.g., white, upper middle class, male [. . .] which creates the assimilation

called homonormativity. This creates windows or mirrors of a very limited group ofLGBT

people" (2015, p. 440). The main character, Simon, in the novel highlighted by

"Helene," Simon vs. the Homo sapiens Agenda (Albertalli, 2015), is an example of this

homonormativity and is an aspect of being aware of when using the novel. Nevertheless, it is

worth noticing that according to (Crisp, 2018, p. 366), "[ . . .] i t is impossible for a single text

to perfectly represent the diverse ways of 'being' a gay male." The notion that the "perfect

book" (Crisp, 2018, p. 366) does not exist is supported by Blackbum et al. (2018). However,

teachers can still create a more inclusive and nuanced book collection by including a variety

of depictions of gay male characters in different literary roles and for diverse audiences.

While Crisp's remarks specifically address the representation of homosexual men, this

approach can also be extended to the portrayal of other LGBTQI identities. By including

multiple stories and representations of LGBTQI identities, such as "Inga's" and "Caroline"

do, students can begin to understand that there is no one "right way" to be a part of the

LGBTQI community.

4.5.4 Textbooks and Other Types of Literature

In contrast to the other teachers, "Irene" states: "I do not feel that I have the time to find so

much other literature than that in the textbook; in addition, I think the literature in the

textbook has something for everyone." When looking elsewhere for literature, the interview

shows that "Irene" is a committed English teacher who feels overwhelmed by what she

experiences as an excessive workload and insufficient time to accomplish it all, which

highlights the challenges that teachers face in finding the right balance between incorporating
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diverse literature into their lessons while also managing their time effectively. The notion of

excessive workload and insufficient time is also supported by "Anton," who states,

"Especially concerning gender diversity and representation, the textbook becomes a good

source." He elaborates on this and explains that sometimes he leans on literature from the

textbook because, as he puts it: "The authors of the book have gone out of their way to

include literature that should make everyone regardless of cultural background, sexual

orientation or gender identity to feel included." While it is essential to incorporate diverse

literature into lessons, finding the time and resources to do so can be difficult.

The use of textbooks to create an inclusive curriculum due to time constraints is a common

issue faced by teachers, as noted by "Irene" and "Anton." The notion of time constraints and

workload aligns with the findings of previous studies (Bakken, 2018; Gilje et al., 2016;

Smestad, 2018), which suggest that textbooks are heavily relied upon by English teachers in

Norway. However, while textbooks can save time during teaching preparation, it is essential

to note that relying solely on textbooks can limit students' exposure to diverse perspectives

and can lead to a narrow understanding of specific topics. Therefore, teachers should strive to

supplement textbook content with additional materials and activities to ensure a more

comprehensive and inclusive curriculum.

"Helene" also has a choice of literature that differs from the other teachers in the study. She

explains that she has good experience with using pictures of celebrities to discuss different

gender expressions and states that: "The December version of Vogue, where Harry Styles is

portrayed in a dress and wearing make-up, was truly a hit." She elaborates on this statement

and talks about how the pictures of Harry Styles (Bowles, 2020) were used to create some

lessons where the students wrote an article about judging someone based on their appearance.

Using a popular cultural reference like Harry Styles, she can capture her students' interest and

create meaningful conversations around important topics like gender expression and

appearance-based judgments. This approach also highlights the importance of using various

materials in the classroom to keep students engaged and promote inclusivity.

4.6 Types of challenges that the teachers experience

This section is about what challenges the teachers in the study experience about working with

gender diversity and gender identity through literature, as well as the follow-up work and the

conversations following the literature. Under this section of the interview, the informants were

also asked if they felt like there was any teaching material missing in their teaching.
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4.6.1 Time constraints

"Helene," "Inga," and "Caroline," all think that compared to a few years ago, there is now

sufficient literature to choose from if one looks for it. "To me, the problem is not finding

relevant literature, but instead limiting yourself, considering the time. So that we introduce

enough variety so that they [the students] can recognize themselves in what is covered and get

some new thoughts." This statement from "Inga" sums up what the rest of the teachers in the

study all find challenging: lack of time inside and outside of the classroom. The view shared

by "Helene," "Inga," and "Caroline," highlights the need for introducing enough variety in the

curriculum so that students can recognize themselves in what is covered and gain new

perspectives, which can be challenging to achieve given the time constraints that teachers face

both inside and outside the classroom. Teachers must find ways to balance time constraints

with the need to provide a comprehensive and inclusive education for their students, which

may involve selecting the most relevant literature and supplementing it with additional

materials and activities to provide a more well-rounded education.

Recent studies conducted in Norway (Andresen, 2020; Johannessen & Rthing, 2022) signify

that lack of time can lead teachers to opt out of teaching topics that create debate and

discussion and that: "Working with subject matter that covers the subject's competence aims

often takes precedence" (Andresen, 2020, p. 161). The challenge oflack of time highlights the

need for educational institutions to prioritize creating a supportive environment for teachers to

engage with challenging topics, including providing adequate time and resources for planning

and preparation.

4.6.2 Teacher's attitudes and various educational program

In response to the question of what could be challenging with teaching about gender diversity

and gender identity through literature, "Irene's" first response was: "In my classes, there are a

lot of these 'tough guys' who at least like to act like they are against everything that does not

seem manly enough; thus, it makes teaching stuff like this [gender diversity and gender

identity] seems like working against its purpose when it comes to getting students to work

with literature." This statement can be interpreted in the direction that "Irene" as a vocational

teacher, avoids topics like gender diversity and gender identity because she does not view

them as important or relevant for her students, which can affect her students' learning

experience negatively.

The concern that students' learning experiences depend on the teacher is shared by both

"Helene" and "Anton." "Helene" explains that she finds it "[ . . .] worrying that it depends so
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much on which teacher the students have as to whether they will learn about topics like

gender diversity and gender identity or not." Her statement highlights the importance of

providing adequate teacher training and support to enable them to handle these topics

effectively and sensitively, regardless of their personal beliefs and attitudes. In addition,

"Helene's" concern also emphasizes the need for a comprehensive and inclusive curriculum

that covers these topics, ensuring that all students have access to the same knowledge and

understanding. "Anton" explains that he has experienced teachers, especially in vocational

programs, who are not as reflective about the topics or do not believe that topics like gender

diversity and gender identity are relevant for their students and thus do not address these,

which he perceives as a little thought-through process since he believes that teachers' attitudes

can play a significant role in shaping what students learn and how they perceive specific

topics. He also feels that this negative attitude towards gender diversity and gender identity is

maybe more present with the students in vocational studies than they are in general studies, as

shown by this statement: "In my [general studies] classroom, I do not experience prejudice

against LGBTQI people, I rather experience that if you show any type of prejudice against

gay or trans people, you are the one who will be excluded." "Anton's" statements suggest that

there may be a gap in education around gender diversity and gender identity in some

vocational programs, which may lead to a lack of understanding and acceptance among

students in those programs.

The experience that attitudes and values differ between educational programs is also shared

by "Caroline." She states: "In some classes, students find it easier to be negative towards

those different from themselves; this applies no matter what, but it also applies to gender and

identity." She attributes such attitudes to the student's maturity and age. She explains that she

believes that some students are not mentally ready to discuss topics like gender diversity and

gender identity. "Caroline's" view that some students may not be mentally ready to discuss

topics like gender diversity and identity underscores the importance of careful and empathetic

teaching practices when addressing sensitive issues in the classroom.

According to studies by Rth ing (2017), vocational teachers are consistently more concerned

with linking the teaching to the field of practice, making it relevant for the student's future

professional practice. Thus, they risk omitting topics they do not perceive as necessary

enough. Nevertheless, the same study also found that vocational teachers who do not teach

challenging topics still discuss them with students and see it as their responsibility to develop

anti-racist attitudes because employers want employees with good attitudes, which can signify
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that teachers' ambition to educate good professionals include developing necessary attitudes

and fulfilling educational mandates, not just practical skills.

4.6.3 Lack of knowledge

When teaching what she categorizes as "challenging topics," such as gender diversity and

gender identity, "Irene" expresses that she feels uncomfortable because she does not have

enough knowledge about these themes to do it properly. Thus, she states that "In my opinion,

topics like gender diversity and gender identity should be covered by the public health nurse,

the school counselor or other types of health care personnel." She elaborates on this statement

and says that she is afraid that if the topic of gender diversity and gender identity or other

such challenging topics is raised in the wrong way, and there are people who, e.g., are gay in

the classroom, she believes that this can cause the student to lose trust in her or find the

situation difficult to handle. The feeling of not knowing where to start or that one has

sufficient knowledge about topics can cause teachers to maintain the "status quo" and

substantiate a negative trend (Ginsberg & Glenn, 2019) of not introducing diverse materials

by avoiding challenging themes such as gender diversity and gender identity. However,

teaching and learning are collaborative processes, and teachers are also a part of the learning

process (Blackbum et al., 2018). When teachers are aware of these challenges, it provides an

opportunity for them to re-think and increase their knowledge.

4.6.4 Students' preconceived notions and attitudes

"Helene" highlights that some students find the topic of gender diversity or gender identity

challenging to handle, and she states: "Some students are very adamant that there are only two

genders, and if someone then starts talking about there being more genders, these students are

taken aback." This statement indicates that some students may have preconceived notions

about genders that do not include diverse gender identities. Preconceived notions can make it

difficult for teachers to create an inclusive classroom environment and engage students in

meaningful discussions on these topics. "Helene's" statement aligns with the findings of

Goldschmidt-Gjerlw (2022, pp. 181-182). Their survey indicated that the students were

receptive to individuals with diverse sexual orientations. However, the concept of more than

two genders posed a more significant challenge. This observation may suggest that while

being an LGBTQI person has undergone a normalization process in Norwegian society,

gender diversity remains a contentious issue. According to Eriksen et al. (2022, pp. 19-21),

gender and sexuality can evoke sensitive and emotional responses as they are closely tied to

one's identity. These reactions can impact both teachers and students personally. Despite the
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significance of discussing sensitive topics in the classroom, there is often avoidance due to

discomfort or lack of knowledge. However, the authors stress the importance of including

controversial and emotional topics in interdisciplinary themes and advocate for this approach

in teaching.

In addition to preconceived notions about genders, "Helene" mentions challenges with

students who are homophobic and have very strong gender stereotypical attitudes and the

difficulties she feels about how she should express herself concerning students with strong

religious beliefs. "I do not want to be that teacher who comes into a classroom and steps on

someone's toes," she states. This statement can signify "Helene's" desire to create a safe and

inclusive learning environment for all students, regardless of their background or beliefs.

However, Johannessen and Rth ing (2022) argue that a "safe space" should not mean that all

lessons should be comfortable or that there should be strict regulations on what can be talked

about. The author further explains that students should be individually safe and respected but

also challenged and not always intellectually comfortable. Furthermore, concerning the

concept of critical thinking (Norwegian Directorate for Education and Training, 2020d) and

the interdisciplinary topic of Democracy and Citizenship (Norwegian Directorate for

Education and Training, 2020a), Johannessen and Rth ing (2022) argue that teachers need to

understand the discomfort and emotions that arise from discussing diverse opinions in the

classroom to meet the needs of their students effectively. Johannessen and Rth ing (2022, p.

12) state, "Teachers must have the competence to guide discussions where students may be

more concerned with defending their position than understanding others."

Concerning students' preconceived notions, "Caroline" explains that she has experienced

being seen as a fanatic or a lesbian because she has used literature that deals with

homosexuality or emphasized that different gender identities are natural. "I just want things to

be normal, not to favor one [the heterosexual] or the other the [LGBTQI] side." Her statement

underscores the importance of employing careful and empathetic teaching practices when

addressing such topics in the classroom. Additionally, "Caroline" stresses the need for

normalizing different gender identities and avoiding favoritism towards either side, as

teaching about such issues can often be met with negative reactions and stereotypes.

The aspect of having a "gay agenda" or being the target of gay accusations from students is a

challenge that both Martino and Cumming-Potvin (2016) and Blackbum et al. (2018) have

found in their studies. In terms of protecting oneself against accusations, Martino and

Cumming-Potvin (2016, p. 815) suggest involving the students in the discussions, letting
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them decide where the discussion should go, and making use of these moments to teach

according to what the teacher had intended, as such an approach helps to shield the teacher

from accusations of having a "gay agenda." Despite challenges such as accusations,

Blackbum et al. (2018) state that "every time a teacher steps up for LGBTQI and gender

diverse people, it gets easier" (p. 189).

In conclusion, the challenges identified by the teachers in this study revolve around several

key themes: lack of time, lack of knowledge, students' preconceived notions and attitudes, and

the fear of negative reactions and accusations. The teachers recognize the importance of

introducing diverse topics like gender diversity and gender identity in the curriculum to

provide a comprehensive and inclusive education for students. However, they face constraints

in terms of limited time and conflicting priorities. Teachers' attitudes and values also play a

significant role, with some teachers avoiding or neglecting these topics due to perceived

irrelevance or discomfort. The variation in attitudes and values among teachers and different

educational programs highlights the need for consistent training and support to handle

sensitive issues effectively. Additionally, students' preconceived notions, including stereotypes

and resistance to new perspectives, pose challenges to creating an inclusive classroom

environment. Teachers strive to navigate these challenges, emphasizing the importance of

creating a safe and respectful space for all students while also encouraging critical thinking

and challenging discussions. Despite the difficulties, teachers recognize the positive impact of

addressing gender diversity and gender identity topics and believe that each step taken

towards inclusivity makes a difference in promoting understanding and acceptance.
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5 Conclusions

In this thesis, five Norwegian junior high and high school teachers were interviewed

regarding their reflections on gender diversity and gender identity in literature selected for

ESL classrooms. The goal was to comprehend their understanding of inclusive literature

representing various genders and identities. Furthermore, the thesis investigated the teachers'

experiences, focusing on gender diversity and gender identity within the curriculum, criteria

for selecting literature, teaching methods employed, and any challenges teachers face when

dealing with gender diversity and gender identity within the classroom.

This research utilized a phenomenological approach with an inductive orientation toward

theory, which means that the researcher entered the investigation without preconceived

theories but intended to gather empirical evidence and find patterns among participants'

experiences (Johannessen et al., 2016, p. 42). For this study, semi-structured interviews were

held with five English teachers to collect data regarding their concrete experiences with

gender diversity and gender identity in teaching literature. This method allowed the researcher

to describe rather than explain or analyze the informants' experiences (Kvale et al., 2015, p.

45). The results from the interviews give the following answers to the research sub-questions:

In what way do the teachers understand the terms gender diversity and gender identity?

All five participants share a mutual understanding of gender identity, relating it to how an

individual feels internally and the gender one identifies with. However, some teachers, like

Inga, have a more in-depth understanding of the term, recognizing societal influence on

gender identity development and discussing the expectations and attitudes attached to their

gender roles. This reflective view aligns with Dalsgaard's (2016) perspective that external

factors shape gender identity.

Regarding gender diversity, four out of five teachers understand it as more than just male and

female. At the same time, Irene, who primarily tutors vocational students and is from an older

generation, has a more heteronormative view. The other participants acknowledge the societal

influence on understanding and receiving gender diversity and how it relates to gender

expressions and roles. Teachers must be aware of the socialization process's impact and

whether they as teachers maintain fixed gender roles or actively change these through their

teaching materials and communication patterns.
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How do the teachers experience the focus on the topics of gender diversity and gender identity

in the steering documents?

While all respondents agreed that there is support for focusing on these topics within the

curriculum, the teachers countered in their interpretations of how to implement topics like

gender diversity and gender identity in their classrooms. Some teachers connected gender

diversity and gender identity to interdisciplinary topics, such as Health and Life

Skills and Democracy and Citizenship, and believed that these topics could help students

understand challenges and develop self-awareness. Others thought individual teachers should

choose how to address these topics through literature teaching.

The reflections shown in the study highlight the importance of an inclusive curriculum that

supports LGBTQI issues, as research indicates that it not only enhances peer support and

decreases prejudicial attitudes towards LGBTQI individuals among heterosexual students but

also validates LGBTQI students and promotes understanding among non-LGBTQI students.

However, implementing such a curriculum in practice remains a challenge. For example, one

interviewee suggested that the responsibility of teaching about gender diversity and gender

identity should be shared across multiple subjects. Further, as society's understanding of

gender diversity and gender identity evolves, teachers must be aware of these changes and

strive to create an inclusive and supportive environment for all students.

Which types of criteria do the teachers use when deciding on literature?

This chapter discussed the various criteria used by the teachers in the study when selecting

literature that represents gender diversity and gender identity in English classrooms. The

teachers interviewed have varied approaches to selecting literature. Some prioritize literature

that presents gender diversity and identity through universal themes, while others emphasize

modem and unfamiliar literature or literature that reflects the classroom demographics. In

addition, the informants indicate that reading pleasure and motivation are significant criteria,

with the English curriculum encouraging literature that contributes to reading pleasure.

Teachers trust textbooks to provide inclusive content, both as a primary source for planning

and as a starting point for lessons. However, Norwegian, and foreign studies reveal that many

textbooks portray characters who conform to traditional norms. Moreover, when non-

conforming characters are portrayed, it is often in a superficial manner. Therefore, teachers

should critically assess and supplement textbook content with diverse literature to address

these issues.
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The teachers recognize the importance of creating a positive and inclusive learning

environment and fostering critical thinking and empathy through diverse literature. They also

understand the need to provide guidance and support when navigating complex or

controversial topics to ensure a safe and respectful classroom environment.

Which teaching methods do the teachers use when working on gender diversity and gender

identity through literature?

Teachers mention using various materials and methods to address gender diversity and gender

identity in their English lessons. For example, they employ YouTube clips, films, novels, and

textbooks to expose students to diverse perspectives and experiences related to gender

diversity and gender identity. Integrating these resources can help students reflect on cultural

values, stereotypes, and language use, fostering critical thinking and reflection.

While textbooks are relied upon due to time constraints and workload, teachers recognize the

importance of supplementing them with additional materials to promote inclusivity. Using

literature like Simon vs. the Homo Sapiens Agenda, Boy Meets Boy, Sing Street, and various

tv-series helps students connect with the characters and their experiences, enabling

meaningful discussions and reflections. However, educators must be aware of the limitations

and potential biases in the representations of LGBTQI identities within these texts, ensuring a

more nuanced and diverse portrayal.

Finally, incorporating popular cultural references, such as images of Harry Styles in Vogue,

and other clips from YouTube, engages students and facilitates conversations around gender

expression and appearance-based judgments. The use of diverse materials in the classroom

promotes inclusivity and captures students' interest, aligning with the interdisciplinary topic

of Democracy and Citizenship and various competence aims in the English subject

curriculum.

Which challenges concerning gender diversity and gender identity, and literature do the
teachers experience?

Teachers encounter many difficulties when incorporating gender diversity and gender identity

through literature, with time being one major hindrance. Teachers must balance time

constraints with providing a comprehensive and inclusive curriculum for their students,

including selecting literature that addresses these topics and supplementing it with materials

and activities from outside sources.
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Teachers often experience resistance and discomfort when discussing gender diversity and

gender identity in literature classes. For the teachers, the discomfort can derive from a lack of

knowledge about gender diversity and gender identity, or the discomfort can derive from a

fear of accusations of having a "gay agenda." In addition, students can hold strongly-held

views regarding gender norms that prevent them from engaging with this content in literature

class. Therefore, teachers must create an inclusive classroom environment to overcome these

hurdles by setting rules for respectful dialogue among students, providing space for sharing

experiences among students, and seeking professional development opportunities to deepen

understanding of such matters.

Main findings

Although the material gathered is limited in scope and does not permit generalizations, it still

offers valuable insights into teachers' daily experiences and considerations that teachers

encounter concerning gender diversity and gender identity, and literature within the ESL

classroom. When taken together, the responses to the sub-questions address the main research

question: Which reflections do the teachers have concerning gender diversity and gender

identity in the use of literature in the ESL classroom?

The study has revealed that educators utilize various approaches to engage students in

discussions and promote understanding of gender diversity and gender identity. By using TED

Talks, films, tv-series, and YouTube clips, teachers create opportunities for students to explore

different perspectives, experiences, and challenges faced by individuals from diverse gender

backgrounds and with diverse gender identities. These approaches can foster critical thinking,

empathy, and understanding among students while also providing a safe and inclusive

learning environment for them to express their thoughts and feelings.

Moreover, the study highlights the importance of teachers being aware of the constructed

nature of the audio-visual materials they use in their lessons, encouraging students to analyze

the messages conveyed and think critically about their influence. This focus on critical

thinking and reflection is crucial in promoting an informed and empathetic perspective on

gender diversity and gender identity.

Despite the small sample size, the study's findings provide valuable insights into the strategies

and methods educators use to address gender diversity and gender identity in the classroom.

While these findings may not be generalizable to all educational settings, they contribute to

our understanding of how teachers can create inclusive learning environments that promote

46



critical thinking, empathy, and understanding of gender-related topics. Additionally, the

insights gained from this study can serve as a foundation for further research and exploration

into the best practices for incorporating discussions of gender diversity and gender identity

into educational curricula.
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Appendixes

Appendix I: Interview Guide

1 What is your understanding of gender diversity?

2 What is your understanding of gender identity?

3 What do you, off the top of your head, think that the present curriculum says about

gender diversity and gender identity?

4 What type of criteria do you use when choosing literature for your ESL classroom?

5 What type of literature do you tend to use, when focusing on gender diversity and

gender identity? Can you please explain why?

7 What type of methods do you tend to use when focusing on gender diversity? Can you

please explain why?

8 What type of methods do you tend to use when focusing on gender identity? Can you

please explain why?

9 What challenges do you experience in teaching gender diversity and/or gender identity

through literature?
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Appendix Il: Example of Transcript
4. Teaching methods and teaching resources used by the teachers when working on the topics
Name Key words Quotes
"Caroline" Liker å bruke diskusjoner, men i «Har som regel en diskusjon også

noen grupper må det lages må elevene skrive noe etterpå»
spørsmål som må svares på, «Gjennom filmen diskuterer vi

språkets makt, og om kva
(elevene synes om språket som

Film: 8 mile og Sing Street, benyttes) om de synes det er
sosiale forhold, språkets makt, negativt eller om det skal være
diskusjon om hva elevene mener slik.»
når kjønnsrelatere ord blir brukt
som skjellsord. (Om tedtalks) snakker om ulike

ord som gjør at den du henviser
Tedtalks om generell språkbruk, til blir nedverdiget på noen
hvor kjønnrelaterte uttrykk måte.
kommer frem

«Kan ofte være interessant å
Sanger/sangtekster koble opp ordets betydning eller

pragmatikken i slike
Forskningsartikler som blir sammenhenger, egentlig betyr
gjennomgått i fellesskap, med det (ordene som brukes) ikke det
fokus på ordets makt. men, lame betyr lam, men i

overført betydning betyr det
Utdrag fra bøker dårlig eller noe slikt.»

Sing Street, uten å være det «plutselig har leadsingeren
bevist tar filmen opp stadige sminke fordi idolet hans har det,
forandringer både hva angår og han får problemer på skolen
kjønnsidentitet og pga det»
kjønnsuttrykk.

«Inga» Ikke egentlig hatt fokus på « I forhold ti l homofili ja, i
begrepene, men har arbeidet forhold ti l kjønnsroller ja, men
med kjønnsidentitet gjennom ikke kjønnsmangfold eller
seksuell legning og kjønnsroller. kjønnsidentitet som en som

Film og filmsnutter
snever oppfatning»

Brave og andre snutter ang
kjønnsroller
Utdrag fra bøker, Boy Meets Boy
av David Levithan.
Gender queer: A memoir av Maia
Kobabe

Diskutere og reflektere rundt
holdninger ti l hvordan
enkeltindividet oppfatter ting,
generelle holdninger og
fordommer,
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«Irene» Ikke arbeidet spesifikt med «Jeg føler ikke at jeg har t id ti l å
temaet, YFmed mange gutter, finne så mye annen litteratur enn

den som er i læreverket, i tillegg
synes jeg tekstene i læreverket
har noe for enhver smak.»

«Helene» Filmer og tekster "Målet er at elevene skal oppleve
Eks: Filmen Billy Elliot, belyse det å snakke om kjønnsmangfold
oppvekst i Storbritannia og fordi og kjønnsidentitet som noe
han (Billy) har en annen naturlig, men det er ikke slik at
kjønnsidentitet jeg gjør det nok.»
Bilder av f.eks. kjendiser som
viser ulike kjønnsidentiteter:
Harry Styles i kjole med sminke,
Tekster: Simon vs the
homosapien agenda

Tekster som har kjønnsmangfold
og kjønnsidentitet som en
naturlig del
Diskusjoner og refleksjoner om
holdninger og stereotypier
Skrive noen avsnitt om temaene i
forhold ti l tekstene som det er
arbeidet med

Skam vs Romeo og Julie,
«Anton» TedTalks, fokus på «Særlig på det eksplititte

representasjon, hvem er det som mangfoldgreiene, blir boka en
snakker? veldig god kilde»
Diskutere hvordan
representasjon er viktig. «Jeg snakker mye om
Med representasjon mener han representasjon og betydningen
at forfatteren av en tekst av hvem som kommer med
representerer en gruppe budskapet, hvem sin historie,
(etnisitet, identitet, kjønn) hvem sitt perspektiv blir vi møtt

Tekster fra læreboka
med.»

Youtube som forklarer ulike
aspekt
Podcaster
Kan fortelle elevene hvordan de
skal se på ulike temaer, med et
ønske om at de skal bli like
reflektert selv
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Appendix III: Consent and Information Form

Vil du delta i forskningsprosjektet
« Which reflections do teachers have concerning gender

diversity and gender identity in the use of literature in the

ESL classroom?"

Dette er et sprsmal til deg om a delta i et forskningsprosjekt hvor formalet er a fa en s t r r e

kunnskap om lre rens refleksjoner knyttet til kjnnsmangfold og kjnnsidentitet i

litteraturundervisningen. Idette skrivet gir jeg deg informasjon om malene for prosjektet og

hva deltakelse vil i n n e b r e for deg.

Formal

Mitt navn er Mona Hagen-Pedersen, og jeg er i gang med a skrive en fagdidaktisk master i

fremmedsprak. I den forbindelse trenger jeg a innhente datamateriale som skal danne

grunnlaget for oppgaven min. Formalet med dette prosjektet er at det skal bidra til mer

kunnskap, bade for min egen del og forskningsfeltet. Selv har jegjobbet som l r e r i noen ar,

og synes at kjnnsidentitet og kjnnsmangfold er et spennende omrade, og noe som jeg

brenner sterkt for. Sa a fa denne muligheten til a gjennomfre et forskningsarbeid, er noe jeg

stor pris pa.

Hvem er ansvarlig for forskningsprosjektet?

Det er Hgskolen i 0stfold som er ansvarlig for prosjektet.

Hvorfor far du sprsmal om a delta?

Du far sprsmal om a delta i prosjektet fordi du er l r e r i engelsk pa grunnskolen eller pa

videregaende, og fordi du passer til utvalgskriteriene. Du har erfaring som engelsklrer, og

har en holdning til bruken av litteratur som hensyntar ulike kjnnsidentiteter og

kjnnsmangfold.
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Utvalget blir valgt gjennom at jeg har tatt kontakt på skolen der du arbeider, eller ved at vi har

fått kontakt via Facebook. Det er planlagt at 5 lærere skal delta i prosjektet.

Hva innebærer det for deg å delta?

Jeg ønsker å intervjue engelsklærere på ungdomskolen eller videregående når jeg skal

innhente datamateriale til masterprosjektet mitt. Intervjuet vil ta mellom 30-60 minutter. Jeg

gjør opptak, i tillegg til notater, av intervjuet, og vil derfor benytte meg av lydopptaker på

mobil. Etter intervjuet vil det bli transkribert. Alle personopplysninger vil bli behandlet

konfidensielt, og det vil være bare jeg som har tilgang til lydopptakene. I etterkant av

intervjuet vil jeg sende det transkriberte intervjuet til deg slik at du kan lese over

informasjonen som du gir i prosjektet. Du kan da komme med endringer, rettelser eller be om

at informasjonen du har gitt blir slettet. Lydopptaket vil bli lagret som en passordbeskyttet fil

som kun jeg har tilgang til, dette for å ivareta konfidensialitet. Alle deltakere i prosjektet

anonymiseres og vil derfor ikke kunne gjenkjennes. Alt datamateriale vil bli slettet etter

prosjektslutt, som anslås å være rundt 15. juni 2023.

Masterprosjektet er meldt inn til personvernforbundet for forskning, Sikt (tidligere NSD-

Norsk senter for forskningsdata AS)

Det er frivillig å delta

Det er frivillig å delta i prosjektet. Hvis du velger å delta, kan du når som helst trekke

samtykket tilbake uten å oppgi noen grunn. Alle dine personopplysninger vil da bli slettet. Det

vil ikke ha noen negative konsekvenser for deg hvis du ikke vil delta eller senere velger å

trekke deg.

Ditt personvern - hvordan vi oppbevarer og bruker dine opplysninger

Jeg vil bare bruke opplysningene om deg til formålet jeg har fortalt om i dette skrivet. Jeg

behandler opplysningene konfidensielt og i samsvar med personvernregelverket. Det er jeg

som er behandlingsansvarlig og vil ha tilgang på opplysningene som kommer fram i

intervjuet. Lydopptaket vil bli lagret som en passordbeskyttet fil som kun jeg har tilgang til,

dette for å ivareta konfidensialitet. Alle deltakere i prosjektet anonymiseres og vil derfor ikke

kunne gjenkjennes. Navnet ditt og kontaktopplysninger vil holdes adskilt fra øvrige data.
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Hva skjer med personopplysningene dine når forskningsprosjektet avsluttes?
Prosjektet vil etter planen avsluttes 15. Juni 2023. Opplysningene anonymiseres når prosjektet

avsluttes/oppgaven er godkjent, og da vil det jeg har av datamaterialet bli slettet.

Hva gir oss rett til å behandle personopplysninger om deg?

Vi behandler opplysninger om deg basert på ditt samtykke. På oppdrag fra Høgskolen i

Østfold har Personverntjenester vurdert at behandlingen av personopplysninger i dette

prosjektet er i samsvar med personvernregelverket.

Dine rettigheter

Så lenge du kan identifiseres i datamaterialet, har du rett til:

• innsyn i hvilke opplysninger vi behandler om deg, og å få utlevert en kopi av
opplysningene

• å få rettet opplysninger om deg som er feil eller misvisende
• å få slettet personopplysninger om deg
• å sende klage til Datatilsynet om behandlingen av dine personopplysninger

Hvis du har spørsmål til studien, eller ønsker å vite mer om eller benytte deg av dine
rettigheter, ta kontakt med:
Høgskolen i Østfold ved:

Eva Margareta Lambertsson Bjork (veileder) mail: eva.l.bjork@hiof.no TIf: 696 08 145
Eller
Jutta Cornelia Eschenbacht (veileder) mail: jutta.c.eschenbach@hiof.no TIf: 696 08 142
Eller
Mona Hagen-Pedersen (student) mail: monahag@hiof.no TIf: 907 62 682

Vårt personvernombud: Julie Dessen. Mail: julie@septer.no TIf: 950 61 93950

Hvis du har spørsmål knyttet til Personverntjenester sin vurdering av prosjektet, kan du ta
kontakt med:

• Personverntjenester på epost (personverntjenester@sikt.no) eller på telefon: 53 21 15
00

Med vennlig hilsen

Eva Margareta Lambertsson Bjork
Jutta Cornelia Eschenbacht

Mona Hagen-Pedersen
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Samtykkeerklæring

Jeg har mottatt og forstått informasjon om prosjektet «Which reflections do teachers have
conceming gender diversity and gender identity in the use of literature in the ESL
classroom?", og har fått anledning til å stille spørsmål. Jeg samtykker til:

å delta i intervju

Jeg samtykker til at mine opplysninger behandles frem til prosjektet er avsluttet

(Signert av prosjektdeltaker, dato)
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Appendix 1111: SIKT Approval

Vurdering av behandling av personopplysninger

Referansenummer

462456

Vurderingstype:

Standard

Dato:

10.11.2022

Prosjekttittel

Which reflections do teachers have concerning gender diversity and gender identity in the use

of literature in the ESL classroom?

Behandlingsansvarlig institusjon

Hgskolen i s t f o l d / Fakultet for lrerutdanninger og sprak / Institutt for sprak, litteratur og

kultur

Prosjektansvarlig

Eva Margareta Lambertsson Bjork

Student

Mona Hagen-Pedersen
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Prosjektperiode

09.01.2023 - 25.06.2023

Kategorier personopplysninger

Alminnelige

Lovlig grunnlag

Samtykke (Personvernforordningen art. 6 nr. 1 bokstava)

Behandlingen av personopplysningene er lovlig så fremt den gjennomføres som oppgitt i

meldeskjemaet. Det lovlige grunnlaget gjelder til 25.06.2023.

Meldeskjema

Kommentar

OM VURDERINGEN

Personverntjenester har en avtale med institusjonen du forsker eller studerer ved. Denne

avtalen innebærer at vi skal gi deg råd slik at behandlingen av personopplysninger i prosjektet

ditt er lovlig etter personvernregelverket.

Personverntjenester har nå vurdert den planlagte behandlingen av personopplysninger. Vår

vurdering er at behandlingen er lovlig, hvis den gjennomføres slik den er beskrevet i

meldeskjemaet med dialog og vedlegg.

VIKTIG INFORMASJON TIL DEG

Du må lagre, sende og sikre dataene i tråd med retningslinjene til din institusjon. Dette betyr

at du må bruke leverandører for spørreskjema, skylagring, videosamtale o.l. som institusjonen

din har avtale med. Vi gir generelle råd rundt dette, men det er institusjonens egne

retningslinjer for informasjonssikkerhet som gjelder.
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DEL PROSJEKTET MED PROSJEKTANSVARLIG

For studenter er det obligatorisk å dele prosjektet med prosjektansvarlig (veileder). Del ved å

trykke på knappen «Del prosjekt» i menylinjen øverst i meldeskjemaet. Prosjektansvarlig bes

akseptere invitasjonen innen en uke. Om invitasjonen utløper, må han/hun inviteres på nytt.

TYPE OPPLYSNINGER OG VARIGHET

Prosjektet vil behandle alminnelige kategorier av personopplysninger frem til den datoen som

er oppgitt i meldeskjemaet.

LOVLIG GRUNNLAG

Prosjektet vil innhente samtykke fra de registrerte til behandlingen av personopplysninger.

Vår vurdering er at prosjektet legger opp til et samtykke i samsvar med kravene i art. 4 og 7,

ved at det er en frivillig, spesifikk, informert og utvetydig bekreftelse som kan dokumenteres,

og som den registrerte kan trekke tilbake.

Lovlig grunnlag for behandlingen vil dermed være den registrertes samtykke, jf

personvernforordningen art. 6 nr. 1 bokstav a.

PERSONVERNPRlNSIPPER

Personverntjenester vurderer at den planlagte behandlingen av personopplysninger vil følge

prinsippene i personvernforordningen om:

- lovlighet, rettferdighet og åpenhet (art. 5.1 a), ved at de registrerte får tilfredsstillende

informasjon om og samtykker til behandlingen

- formålsbegrensning (art. 5.1 b), ved at personopplysninger samles inn for spesifikke,

uttrykkelig angitte og berettigede formål, og ikke behandles til nye, uforenlige formål

- dataminimering (art. 5.1 c), ved at det kun behandles opplysninger som er adekvate,

relevante og nødvendige for formålet med prosjektet

- lagringsbegrensning (art. 5.1 e), ved at personopplysningene ikke lagres lengre enn
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nødvendig for å oppfylle formålet

DE REGISTRERTES RETTIGHETER

Så lenge de registrerte kan identifiseres i datamaterialet vil de ha følgende rettigheter: innsyn

(art. 15), retting (art. 16), sletting (art. 17), begrensning (art. 18), og dataportabilitet (art. 20).

Personverntjenester vurderer at informasjonen om behandlingen som de registrerte vil motta

oppfyller lovens krav til form og innhold, jf art. 12.1 og art. 13.

Vi minner om at hvis en registrert tar kontakt om sine rettigheter, har behandlingsansvarlig

institusjon plikt til å svare innen en måned.

FØLG DIN INSTITUSJONS RETNINGSLINJER

Personverntjenester legger til grunn at behandlingen oppfyller kravene i

personvernforordningen om riktighet (art. 5.1 d), integritet og konfidensialitet (art. 51. f) og

sikkerhet (art. 32).

Ved bruk av databehandler (spørreskjemaleverandør, skylagring eller videosamtale) må

behandlingen oppfylle kravene til bruk av databehandler, jf art 28 og 29. Bruk leverandører

som din institusjon har avtale med.

For å forsikre dere om at kravene oppfylles, må dere følge interne retningslinjer og/eller

rådføre dere med behandlingsansvarlig institusjon.

MELD VESENTLIGE ENDRINGER

Dersom det skjer vesentlige endringer i behandlingen av personopplysninger, kan det være

nødvendig å melde dette til oss ved å oppdatere meldeskjemaet. Før du melder inn en endring,

oppfordrer vi deg til å lese om hvilke type endringer det er nødvendig å melde:

https://www.nsd.no/personverntjenester/fylle-ut-meldeskjerna-for-personopplysninger/melde-

63



endringer-i-meldeskjema

Du må vente på svar fra oss før endringen gjennomføres.

OPPFØLGING AV PROSJEKTET

Personverntjenester vil følge opp ved planlagt avslutning for å avklare om behandlingen av

personopplysningene er avsluttet.

Lykke til med prosjektet!
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